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ABSTRACT 

This document presents revised comprehensive 
standards and guidelines for the preparation and certification of 
special educators and for practice as special educators, developed by 
the Council for Exceptional Children (CEC) . Part 1 provides the CEC's 
Code of Ethics for Professional Practice for Educators of Persons 
with Exceptionalities and CEC's Standards for Professional Practice. 
Part 2 presents the CEC's International Standards for Entry into 
Professional Practice. Standards for knowledge and skills essential 
for all beginning special education teachers are outlined first, 
followed by knowledge and skills for special education teachers 
working with students with hearing impairments, emotional and 
behavior disorders, gifts or talents, learning disabilities, mental 
retardation and developmental disabilities, visual impairments, and 
physical and health disabilities. The knowledge and skills needed for 
early childhood programs are also outlined. Part 3 provides 
guidelines for CEC approval of special education professional 
preparation programs in the same areas. The items in Parts 2 and 3 
are coded by area, topic, and knowledge or skill in order to provide 
a framework for creating a searchable database of knowledge and 
skills items. Space is provided next to each item for citing course 
numbers or other descriptions of where the knowledge or skill is 
covered in a curriculum or continuing education program. (CR) 
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worldwide mission on behalf of educators and others working with children with exceptionalities by 
advocating for appropriate government policies; setting professional standards; providing continuing 
professional development; and assisting professionals to obtain conditions and resources necessary for 
effective professional practice. 

CEC: The Unifying Force of a Diverse Field 
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lines for the preparation and certification of special educators and for our practice as special educators. 
No other profession in the field of education has defined itself so completely 
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What Every Special Educator Must Know 



Preface 



As the international professional association of 
special educators, The Council for Exceptional 
Children is pleased to provide the profession 
with this revised set of comprehensive standards 
and guidelines for the preparation and certifica- 
tion of special educators and for our practice as 
special educators. No other profession in the field 
of education has defined itself so completely. 

This second edition contains revisions adopted 
by CEC in May 1996. The first edition, published 
in the fall of 1995, received strong professional 
and public support. As the field began using the 
standards, a number of suggestions were offered 
on how they could be improved. The CEC 
Professional Standards and Practice Standing 
Committee and its Subcommittees reviewed all 
comments and adopted a number of technical 
and clarifying amendments to the common core 
and specialization knowledge and skills and the 
institutional and program requirements con- 
tained in Section III. The overviews of Parts II 
and III were also revised to answer a number of 
questions raised by the field. Work is progressing 
on the development of additional areas of spe- 
cialization, and it is expected that these will be 
available next year. 

This collaborative effort of members of CEC in 
the United States and Canada, its Divisions, and 
others reflects our belief that standards for the pro- 
fession should emanate from the field and repre- 
sent the wide diversity of the field. The thousands 
of special educators and others who served on com- 
mittees, subcommittees, and working groups and 
responded to exhaustive surveys gave freely of 
their knowledge and time to develop and validate 
these standards and guidelines. They deserve the 
credit for this significant achievement. 

The following standards have been developed to 
guide our profession into the next millennium. 
They Eire premised on a view that special educators 
are members of an international profession, and as 
such are prepared to practice in a manner consis- 
tent with the knowledge, skills, and standards of 
the profession. As qualified professionals, special 
educators should be able to practice across govern- 
mental jurisdictions with minimal constraint while 
they continue to acquire new knowledge and skills 
to advance their qualifications and practice. 

While we recognize that policies, curricula, 
and program approaches vary across national 
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borders, we believe that most of the minimum 
standards set forth in this publication represent 
universal constructs that can be meaningfully 
adapted across nations. 

This resource is divided into three sections. 
Part I includes The Council for Exceptional 
Children’s Code of Ethics and Standards for 
Professional Practice for Educators of Persons 
with Exceptionalities. This section provides gen- 
eral guidance for professional conduct. Part II is 
designed as a reference for states and provinces 
in determining certification requirements for 
entry into the profession. It presents The Coimcil 
for Exceptional Children’s International 
Standards for Entry into Professional Practice, 
and is coded to facilitate easy reference for each 
knowledge and skill item. Part III is designed for 
use by special education professional preparation 
programs in colleges and universities and state 
agencies that accredit such institutions. The 
guidelines presented have been adopted and are 
used by the National Council for the 
Accreditation of Teacher Education (NCATE). 
The items in Parts II and III are coded by area, 
topic, and knowledge or skill. For example, CC: 
Common Core, 2. Characteristics of Learners, K1 
first knowledge item, can be referred to as 
CC:2JK1. This flexible system of coding will allow 
new areas, topics, and items to be added as addi- 
tional standards are developed. The system also 
provides a framework for creating a searchable 
database of knowledge and skills items. In Part 
III, space is provided next to each item for citing 
course numbers or other descriptions or examples 
of where the knowledge or skiU is presented in 
the curriculum. States, provinces, and school dis- 
tricts are also finding this format useful for not- 
ing workshops or other continuing education 
activities that support specific items. 

Standards are merely a first step. To make 
them a reality will require a partnership among 
the profession, governmental bodies, schools and 
other agencies that employ special educators and 
institutions of higher education. As CEC begins its 
75th anniversary of serving the special education 
profession and children with exceptionalities and 
their families, we look forward to working with 
our partners to make these standards a reality. 

The Council for Exceptional Children 
1996 
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Part I 



CEC Code of Ethics and 
Standards for Professional 
Practice for Educators of 
Persons with Exceptionalities 



♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦ 



CEC Code of Ethics 
for Educators of 
Persons with Exceptionalities 

♦ 



We declare the following principles to be the 
Code of Ethics for educators of persons with 
exceptionalities. Members of the special educa- 
tion profession are responsible for upholding and 
advancing these principles. Members of The 
Council for Exceptional Children agree to judge 
and be judged by them in accordance with the 
spirit and provisions of this Code. 

A. Special education professionals are commit- 
ted to developing the highest educational 
and quality of life potential of individuals 
with exceptionalities. 

B. Special education professionals promote 
and maintain a high level of competence 
and integrity in practicing their profession. 

C. Special education professionals engage in 
professional activities which benefit indi- 
viduals with exceptionalities, their families, 
other colleagues, students, or research sub- 
jects. 



D. Special education professionals exercise 
objective professional judgment in the prac- 
tice of their profession. 

E. Special education professionals strive to 
advance their knowledge and skills regard- 
ing the education of individuals with excep- 
tionalities. 

R Special education professionals work within 
the standards and policies of their profes- 
sion. 

G. Special education professionals seek to 
uphold and improve where necessary the 
laws, regulations, and policies governing 
the delivery of special education and relat- 
ed services and the practice of their profes- 
sion. 

H. Special education professionals do not con- 
done or participate in unethical or illegal 
acts, nor violate professional standards 
adopted by the Delegate Assembly of CEC. 



Originally adopted by the Delegate Assembly 
of The Council for Exceptional Children in 
April 1983. 
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♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦ 



CEC Standards for Professional 

Practice 

♦ 



Professionals in Relation to Persons with (8) Maintain confidentiality of information 

Exceptionalities and Their Families. except when information is released under 

specific conditions of written consent and 

Instructional Responsibilities statutory confidentiality requirements. 



Special education personnel are committed to the 

application of professional expertise to ensure the 

provision of quahty education for all individuals 

with exceptionahties. Professionals strive to: 

(1) Identify and use instructional methods and 
curricula that are appropriate to their area 
of professional practice and effective in 
meeting the individual needs of persons 
with exceptionalities. 

(2) Participate in the selection and use of 
appropriate instructional materials, equip- 
ment, supplies, and other resources needed 
in the effective practice of their profession. 

(3) Create safe and effective learning environ- 
ments which contribute to fulfillment of 
needs, stimulation of learning, and self- 
concept. 

(4) Maintain class size and case loads which 
are conducive to meeting the individual 
instructional needs of individuals with 
exceptionalities . 

(5) Use assessment instruments and procedures 
that do not discriminate against persons 
with exceptionalities on the basis of race, 
color, creed, sex, national origin, age, politi- 
cal practices, family or social background, 
sexual orientation, or exceptionahty. 

(6) Base grading, promotion, graduation, 
and/or movement out of the program on the 
individual goals and objectives for individu- 
als with exceptionalities. 

(7) Provide accurate program data to adminis- 
trators, colleagues, and parents, based on 
efficient and objective record keeping prac- 
tices, for the purpose of decision making. 



Management of Behavior 

Special education professionals participate with 

other professionals and with parents in an inter- 
disciplinary effort in the management of behav- 
ior. Professionals: 

(1) Apply only those disciphnary methods and 
behavioral procedures which they have been 
instructed to use and which do not under- 
mine the dignity of the individual or the 
basic hmnan rights of persons with excep- 
tionalities, such as corporal punishment. 

(2) Clearly specify the goals and objectives for 
behavior management practices in the per- 
sons^ with exceptionalities Individualized 
Education Program. 

(3) Conform to policies, statutes, and rules 
established by state/provincial and local 
agencies relating to judicious application of 
disciplinary methods and behavioral proce- 
dures. 

(4) Take adequate measures to discourage, pre- 
vent, and intervene when a colleague’s 
behavior is perceived as being detrimental 
to exceptional students. 

(5) Refrain from aversive techniques unless 
repeated trials of other methods have failed 
and only after consultation with parents 
and appropriate agency officials. 

Support Procedures 

(1) Adequate instruction and supervision shall 
be provided to professionals before they are 
required to perform support services for 
which they have not been prepared previ- 
ously. 
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(2) Professionals may administer medication, 
where state/provincial policies do not pre- 
clude such action, if qualified to do so or if 
written instructions are on file which state 
the purpose of the medication, the conditions 
under which it may be administered, possi- 
ble side effects, the physician’s name and 
phone number, and the professional liability 
if a mistake is made. The professional will 
not be required to administer medication. 

(3) Professionals note and report to those con- 
cerned whenever changes in behavior occur 
in conjunction with the administration of 
medication or at any other time. 

Parent Relationships 

Professionals seek to develop relationships with 

parents based on mutual respect for their roles in 

achieving benefits for the exceptional person. 

Special education professionals: 

(1) Develop effective communication with par- 
ents, avoiding technical terminology, using 
the primary language of the home, and 
other modes of communication when appro- 
priate. 

(2) Seek and use parents’ knowledge and exper- 
tise in planning, conducting, and evaluating 
special education and related services for 
persons with exceptionalities. 

(3) Maintain communications between parents 
and professionals with appropriate respect 
for privacy and confidentiality. 

(4) Extend opportunities for parent education 
utilizing accurate information and profes- 
sional methods. 

(5) Inform parents of the educational rights of 
their children and of any proposed or actual 
practices which violate those rights. 

(6) Recognize and respect cultural diversities 
which exist in some families with persons 
with exceptionalities. 

(7) Recognize that the relationship of home and 
community environmental conditions 
affects the behavior and outlook of the 
exceptional person. 



Advocacy 

Special education professionals serve as advo- 
cates for exceptional students by speaking, writ- 
ing, and acting in a variety of situations on their 
behalf They: 

(1) Continually seek to improve government 
provisions for the education of persons with 
exceptionalities while ensuring that public 
statements by professionals as individuals 
are not construed to represent official policy 
statements of the agency that employs them. 

(2) Work cooperatively with and encourage 
other professionals to improve the provision 
of special education and related services to 
persons with exceptionalities. 

(3) Document and objectively report to one’s 
supervisors or administrators inadequacies 
in resources and promote appropriate cor- 
rective action. 

(4) Monitor for inappropriate placements in 
special education and intervene at appro- 
priate levels to correct the condition when 
such inappropriate placements exist. 

(5) Follow local, state/provincial, and federal 
laws and regulations which mandate a free 
appropriate public education to exceptional 
students and the protection of the rights of 
persons with exceptionalities to equal 
opportunities in our society. 

Professional Employment 

Certification and Qualification 

Professionals ensure that only persons deemed 
qualified by having met state/provincial mini- 
mum standards are employed as teachers, 
administrators, and related service providers for 
individuals with exceptionalities. 

Emp loyment 

(1) Professionals do not discriminate in hiring 
on the basis of race, color, creed, sex, nation- 
al origin, age, political practices, family or 
social background, sexual orientation, or 
exceptionality. 
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(2) Professionals represent themselves in an 
ethical and legal manner in regard to their 
training and experience when seeking new 
emplo 3 nnent. 

(3) Professionals give notice consistent with 
local education agency policies when intend- 
ing to leave emplo 3 nnent. 

(4) Professionals adhere to the conditions of a 
contract or terms of an appointment in the 
setting where they practice. 

(5) Professionals released from employment 
are entitled to a written explanation of the 
reasons for termination and to fair and 
impartial due process procedures. 

(6) Special education professionals share equi- 
tably the opportunities and benefits (salary, 
working conditions, facilities, and other 
resources) of other professionals in the 
school system. 

(7) Professionals seek assistance, including the 
services of other professionals, in instances 
where personal problems threaten to inter- 
fere with their job performance. 

(8) Professionals respond objectively when 
requested to evaluate applicants seeking 
employment. 

(9) Professionals have the right and responsi- 
bility to resolve professional problems by 
utilizing established procedures, including 
grievance procedures, when appropriate. 

Assignment and Role 

(1) Professionals should receive clear written 
communication of all duties and responsi- 
bilities, including those which are pre- 
scribed as conditions of their employment. 

(2) Professionals promote educational quality 
and intra- and interprofessional cooperation 
through active participation in the planning, 
policy development, management, and eval- 
uation of the special education program and 
the education program at large so that pro- 
grams remain responsive to the changing 
needs of persons with exceptionalities. 

(3) Professionals practice only in areas of excep- 
tionality, at age levels, and in program models 
for which they are prepared by their training 
and/or experience. 



(4) Adequate supervision of and support for 
special education professionals is provided 
by other professionals qualified by their 
training and experience in the area of con- 
cern. 

(5) The administration and supervision of spe- 
cial education professionals provides for 
clear lines of accountability. 

(6) The unavailability of substitute teachers or 
support personnel, including aides, does not 
result in the denial of special education ser- 
vices to a greater degree than to that of other 
educational programs. 

Professional Development 

(1) Special education professionals systemati- 
cally advance their knowledge and skills in 
order to maintain a high level of compe- 
tence and response to the changing needs of 
persons with exceptionalities by pursuing a 
program of continuing education including 
but not limited to participation in such 
activities as inservice training, professional 
conferences/workshops, professional meet- 
ings, continuing education courses, and the 
reading of professional literature. 

(2) Professionals participate in the objective 
and systematic evaluation of themselves, 
colleagues, services, and programs for the 
purpose of continuous improvement of pro- 
fessional performance. 

(3) Professionals in administrative positions 
support and facilitate professional develop- 
ment. 

Professionals in Relation to the Profession 

and to Other Professionals 

7b the Profession 

(1) Special education professionals assume 
responsibility for participating in profes- 
sional organizations and adherence to the 
standards and codes of ethics of those orga- 
nizations. 

(2) Special education professionals have a 
responsibility to provide varied and exem- 
plary supervised field experiences for per- 
sons in undergraduate and graduate prepa- 
ration programs. 
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(3) Special education professionals refrain from 
using professional relationships with stu- 
dents and parents for personal advantage. 

(4) Special education professionals take an 
active position in the regulation of the pro- 
fession through use of appropriate proce- 
dures for bringing about changes. 

(5) Special education professionals initiate, sup- 
port, and/or participate in research related to 
the education of persons with exceptionalities 
with the aim of improving the quality of educa- 
tional services, increasing the accovmtability of 
programs, and generally benefiting persons 
with exceptionalities. They: 

(a) Adopt procedures that protect the 
rights and welfare of subjects partici- 
pating in the research. 

(b) Interpret and publish research results 
with accuracy and a high quality of 
scholarship. 

(c) Support a cessation of the use of any 
research procedure which may result in 
undesirable consequences for the par- 
ticipant. 

(d) Exercise all possible precautions to pre- 
vent misapplication or misutilization of 
a research effort, by self or others. 

To Other Professionals 

Special education professionals function as mem- 
bers of interdisciplinary teams, and the reputa- 
tion of the profession resides with them. They: 

(1) Recognize and acknowledge the competen- 
cies and expertise of members representing 
other disciplines as well as those of mem- 
bers in their own disciplines. 

(2) Strive to develop positive attitudes among 
other professionals toward persons with excep- 
tionalities, representing them with an objec- 
tive regard for their possibilities and their lim- 
itations as persons in a democratic society 

(3) Cooperate with other agencies involved in 
serving persons with exceptionalities 
through such activities as the planning and 
coordination of information exchanges, ser- 
vice delivery, evaluation, and training, so 
that duplication or loss in quality of services 
may occur. 



(4) Provide consultation and assistance, where 
appropriate, to both regular and special 
educators as well as other school personnel 
serving persons with exceptionalities. 

(5) Provide consultation and assistance, 
where appropriate, to professionals in non- 
school settings serving persons with excep- 
tionalities. 

(6) Maintain effective interpersonal relations 
with colleagues and other professionals, 
helping them to develop and maintain posi- 
tive and accurate perceptions about the spe- 
cial education profession. 



Originally adopted by the Delegate Assembly 
of The Council for Exceptional Children in 
April 1983. 



Originally adopted by the Delegate Assembly 
of The Council for Exceptional Children in 
April 1983. 
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♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦ 



CEC International Standards for 
Entry into Professional Practice 

♦ 



I. To be qualified to enter into practice as a 
special education teacher, an individual 
must possess no less than a bachelor’s 
degree that encompasses the knowledge 
and skills consistent with the entry level 
into special education practice. 

II. To be qualified to enter into practice as a 
special education teacher, an individual 
must possess the knowledge and skills set 
forth in the CEC Common Core of 
Knowledge and Skills Essential for All 
Beginning Special Education Teachers. 

III. To be qualified to enter into practice as a 
special education teacher, an individual 
must possess the knowledge and skills set 
forth in at least one of the CEC Specialized 
Knowledge and Skills Essential for 
Beginning Special Education Teachers. 

IV. Each new professional in special education 
should receive a minimum of a 1-year men- 
torship during the first year of his or her 
professional special education practice in a 
new role. The mentor should be an experi- 
enced professional in the same or a similar 
role, who can provide expertise and support 
on a continuing basis. 



V. Approval of individuals for professional 
practice in the field of special education 
should be for a limited period of time with 
periodic renewal. 

VI. Each professional in the field of educating 
individuals with exceptionalities (e.g., 
teachers, supervisors, administrators, col- 
lege/university faculty) should participate 
in a minimum of 25 clock hours each year of 
planned, preapproved, organized, and rec- 
ognized professional development activities 
related to his or her field of professional 
practice. Such activities may include a com- 
bination of professional development units, 
continuing education units, college/univer- 
sity coursework, professional organization 
service (e.g., in CEC federations and chap- 
ters, divisions, subdivisions, and caucuses), 
professional workshops, special projects, or 
reading professional literature. Emplo 5 dng 
agencies should provide resources to enable 
each professional’s continuing development. 
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Overview of Standards 



The following CEC International Standards for 
Entry into Special Education Practice were 
developed over a 6-year period through a process 
involving thousands of special educators. The 
Standards are based on a framework adopted by 
the CEC Delegate Assembly in 1989. They call 
for entry-level special educators seeking certifi- 
cation to practice to be able to demonstrate that 
they: 

• Have completed at least a bachelor’s degree. 

• Possess the CEC Common Core of 
Knowledge and Skills Essential for All 
Beginning Special Education Teachers. 

• Possess the knowledge and skills contained 
in the CEC Specialized Knowledge and 
Skills Essential for Beginning Special 
Education Teachers in the areas of special- 
ization in which the special educator is being 
certified to teach. 

• Serve a mentorship of at least 1 year. 

Further, the Standards stipulate that contin- 
ued approval to practice be for a limited time, 
with periodic renewal, and that special educators 
participate in a minimum of 25 hours each year 
of continuing education related to their field of 
professional practice. 

How were the Standards developed? 

The policy adopted by the CEC Delegate 
Assembly charged CEC and its divisions with the 
further development of the Standards. Overall 
responsibility for this task was delegated to the 
CEC Professional Standards and Practice 
Standing Committee. 

The Committee established a Subcommittee 
on Knowledge and Skills, cochaired by Barbara 
Sirvis, of New York, and Bill Swan, of Georgia, 
and composed of CEC division representatives 
and past CEC Teachers of the Year. It set out to 
accomplish the following two major tasks: 

• Identify a common core of knowledge and 
skills for all beginning special education 
teachers. 

• Create specialty sets of knowledge and skills 



that are necessary to teach in a particular 
area of exceptionality or age group. 

The Subcommittee gathered materials from 
literature; state, provincial, and local govern- 
ments; institutions of higher education; and else- 
where. The Subcommittee then identified and 
organized thousands of competencies into major 
categories, culled them down to 195 statements, 
and determined the importance of each by sur- 
veying a 1,000-person sample of CEC’s member- 
ship. Based on the response (54%), the 
Subcommittee reduced the number of statements 
to 107. 

CEC adopted these validated statements, 
which became The CEC Common Core of 
Knowledge and Skills Essential for All Beginning 
Special Education Teachers^ published in the fall 
1992 issue oi TEACHING Exceptional Children. 

Alan Koenig, of Texas, assumed the chairman- 
ship of the Subcommittee on Knowledge and 
Skills in 1993 and began developing specialty 
sets of knowledge and skills to supplement the 
Common Core. The exceptionality and age- 
specific CEC divisions took the lead, developing 
sets of knowledge and skills necessary to teach in 
their areas of specialization. The Subcommittee 
worked with the divisions to ensure that the spe- 
cialty sets were formatted properly and that the 
statements supplemented the Common Core. 

The Subcommittee also developed a survey, 
which was sent to a random sample of the divi- 
sion’s membership. Each survey was composed of 
at least half teachers and other direct service 
providers. Modifications were made in consulta- 
tion with the division. Generally, there was a 
high level of concurrence with the work the divi- 
sion produced. 

The Early Childhood Special Education spe- 
cialization area knowledge and skills statements 
are taken from a concept paper, jointly approved 
by CEC’s Division for Early Childhood, the 
National Association for the Education of Young 
Children, and the Association of Teacher 
Educators, Personnel Standards for Early 
Education and Early Intervention: Guidelines for 
Licensure in Early Childhood Special Education 
(DEC, NAEYC, & ATE, 1995). The content stan- 



Q '’’^hat Every Special Educator Must Know 




19 



9 



dards portion of the paper, however, has been 
reformatted to maintain consistency with CEC’s 
eight categories of knowledge and skills state- 
ments for this publication. In its approved for- 
mat, the concept paper included standards cate- 
gories of (a) child development and learning, (b) 
curriculum development and implementation, (c) 
family and community relationships, (d) assess- 
ment and evaluation, (e) field experiences, and 
(f) professionalism. These six categories were 
selected to promote consistency with the NAEYC 
Guidelines for Preparation of Early Childhood 
Professionals (NAEYC, 1991) and to facilitate 
states’ using the option to develop combined cer- 
tifications. The concept paper in this latter for- 
mat is disseminated by DEC, NAEYC, and ATE. 
All of the performance standards, with the excep- 
tion of the field experiences standards, were 
included and grouped under one of the eight CEC 
knowledge and skills category headings. The 
field experiences standards were incorporated 
into the CEC/NCATE Guidelines for CEC 
Program Approval of Undergraduate or Basic 
Programs. The reader should note that perfor- 
mance standards are based on the notion that 
the individual can demonstrate ability to per- 
form in authentic situations. Although the 
emphasis is on performance, the implication is 
that individuals have the knowledge base to 
apply skills in specific situations. The perfor- 
mance standards, therefore, are grouped as 
skills. Because of this, knowledge statements are 
not included in the Early Childhood Special 
Education specialization section. It is important, 
however, to emphasize that the early childhood 
and early childhood special education knowledge 
bases support these skills statements. 

In 1996, after initial publication, com- 
ments were received from the field regarding 
the knowledge and skills statements. After 
review of all of the comments, CEC approved 
in the spring of 1996 a number of technical 
and clarifying changes. These are included in 
this edition. 

What are the needs in the profession that 
these Standards seek to address? 

While there is great diversity within our profes- 
sion, there are also significant commonalities. It 
was the view of the delegates to the CEC 
Convention of 1989 that it was essential that we, 
as a profession, define what our common knowl- 



edge and skills are as well as the knowledge and 
skills that define our areas of specialization. One 
reason for that view was that the certification 
standards of the states and provinces that govern 
eligibility to practice vary so widely that it is dif- 
ficult for qualified special educators in one juris- 
diction to become certified to practice if they 
move to a different state or province. Evidence 
suggests that this is a significant factor in the 
current shortage of qualified special education 
teachers. Over the years, a number of states and 
provinces have sought from CEC guidance on 
how they should design their certification stan- 
dards. Future special educators have contacted 
us looking for college and university professional 
preparation programs that would prepare them 
to be certified anjwhere. Given that such prepa- 
ration programs tend to reflect the certification 
requirements of their state or province, little 
help could be provided. In most professions it is 
presumed that once you have been certified to 
practice in one jurisdiction you will be qualified 
to practice elsewhere with only some minor addi- 
tional requirements. These Standards provide 
the common vehicle to resolve this problem. 

A second reason for the delegate’s view was 
that a profession has a knowledge base and prac- 
tice skills. Collectively they define the profession 
and provide the common bond that links us 
together. This common bond of knowledge and 
skills allows each of us to know what we can 
expect from each other and also informs others of 
what they should be able to expect from us. 
Individual special educators are often expected 
to assume responsibilities that are beyond the 
knowledge and skills they possess. By having 
certification standards that are knowledge and 
skills based, special educators are in a better 
position to ensure that what they provide to chil- 
dren and their families is of the highest quality. 

The Standards^ other than those for early 
childhoodj are hy category of exceptionali- 
ty* Is CEC promoting exceptionality-specific 
certification ? 

The CEC standards define what an individual 
must know and be able to do to teach a child with 
a particular exceptionality. If an individual is 
expected to teach students with varying excep- 
tionalities, then that individual should have 
mastery of the knowledge and skills for each of 
the exceptionalities. 
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For example, if a state or province has a certi- 
fication category “teacher of students with mild 
disabilities” and expects the special educator to 
work with students with learning disabilities 
and behavior disorders, then the teacher would 
have to show mastery of the knowledge and skills 
in both areas of specialization. 

Do the Standards help a special education 
teacher whOy after being certified in one or 
more areasy would like to add additional 
certifications? 

Through the initial certification, the special edu- 
cation teacher demonstrated mastery of the com- 
mon core knowledge and skills. Therefore all the 
teacher would have to do is to be able to demon- 
strate the knowledge and skills in the additional 
area of specialization in which he or she is seek- 
ing to be certified. The Standards do not address 
how the teacher must acquire the additional 
knowledge and skills, but they recognize that it 
may be done through a variety of means. This 
approach should simplify the process by which 
special educators are able to expand the areas in 
which they are qualified to teach without having 
to repeat instruction in what they already know 
and can do. 

Do the Standards define what a special 
educator should know and he able to do to 
perform at a level of excellence in the pro- 
fession? 

No, the Standards define the minimum essential 
knowledge and skills necessary for entry into 
practice. The CEC members who developed these 
Standards recognized that there are many things 
that need to be learned through practice and con- 
tinuing education. All special educators are 
expected to continually upgrade their knowledge 
and skills through planned, preapproved, orga- 
nized, and recognized professional development 
activities. The Standards also state that “employ- 
ing agencies should provide resources to enable 
each professionaFs continuing development.” 

Do the Standards define all of what an 
entry-level special educator should know 
and be able to do? 

The Standards define the knowledge and skills 
pertaining to special education that the teacher 



should have. However, as the preamble to the 
Common Core notes “it is assumed that a special 
educator who is required to teach specific sub- 
jects or content areas . . . has additional prepara- 
tion, practicum experiences, and expertise in 
those areas.” 

What is a mentorship? 

When a special educator begins practice in a new 
area of certification, he or she should have the 
opportunity to work with a mentor who is an 
experienced professional in the same or a similar 
role. The purpose of the mentor is to provide 
expertise and support to the teacher on a contin- 
uing basis for at least the first year of practice in 
that area of certification. The mentorship is part 
of continuing education; thus, it is a requirement 
for maintaining certification, not a requirement 
for initial certification. The mentorship is a pro- 
fessional relationship between the new teacher 
and an experienced teacher that aids the new 
teacher in further developing knowledge and 
skills in the area of certification and provides the 
support required to sustain the new teacher in 
practice. The mentorship is collegial, not super- 
visory. It is essential that a mentor have knowl- 
edge, skills, and experience in the new teacher’s 
area of specialization in order to provide the 
expertise and support the new teacher requires 
to practice effectively. Thus, it is essential that 
new teachers practice in environments where 
mentors are available. Members of the special 
education profession are expected to serve as 
mentors to new professionals as part of their pro- 
fessional responsibilities, and they should 
receive the resources and support necessary to 
carry out this responsibility effectively. 

It should be noted that The Council for 
Exceptional Children is working on more fully 
developing the operational aspects of the men- 
torship program and is seeking guidance from 
the field. We recognize that the intensity of a 
mentorship will vary depending on the experi- 
ence of the special educator. 

Does an experienced special educator who 
obtains an additional area of certification 
have to have a mentorship? 

The CEC Standards provide that special educa- 
tion teachers should receive mentorships when 
they begin practice in each new role or certifica- 
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tion. Thus, for example, an experienced teacher 
of students with visual impairments who, after 
the necessary preparation, becomes certified to 
teach students in early childhood should receive 
a mentorship during the first year of practice in 
early childhood in order to maintain the certifi- 
cation in early childhood. 

Must an individual have a degree in spe- 
cial education to become certified as a spe- 
cial educator? 

The Standards require that a person seeking cer- 
tification must have “no less than a bachelor’s 
degree which encompasses the knowledge and 
skills consistent with entry level into special edu- 
cation teaching.” CEC recognizes that some indi- 
viduals enter the profession through graduate 
school programs. Certainly that is consistent 
with these Standards. 

Will these Standards change over time? 

CEC recognizes that what we need to know to 
practice effectively changes with advances in 
research and practice and that any standards 
will need to be updated over time. Therefore, the 
CEC Professional Standards and Practice 
Committee has established a process for the con- 



tinual monitoring and improvement of these 
Standards and consideration of amendments 
offered by members and CEC units. 

Proposed changes should be submitted to the 
CEC Professional Standards and Practice 
Standing Committee at least 8 months prior to 
the annual CEC convention. Changes that are 
approved by the Committee for field considera- 
tion will be published for comment in a CEC pub- 
lication. A stratified sample of CEC members will 
be surveyed as to their views on the proposed 
changes. The Committee will then take action on 
the proposal, and, if approved, it will be forward- 
ed to the CEC Executive Director for final adop- 
tion. The Committee may make technical amend- 
ments at any time and will conduct a full-scale 
review of the standards at least every 5 years. 

Does CEC plan to develop additional areas 
of specialization? 

While the eight areas of specialization encom- 
pass the majority of practice of special educators, 
we realize that they do not encompass the totali- 
ty of the profession. We expect to develop addi- 
tional areas of specialization over the coming 
years. 
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CEC Common Core of Knowledge and Skills 
Essential for All Beginning Special Education 

Teachers 



Preamble 

The standards of the profession of special educa- 
tion are a formally codified set of beliefs. These 
belief statements represent the special educa- 
tor’s principles of appropriate ethical behavior 
and are based on several assumptions. 

One assumption is that special education has 
within its heritage the perspectives of advocacy 
for persons with exceptionalities and of embrac- 
ing individual differences. These differences 
include the traditional consideration of the 
nature and effect of exceptionalities. As the com- 
munity of exceptional children, youth, and adults 
has become increasingly diverse, these perspec- 
tives have been broadened to include other char- 
acteristics that significantly influence their qual- 
ity of life. To maintain their ability to successful- 
ly function as advocates for their multicultural 
clients, special educators must broaden their per- 
spectives to ensure vigilant attention to the 
issues of diversity. Current demographic trends 
clearly indicate that: 

• The numbers of children and youth from cul- 
turally and linguistically diverse back- 
grounds served in public schools are growing 
rapidly. 

• Cultural and linguistic diversity is expected 
to continue as well as to increase. 

• The number of professionals who are cultural- 
ly and linguistically diverse entering the spe- 
cial education profession has been declining 
even as the numbers of students who are cvl- 
turally and linguistically diverse are rising. 

Given the pervasive nature of diversity, profes- 
sional standards are needed that guide profes- 
sional practice in ways that are relevant to the 
multicultural populations served in special edu- 
cation. Specifically, these standards reflect the 
premise that, to design effective interventions, 
special educators must understand the character- 
istics of their learners, including factors such as 
culture, language, gender, religion, and sexuality. 
This premise has been addressed in two ways. 
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First, most statements are inclusive in nature; 
that is, they identify knowledge and skills essen- 
tial to effectively serve all exceptional learners, 
including those from culturally and linguistically 
diverse backgrounds. Second, selected items 
address the most critical aspects of diversity and 
are infused throughout the model. 

Another assumption is that the sustained 
involvement of families and the larger communi- 
ty is fundamental to delivering high-quality edu- 
cational services to individuals with exceptional 
learning needs. The knowledge and skills con- 
tained in this document should be interpreted 
broadly to include learners of all ages, beginning 
with infants and preschoolers and extending to 
young adults who are exiting the school program. 
Similarly, the term families should be interpret- 
ed broadly to include, as appropriate to given sit- 
uations, biological mothers and fathers, adoptive 
parents, legal guardians, foster parents or pri- 
mary caregivers, siblings, and extended family 
members. Finally, while not specifically stated, it 
is assumed that special educators may provide 
learning opportunities in a variety of learning 
environments, including the home, preschool, 
school, and community settings, as well as in 
both specialized and integrated environments. 

This document focuses on the unique set of 
knowledge and skills needed to practice in spe- 
cial education, not on specific areas of exception- 
ality or age groupings, general educational meth- 
ods, or subject matter content. Special educators 
who practice in a specific area (or areas) of excep- 
tionality or age grouping must possess the excep- 
tionality-specific knowledge and skills adopted 
by CEC in addition to the Common Core. Also, it 
is assumed that a special educator who is 
required to teach specific subjects or content 
areas (such as science, social studies, foreign lan- 
guages, vocational education) has additional 
preparation, practicum experiences, and exper- 
tise in those areas. 

An additional assumption is that this 
Common Core of Knowledge and Skills will 
change over time. As with the adoption of the 
CEC Code of Ethics, time should be provided for 
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continuing examination, debate, and further 
articulation of the knowledge and skills for 
entry-level special educators. 

A final assumption of this Common Core of 
Knowledge and Skills is that the professional 
conduct of entry-level special educators is gov- 
erned foremost by the CEC Code of Ethics. 
Special education professionals 

• Are committed to developing the highest 
educational and quality of life potential of 
exceptional individuals. 

• Promote and maintain a high level of com- 
petence and integrity in practicing their 
profession. 

• Engage in professional activities that benefit 
exceptional individuals, their families, other 
colleagues, students or research subjects. 

• Exercise objective professional judgment in 
the practice of their profession. 

• Strive to advance their knowledge and 



skills regarding the education of exception- 
al individuals. 

• Work within the standards and policies of 
their profession. 

• Seek to uphold and improve, where neces- 
sary, the laws, regulations, and policies gov- 
erning the delivery of special education and 
related services and the practice of their pro- 
fession. 

• Do not condone or participate in unethical or 
illegal acts, nor violate professional standards 
adopted by the Delegate Assembly of CEC. 

It was through significant professional and 
personal commitment that the members of CEC 
crafted this product. In the process we learned 
not only about knowledge and skills but also 
about each other and developed a deep mutual 
respect. May those who use this Common Core of 
Knowledge and Skills experience that same 
mutual respect fi-om all who serve children and 
their families. 



KNOWLEDGE AND SKILLS STATEMENTS 



CC; Common Core 

L Philosophical, Historical, and Legal Foundations of 
Special Education 



Knowledge: 

Kl Models, theories, and philosophies that pro- 
vide the basis for special education practice. 

K2 Variations in beliefs, traditions, and values 
across cultures within society and the effect 
of the relationship among child, family, and 
schooling. 

K3 Issues in definition and identification proce- 
dures for individuals with exceptional learn- 
ing needs including individuals fi"om cultural- 
ly and/or linguistically diverse backgrounds. 

K4 Assurances and due process rights related to 
assessment, eligibility, and placement. 

K5 Rights and responsibilities of parents, stu- 
dents, teachers and other professionals, and 
schools as they relate to individual learning 
needs. 



Skills: 

51 Articulate personal philosophy of special 
education including its relationship to/with 
regular education. 

52 Conduct instructional and other profession- 
al activities consistent with the require- 
ments of law, rules and regulations, and 
local district policies and procedures. 
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CC: Common Core 

2. Characteristics of Learners 



Knowledge: 

K1 Similarities and differences among the cog- 
nitive, physical, cultural, social, and emo- 
tional needs of individuals with and without 
exceptional learning needs. 

K2 Differential characteristics of individuals 
with exceptionalities, including levels of 
severity and multiple exceptionalities. 

K3 Characteristics of normal, delayed, and dis- 
ordered communication patterns of individ- 
uals with exceptional learning needs. 

K4 Effects an exceptional condition(s) may have 
on an individual’s life. 

K5 Characteristics and effects of the cultural 
and environmental milieu of the child and 
the family including cultural and linguistic 
diversity, socioeconomic level, abuse/neglect, 
and substance abuse. 

K6 Effects of various medications on the educa- 
tional, cognitive, physical, social, and emotion- 
al behavior of individuals with exceptionah- 
ties. 

K7 Educational implications of characteristics 
of various exceptionalities. 



K1 Basic terminology used in assessment. 

K2 Ethical concerns related to assessment. 

K3 Legal provisions, regulations, and guide- 
lines regarding assessment of individuals. 

K4 Typical procedures used for screening, pre- 
referral, referral, and classification. 

K5 Appropriate application and interpretation 
of scores, including grade score versus stan- 
dard score, percentile ranks, age/grade 
equivalents, and stanines. 



Skills: 

SI Access information on various cognitive, 
communication, physical, cultural, social, 
and emotional conditions of individuals with 
exceptional learning needs. 



51 Collaborate with families and other profes- 
sionals involved in the assessment of indi- 
viduals with exceptional learning needs. 

52 Create and maintain records. 

53 Gather background information regarding 
academic, medical, and family history. 

54 Use various types of assessment procedures 
appropriately. 

55 Interpret information from formal and infor- 
mal assessment instruments and proce- 
dures. 



CC: Common Core 

3. Assessment, Diagnosis, and Evaluation 



Knowledge: Skills: 
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Knowledge: 

K6 Appropriate use and limitations of each type 
of assessment instrument. 

K7 Incorporation of strategies that consider the 
influence of diversity on assessment, eligi- 
bility, programming, and placement of indi- 
viduals with exceptional learning needs. 

K8 The relationship between assessment and 
placement decisions. 

K9 Methods for monitoring progress of individ- 
uals with exceptional learning needs. 



Skills: 

56 Report assessment results to individuals 
with exceptional learning needs, parents, 
administrators, and other professionals 
using appropriate communication skills. 

57 Use performance data and information from 
teachers, other professionals, individuals 
with exceptionalities, and parents to make 
or suggest appropriate modification in learn- 
ing environments. 

58 Develop individualized assessment strate- 
gies for instruction. 

59 Use assessment information in making 
instructional decisions and planning indi- 
vidual programs that result in appropriate 
placement and intervention for all individu- 
als with exceptional learning needs, includ- 
ing those from culturally and/or linguistical- 
ly diverse backgrounds. 

510 Evaluate the results of instruction. 

511 Evaluate supports needed for integration 
into various program placements. 



CC: Common Core 

4. Instructional Content and Practice 



Knowledge: Skills: 



K1 Differing learning styles of individuals with 
exceptional learning needs and how to adapt 
teaching to these styles. 

K2 Demands of various learning environments 
such as individualized instruction in general 
education classes. 

K3 Curricula for the development of motor, cog- 
nitive, academic, social, language, affective, 
career, and functional life skills for individu- 
als with exceptional learning needs. 

K4 Instructional and remedial methods, tech- 
niques, and curriculum materials. 

K5 Techniques for modifying instructional 
methods and materials. 

K6 Life skills instruction relevant to indepen- 
dent, community, and personal living and 
employment. 



51 Interpret and use assessment data for 
instruction. 

52 Develop and/or select instructional content, 
materials, resources, and strategies that 
respond to cultural, linguistic, and gender 
differences. 

53 Develop comprehensive, longitudinal indi- 
vidualized programs. 

54 Choose and use appropriate technologies to 
accomplish instructional objectives and to 
integrate them appropriately into the 
instructional process. 

55 Prepare appropriate lesson plans. 

56 Involve the individual and family in setting 
instructional goals and charting progress. 

57 Use task analysis. 
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Knowledge: 

K7 Cultural perspectives influencing the rela- 
tionship among families, schools, and com- 
munities as related to effective instruction 
for individuals with exceptional learning 
needs. 



Skills: 

58 Select, adapt, and use instructional strate- 
gies and materials according to characteris- 
tics of the learner. 

59 Sequence, implement, and evaluate individ- 
ual learning objectives. 

510 Integrate affective, social, and career/voca- 
tional skills with academic curricula. 

511 Use strategies for facilitating maintenance 
and generalization of skills across learning 
environments. 

512 Use instructional time properly. 

513 Teach individuals with exceptional learning 
needs to use thinking, problem-solving, and 
other cognitive strategies to meet their indi- 
vidual needs. 

514 Choose and implement instructional tech- 
niques and strategies that promote success- 
ful transitions for individuals with excep- 
tional learning needs. 

515 Establish and maintain rapport with learn- 
ers. 

516 Use verbal and nonverbal communication 
techniques. 

517 Conduct self-evaluation of instruction. 



CC: Common Core 

5. Planning and Managing the Teaching and 
Learning Environment 



Knowledge: 

K1 Basic classroom management theories, 
methods, and techniques for individuals 
with exceptional learning needs. 

K2 Research-based best practices for effective 
management of teaching and learning. 

K3 Ways in which technology can assist with 
planning and managing the teaching and 
learning environment. 



Skills: 

51 Create a safe, positive, and supportive learn- 
ing environment in which diversities are 
valued. 

52 Use strategies and techniques for facilitat- 
ing the functional integration of individuals 
with exceptional learning needs in various 
settings. 

53 Prepare and organize materials to imple- 
ment daily lesson plans. 

54 Incorporate evaluation, planning, and man- 
agement procedures that match learner 
needs with the instructional environment. 
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Knowledge: 



Skills: 



55 Design a learning environment that encour- 
ages active participation by learners in a 
variety of individual and group learning 
activities. 

56 Design, structure, and manage daily rou- 
tines, effectively including transition time, 
for students, other staff, and the instruc- 
tional setting. 

57 Direct the activities of a classroom parapro- 
fessional, aide, volunteer, or peer tutor. 

58 Create an environment that encourages self- 
advocacy and increased independence. 



CC: Common Core 

6. Managing Student Behavior and 
Social Interaction Skills 



Knowledge: Skills: 



K1 Applicable laws, rules and regulations, and 
procedural safeguards regarding the plan- 
ning and implementation of management of 
behaviors of individuals with exceptional 
learning needs. 

K2 Ethical considerations inherent in behavior 
management. 

K3 Teacher attitudes and behaviors that posi- 
tively or negatively influence behavior of 
individuals with exceptional learning needs. 

K4 Social skills needed for educational and 
functional living environments and effective 
instruction in the development of social 
skills. 

K5 Strategies for crisis prevention/intervention. 

K6 Strategies for preparing individuals to live 
harmoniously and productively in a multi- 
class, multiethnic, multicultural, and multi- 
national world. 



51 Demonstrate a variety of effective behavior 
management techniques appropriate to the 
needs of individuals with exceptional learn- 
ing needs. 

52 Implement the least intensive intervention 
consistent with the needs of the individuals 
with exceptionalities. 

53 Modify the learning environment (schedule 
and physical arrangement) to manage inap- 
propriate behaviors. 

54 Identify realistic expectations for personal 
and social behavior in various settings. 

55 Integrate social skills into the curriculum. 

56 Use effective teaching procedures in social 
skills instruction. 

57 Demonstrate procedures to increase the 
individual’s self-awareness, self-control, 
self-reliance, and self-esteem. 

58 Prepare individuals with exceptional learn- 
ing needs to exhibit self-enhancing behavior 
in response to societal attitudes and actions. 
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CC: Common Core 

7. Communication and Collaborative Partnerships 



Knowledge: 

K1 Factors that promote effective communica- 
tion and collaboration with individuals, par- 
ents, and school and community personnel 
in a culturally responsive program. 

K2 T^ical concerns of parents of individuals 
with exceptional learning needs and appro- 
priate strategies to help parents deal with 
these concerns. 

K3 Development of individual student programs 
working in collaboration with team mem- 
bers. 

K4 Roles of individuals with exceptionalities, 
parents, teachers, and other school and com- 
munity personnel in planning an individual- 
ized program. 

K5 Ethical practices for confidential communi- 
cation to others about individuals with 
exceptional learning needs. 



K1 Personal cultural biases and differences that 
affect one’s teaching. 

K2 Importance of the teacher serving as a 
model for individuals with exceptional 
learning needs. 



Skills: 

51 Use collaborative strategies in working with 
individuals with exceptional learning needs, 
parents, and school and community person- 
nel in various learning environments. 

52 Communicate and consult with individuals, 
parents, teachers, and other school and com- 
munity personnel. 

53 Foster respectful and beneficial relation- 
ships between families and professionals. 

54 Encourage and assist families to become 
active participants in the educational team. 

55 Plan and conduct collaborative conferences 
with families or primary caregivers. 

56 Collaborate with regular classroom teachers 
and other school and community personnel in 
integrating individuals with exceptional learn- 
ing needs into various learning environments. 

57 Communicate with regular teachers, admin- 
istrators, and other school personnel about 
characteristics and needs of individuals with 
specific exceptional learning needs. 



51 Demonstrate commitment to developing the 
highest educational and quahty-of-life poten- 
tial of individuals with exceptional learning 
needs. 

52 Demonstrate positive regard for the culture, 
religion, gender, and sexual orientation of 
individual students. 

53 Promote and maintain a high level of com- 
petence and integrity in the practice of the 
profession. 

54 Exercise objective professional judgment in 
the practice of the profession. 

55 Demonstrate proficiency in oral and written 
communication. 



CC: Common Core 

8. Professionalism and Ethical Practices 



Knowledge: Sk ills: 
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Knowledge: 



Skills: 



56 Engage in professional activities that may 
benefit individuals with exceptional learn- 
ing needs, their families, and/or colleagues. 

57 Comply with local, state, provincial, and fed- 
eral monitoring and evaluation require- 
ments. 

58 Use copyrighted educational materials in an 
ethical manner. 

59 Practice within the CEC Code of Ethics 
and other standards and policies of the 
profession. 
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What Every Special Educator Must Know 



CEC Knowledge and Skills for All Beginning 
Special Education Teachers of Students Who Are 

Deaf or Hard of Hearing 

KNOWLEDGE AND SKILLS STATEMENTS 



DH: Deaf or Hard of Hearing 

1. Philosophical, Historical, and Legal Foundations of 
Special Education 



Knowledge: Skills: 



K1 Current educational definitions of students 
with hearing loss, including identification 
criteria, labeling issues, and current inci- 
dence and prevalence figures. 

K2 Models, theories, and philosophies (e.g., 
bilingual-bicultural, total communication, 
oral/aural) that provide the basis for educa- 
tional practice(s) for students who are deaf 
or hard of hearing, as consistent with pro- 
gram philosophy. 

K3 Variations in beliefs, traditions, and values 
across cultures and within society, and the 
effect of the relationships among children 
who are deaf or hard of hearing, their fami- 
lies, and schooling. 

K4 Issues in definition and identification proce- 
dures for individuals who are deaf or hard of 
hearing (e.g., cultural versus medical per- 
spective). 

K5 Rights and responsibilities (e.g.. Deaf 
Children’s Bill of Rights) of parents, stu- 
dents, teachers, and schools as they relate to 
students who are deaf or hard of hearing. 

K6 The impact of various educational place- 
ment options (from the perspective of the 
needs of any given child who is deaf or hard 
of hearing and consistent with program phi- 
losophy) with regard to cultural identity and 
linguistic, academic, and social-emotional 
development. 



51 Apply understanding of theory, philosophy, 
and models of practice to the education of 
students who are deaf or hard of hearing. 

52 Articulate pros and cons of current issues 
and trends in special education and the field 
of education of children who are deaf or hard 
of hearing. 

53 Identify the major contributors to the 
growth and improvement of knowledge and 
practice in the field of education of children 
who are deaf or hard of hearing. 
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Skills: 



DH: Deaf or Hard of Hearing 
2. Characteristics of Learners 



Knowledge: 

K1 Communication features (visual, spatial, (None in addition to Common Core.) 

tactile, and/or auditory) salient to the learn- 
er who is deaf or hard of hearing that are 
necessary to enhance cognitive, emotional, 
and social development. 

K2 Research in cognition related to children 
who are deaf or hard of hearing. 

K3 Cultural dimensions that being deaf or hard 
of hearing may add to the life of a child. 

K4 Various etiologies of hearing loss that can 
result in additional sensory, motor, and/or 
learning differences in students who are 
deaf or hard of hearing. 

K5 Effects of families and/or primary caregivers 
on the overall development of the child who 
is deaf or hard of hearing. 

K6 Effects that onset of hearing loss, age of 
identification, and provision of services have 
on the development of the child who is deaf 
or hard of hearing. 

K7 Impact of early comprehensible communica- 
tion onpthe development of the child who is 
deaf or hard of hearing. 

K8 Recognition that being deaf or hard of hear- 
ing alone does not necessarily preclude nor- 
mal academic development, cognitive devel- 
opment, or communication ability. 

K9 The differences in quality and quantity of 
incidental language/learning experiences 
that children who are deaf or hard of hear- 
ing may experience. 

KIO Effects of sensory input on the development 
of language and cognition of children who 
are deaf or hard of hearing. 
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What Every Special Educator Must Know 



DH: Deaf or Hard of Hearing 
3. Assessment, Diagnosis, and Evaluation 



Knowledge: Skills: 



K1 Specialized terminology used in the assess- 
ment of children who are deaf or hard of 
hearing. 

K2 Components of an adequate evaluation for 
eligibility placement and program planning 
(e.g., interpreters, special tests) decisions for 
students who are deaf or hard of hearing. 

K3 Legal provisions, regulations and guidelines 
regarding unbiased diagnostic assessment, 
and use of instructional assessment mea- 
sures with students who are deaf or hard of 
hearing 

K4 Special policies regarding referral and place- 
ment procedures (e.g.. Federal Policy 
Guidance, October 30, 1993) for students 
who are deaf or hard of hearing. 



51 Administer appropriate assessment tools 
utilizing the natural/native/preferred lan- 
guage of the student who is deaf or hard of 
hearing. 

52 Gather and analyze communication samples 
from students who are deaf or hard of hear- 
ing, including nonverbal as well as linguistic 
acts. 

53 Use exceptionality-specific assessment instru- 
ments (e.g., SAT-HI, TERA-DHH, FSST) 
appropriate for students who are deaf or hard 
of hearing. 



DH: Deaf or Hard of Hearing 
4. Instructional Content and Practice 



Knowledge: 

K1 Sources of specialized materials for students 
who are deaf or hard of hearing. 

K2 Components of the nonlinguistic and lin- 
guistic communication that students who 
are deaf or hard of hearing use. 

K3 The procedures and technologies reqmred to 
educate students who are deaf or hard of 
hearing under one or more of the existing 
modes or philosophies (consistent with pro- 
gram philosophy). 

K4 Information related to American Sign 
Language (ASL) and existing communica- 
tion modes used by students who are deaf or 
hard of hearing. 

K5 Current theories of how languages (e.g., ASL 
and English) develop in both children who 
are hearing and those who are deaf or hard 
of hearing. 



Skills: 

51 Demonstrate proficiency in the language(s) 
the beginning teacher will use to instruct 
students who are deaf or hard of hearing. 

52 Demonstrate the basic characteristics of 
various existing communication modes 
used with students who are deaf or hard of 
hearing. 

53 Select, design, produce, and utilize media, 
materials, and resources required to educate 
students who are deaf or hard of hearing 
under one or more of the existing modes or 
philosophies (e.g., bilingual-bi cultural, total 
communication, aural/oral). 

54 Infuse speech skills into academic areas as 
consistent with the mode or philosophy 
espoused and the ability of the student who 
is deaf or hard of hearing. 
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Knowledge: 

K6 Subject matter and practices used in gener- 
al education across content areas. 

K7 Ways to facilitate cognitive and communica- 
tive development in students who are deaf 
or hard of hearing (e.g., visual saliency) con- 
sistent with program philosophy. 

K8 Techniques of stimulation and utilization of 
residual hearing in students who are deaf or 
hard of hearing consistent with program 
philosophy. 

K9 Research-supported instructional strategies 
and practice for teaching students who are 
deaf or hard of hearing. 



Skills: 

55 Modify the instructional process and class- 
room environment to meet the physical, cog- 
nitive, cultural, and communication needs of 
the child who is deaf or hard of hearing (e.g., 
teacher’s style, acoustic environment, avail- 
ability of support services, availability of 
appropriate technologies). 

56 Facilitate independent communication 
behavior in children who are deaf or hard of 
hearing. 

57 Apply first and second language teaching 
strategies (e.g., English through ASL or 
ESL) appropriate to the needs of the indi- 
vidual student who is deaf or hard of hearing 
and consistent with program philosophy. 

58 Demonstrate the ability to modify incidental 
language experiences to fit the visual and 
other sensory needs of children who are deaf 
or hard of hearing. 

59 Provide appropriate activities for students 
who are deaf or hard of hearing to promote 
literacy in English and/or ASL. 



DH: Deaf or Hard of Hearing 
5. Planning and Managing the Teaching and 
Learning Environment 



Knowledge: 

K1 Deaf cultural factors that may influence 
classroom management of students who are 
deaf or hard of hearing. 

K2 Model programs, including career/vocational 
and transition, that have been effective for 
students with hearing losses. 



Skills: 

51 Manage assistive/augmentative devices 
appropriate for students who are deaf or 
hard of hearing in learning environments. 

52 Select, adapt, and implement classroom 
management strategies for students who are 
deaf or hard of hearing that reflect under- 
standing of each child’s cultural needs, 
including primarily visual Deaf culture 
where appropriate. 

53 Design a classroom environment that maxi- 
mizes opportunities for visually oriented 
and/or auditory learning in students who 
are deaf or hard of hearing. 

54 Plan and implement instruction for students 
who are deaf or hard of hearing and who 
have multiple disabilities and special needs. 
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DH: Deaf or Hard of Hearing 
6. Managing Student Behavior and 
Social Interaction Skills 



Knowledge: Skills: 



K1 Processes for establishing ongoing interac- SI Prepare students who are deaf or hard of 
tions of students who are deaf or hard of hearing in the appropriate use of inter- 
hearing with peers and role models who are preters. 

deaf or hard of hearing. 

K2 Opportunities for interaction with commxmi- 
ties of individuals who are deaf or hard of hear- 
ing on the local, state, and national levels. 



DH: Deaf or Hard of Hearing 

7. Communication and Collaborative Partnerships 



Knowledge: Skills: 



K1 Available resources to help parents of chil- 
dren who are deaf or hard of hearing deal 
with their concerns regarding educational 
options and communication modes/philoso- 
phies for their children. 

K2 Roles and responsibilities of teachers and 
support personnel in educational practice for 
students who are deaf or hard of hearing 
(e.g., educational interpreters, tutors, and 
note takers). 

K3 Effects of communication on the develop- 
ment of family relationships and strategies 
used to facilitate communication in fami- 
lies with children who are deaf or hard of 
hearing. 

K4 Services provided by governmental and non- 
governmental agencies or individuals in the 
ongoing management of children who are 
deaf or hard of hearing. 



51 Teach students who are deaf or hard of hear- 
ing to use support personnel effectively (e.g., 
educational interpreters, tutors, and note- 
takers). 

52 Facilitate communication between the child 
who is deaf or hard of hearing and his or her 
family and/or other caregivers. 

53 Facilitate coordination of support personnel 
(e.g., interpreters) to meet the diverse com- 
munication needs of the student who is deaf 
or hard of hearing and his or her primary 
caregivers. 
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DH; Deaf or Hard of Hearing 
8. Professionalism and Ethical Practices 



Knowledge: Skills: 



K1 The process for acquiring the needed skills 
in modes/philosophies of education of stu- 
dents who are deaf or hard of hearing in 
which an individual was not prepared. 

K2 Consumer and professional organizations, 
publications, and journals relevant to the 
field of education of students who are deaf or 
hard of hearing. 



51 Actively seek interaction with adults in the 
Deaf community to maintain/improve ASL, 
English signs, or cues as consistent with pro- 
gram philosophy. 

52 Demonstrate the ability to interact with a vari- 
ety of individuals who are deaf or hard of hear- 
ing on an adult-to-adult level. 

53 Provide families with the knowledge and skills 
to make appropriate choices needed to enhance 
the development and transition of their chil- 
dren who are deaf or hard of hearing. 

54 Participate in the activities of professional 
organizations relevant to the education of stu- 
dents who are deaf or hard of hearing. 
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What Every Special Educator Must Know 



CEC Knowledge and Skills for All Beginning 
Special Education Teachers of Students in 

Early Childhood 

KNOWLEDGE AND SKILLS STATEMENTS 



EC: Early Childhood 

L Philosophical, Historical, and Legal Foundations of 
Special Education 



Knowledge: * 


Skills: 




SI 


Articulate the historical, philosophical, and 
legal basis of services for young children 
both with and without special needs. 




S2 


Identify ethical and policy issues related to 
educational, social, and medical services for 
young children and their families. 




S3 


Identify current trends and issues in early 
childhood education, early childhood special 
education and special education. 




S4 


Identify legislation that affects children, 
families, and programs for children. 



EC: Early Childhood 

2. Characteristics of Learners 



Knowledge: * Skills: 

51 Apply theories of child development, both 
typical and atypical, and apply current 
research with emphasis on cognitive, motor, 
social-emotional, communication, adaptive, 
and aesthetic development in learning situ- 
ations in family and community contexts. 

52 Identify pre-, peri-, and postnatal develop- 
ment and factors such as biological and envi- 
ronmental conditions that affect children’s 
development and learning. 



* Indicators of the ECSE knowledge base beyond the common core are reflected in the ECSE skills statements. Refer 
to the conceptual base that appears in Personnel Standards for Early Education and Early Intervention: 
Guidelines for Licensure in Early Childhood Special Education (DEC, NAEYC, & ATE, 1995). 
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Knowledge: 



Skills: 



53 Identify specific disabilities, including the 
etiology, characteristics, and classification of 
common disabilities in young children, and 
describe specific implications for develop- 
ment and learning in the first years of life. 

54 Apply knowledge of cultural and linguistic 
diversity and the significance of sociocultur- 
al and political contexts for development and 
learning, and recognize that children are 
best understood in the contexts of family, 
culture, and society. 

55 Demonstrate understanding of (a) develop- 
mental consequences of stress and trauma, 
(b) protective factors and resilience, (c) the 
development of mental health, and (d) the 
importance of supportive relationships. 




Knowledge: * Skills: 

51 Assess children’s cognitive, social-emotional, 
communication, motor, adaptive, and aes- 
thetic development. 

52 Select and use a variety of informal and for- 
mal assessment instruments and proce- 
dures, including observational methods, to 
make decisions about children’s learning 
and development. 

53 Select and administer assessment instru- 
ments and procedures based on the purpose 
of the assessment being conducted and in 
compliance with established criteria and 
standards. 

54 Develop and use authentic, performance- 
based assessments of children’s learning to 
assist in planning, communicate with chil- 
dren and parents, and engage children in 
self-assessment. 

55 Involve families as active participants in the 
assessment process. 

* Indicators of the ECSE knowledge base beyond the common core are reflected in the ECSE skills statements. Refer 
to the conceptual base that appears in Personnel Standards for Early Education and Early Intervention: 
Guidelines for Licensure in Early Childhood Special Education (DEC, NAEYC, & ATE, 1995). 
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What Every Special Educator Must Know 



Knowledge: 



Skills: 



56 Participate and collaborate as a team mem- 
ber with other professionals in conducting 
family-centered assessments. 

57 Communicate assessment results and inte- 
grate assessment results from others as an 
active team participant in the development 
and implementation of the individualized 
education program (lEP) and individual 
family service plan (IFSP).S8 Monitor, 
summarize, and evaluate the acquisition of 
child and family outcomes as outlined on the 
IFSP or lEP 

S9 Select, adapt, and administer assessment 
instruments and procedures for specific sen- 
sory and motor disabilities. 

510 Communicate options for programs and ser- 
vices at the next level and assist the family 
in planning for transition. 

511 Implement culturally unbiased assessment 
instruments and procedures. 

512 Develop and use formative and summative 
program evaluation to ensure comprehen- 
sive quality of the total environment for chil- 
dren, families, and the community. 



EC: Early Childhood 

4. Instructional Content and Practice 



Knowledge: * Skills: 

51 Plan and implement developmentally and 
individually appropriate curricula and 
instructional practices based on knowledge 
of individual children, the family, the com- 
munity, and curricula goals and content. 

52 Develop an IFSP or lEP, incorporating 
both child and family outcomes in part- 
nership with family members and other 
professionals. 

53 Incorporate information and strategies from 
multiple disciplines in the design of inter- 

^ vention strategies. 



* Indicators of the ECSE knowledge base beyond the common core are reflected in the ECSE skills statements. Refer 
to the conceptual base that appears in Personnel Standards for Early Education and Early Intervention: 
Guidelines for Licensure in Early Childhood Special Education (DEC, NAEYC, & ATE, 1995). 
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Knowledge: 



Skills: 



54 Develop and select learning experiences and 
strategies that affirm and respect family, 
cultural, and societal diversity, including 
language differences. 

55 Plan for and link current developmental and 
learning experiences and teaching strategies 
with those of the next educational setting. 

56 Select intervention curricula and methods 
for children with specific disabilities includ- 
ing motor, sensory, health, communication, 
social-emotional, and cognitive disabihties. 

Implement developmentally and functional- 
ly appropriate individual and group activi- 
ties using a variety of formats, including 
play, environmental routines, parent-medi- 
ated activities, small-group projects, cooper- 
ative learning, inquiry experiences, and sys- 
tematic instruction. 

58 Develop and implement an integrated cur- 
riculum that focuses on children’s needs and 
interests and takes into account culturally 
valued content and children’s home experi- 
ences. 

59 Demonstrate appropriate use of technology, 
including adaptive and assistive technology. 

510 Employ pedagogically sound and legally 
defensible instructional practices. 

511 Implement nutrition and feeding strategies 
for children with special needs. 

512 Use appropriate health appraisal proce- 
dures and recommend referral and ongoing 
follow-up to appropriate community health 
and social services. 

513 Identify aspects of medical care for premature, 
low birth weight, and other medically fi-agile 
babies, including methods of care for young 
children dependent on technology and imphca- 
tions of medical conditions on child develop 
and family resources, concerns, and priorities. 

514 Recognize signs of emotional distress, child 
abuse, and neglect in young children and follow 
procedures for reporting known or suspected 
abuse or neglect to appropriate authorities. 






SO 
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EC: Early Childhood 

5. Planning and Managing the Teaching and 
Learning Environment 



Knowledge: * Skills: 

51 Make specific adaptations for the special 
needs of children who have unique talents, 
learning and developmental needs, or specif- 
ic disabilities. 

52 Design plans that incorporate the use of 
technology, including adaptive and assistive 
technology. 

53 Select, develop, and evaluate developmen- 
tally and functionally appropriate materials, 
equipment, and environments. 

54 Establish and maintain physically and psy- 
chologically safe and healthy learning envi- 
ronments that promote development and 
learning. 

55 Provide a stimulus-rich indoor and outdoor 
environment that employs materials, media, 
and technology, including adaptive and 
assistive technology. 

56 Organize space, time, peers, materials, and 
adults to maximize child progress in group 
and home settings. 

57 Implement basic health, nutrition, and safe- 
ty management practices for young children, 
including specific procedures for infants and 
toddlers and procedures regarding childhood 
illness and communicable diseases. 



* Indicators of the ECSE knowledge base beyond the common core are reflected in the ECSE skills statements. Refer 
to the conceptual base that appears in Personnel Standards for Early Education and Early Intervention: 
Guidelines for Licensure in Early Childhood Special Education (DEC, NAEYC, & ATE, 1995). 
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EC: Early Childhood 

6. Managing Student Behavior and 
Social Interaction Skills 



Knowledge: * Skills: 

51 Use individual and group guidance and 
problem-solving techniques to develop posi- 
tive and supportive relationships with chil- 
dren; to encourage and teach positive social 
skills and interaction among children; to 
promote positive strategies of conflict resolu- 
tion; and to develop personal self-control, 
self-motivation, and self-esteem. 

52 Select and implement methods of behavior 
support and management appropriate for 
young children with special needs, including 
a range of strategies from less directive, less 
structured methods (e.g., verbal support and 
modeling) to more directive, more structured 
methods (e.g., applied behavior analysis). 

53 Support and facilitate family and child 
interactions as primary contexts for learning 
and development. 



EC: Early Childhood 

7. Communication and Collaborative Partnerships 



Knowledge: * Skills: 

51 Establish and maintain positive, collabora- 
tive relationships with families. 

52 Apply family systems theory and knowledge 
of the dynamics, roles, and relationships 
within families and communities. 

53 Demonstrate sensitivity to differences in 
family structures and social and cultural 
backgrounds. 

54 Assist families in identifying their resources, 
priorities, and concerns in relation to their 
child’s development. 



* Indicators of the ECSE knowledge base beyond the common core are reflected in the ECSE skills statements. Refer 
to the conceptual base that appears in Personnel Standards for Early Education and Early Intervention: 
Guidelines for Licensure in Early Childhood Special Education (DEC, NAEYC, & ATE, 1995). 
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What Every Special Educator Must Know 



Knowledge: 



Skills: 



55 Respect parents’ choices and goals for chil- 
dren and communicate effectively with par- 
ents about curriculum and children’s 
progress. 

56 Involve families in assessing and planning 
for their children, including children with 
special needs. 

57 Implement a range of family-oriented ser- 
vices based on the family’s identified 
resources, priorities, and concerns. 

58 Implement family services consistent with 
due process safeguards. 

59 Evaluate services with families. 

510 Collaborate/consult with other professionals 
and with agencies in the larger community 
to support children’s development, learning, 
and well-being. 

511 Apply models of team process in diverse ser- 
vice delivery settings. 

512 Employ various team membership roles. 

513 Identify functions of teams as determined by 
mandates and service delivery needs of chil- 
dren and families. 

514 Identify structures supporting interagency 
collaboration, including interagency agree- 
ments, referral, and consultation. 

515 Participate as a team member to identify 
dynamics of team roles, interaction, commu- 
nication, team building, problem solving, 
and conflict resolution. 

516 Employ two-way communication skills. 

517 Evaluate and design processes and strate- 
gies that support transitions among hospi- 
tal; home; and infant/toddler, preprimary, 
and primary programs. 

518 Administer, supervise, and consult with or 
instruct other adults. 

519 Employ adult learning principles in super- 
vising and training other adults. 

520 Facilitate the identification of staff develop- 
ment needs and strategies for professional 
growth. 

521 Apply various models of consultation in 
diverse settings. 
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Knowledge: 



Skills: 



522 Provide consultation and training in content 
areas specific to services for children and 
families and organization/development pro- 
grams. 

523 Provide feedback and evaluate performance 
in collaboration with other adults. 



EC: Early Childhood 

8. Professionalism and Ethical Practices 



Knowledge: * Skills: 

51 Adhere to the profession’s code of ethical con- 
duct. 

52 Serve as advocates on behalf of yoimg children 
and their families, improved quality of pro- 
grams and services for yoimg children, and 
enhanced professional status and working con- 
ditions for early childhood special educators. 

53 Reflect upon one’s own professional practice 
and develop, implement, and evaluate a profes- 
sional development plan. 

54 Participate actively in professional organiza- 
tions. 

55 Read and critically apply research and recom- 
mended practices. 



* Indicators of the ECSE knowledge base beyond the common core are reflected in the ECSE skills statements. Refer 
to the conceptual base that appears in Personnel Standards for Early Education and Early Intervention: 
Guidelines for Licensure in Early Childhood Special Education (DEC, NAEYC, & ATE, 1995). 
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What Every Special Educator Must Know 



CEC Knowledge and Skills for All Beginning 
Special Education Teachers of Students with 
Emotional and Behavioral Disorders 

KNOWLEDGE AND SKILLS STATEMENTS 



BD: Emotional/Behavioral Disorders 

1. Philosophical, Historical, and Legal Foundations of 
Special Education 



Knowledge: 

K1 Current educational terminology and defini- 
tions of students with emotional/behavioral 
disorders (E/BD), including the identification 
criteria and labeling controversies, utilizing 
professional accepted classification systems, 
and current incidence and prevalence figures. 

K2 Differing perceptions of deviance, including 
those from mental health, religion, legal- 
corrections, education, and social welfare. 

K3 Differences between etiology and diagnosis 
unique to a variety of theoretical approaches (bio- 
physical, psychodynamic, behavioral, ecological) 
and their application for students with E/BD. 

K4 The historical foundations and classic stud- 
ies, including the major contributors, that 
undergird the growth and improvement of 
knowledge and practices in the field of E/BD. 

K5 The legal system to assist students with E/BD. 



Skills: 

51 Analyze and articulate current issues and 
trends in special education and the field of 
E/BD. 

52 Articulate the factors that influence the 
overrepresentation of culturally/linguistical- 
ly diverse students in programs for individ- 
uals with E/BD. 

53 Delineate the principles of normalization 
versus the educational concept of "least 
restrictive environment” in designing educa- 
tional programs for students with E/BD. 



BD: Emotional/Behavioral Disorders 

2. Characteristics of Learners 



Knowledge: Skills: 

K1 Physical development, physical disability, and (None in addition to Common Core.) 

health impairments as they relate to the devel- 
opment and behavior of students with E/BD. 

K2 Major social characteristics of individuals 
with E/BD. 

K3 The effects of dysfunctional behavior on 
learning, and the differences between 
behavioral and emotional disorders and 
other disabling conditions. 
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BD: Emotional/Behavioral Disorders 

3. Assessment, Diagnosis, and Evaluation 



Knowledge: Skills: 



K1 Essential characteristics of valid behavior 
ratings scales. 

K2 Processes involved in the diagnosis of stu- 
dents with E/BD, including academic and 
social behaviors in accordance with the cur- 
rent Diagnostic and Statistical Manual of 
Mental Disorders (DSM). 

K3 Specialized terminology used in the assess- 
ment of E/BD. 

K4 Legal provisions, regulations, and guide- 
lines regarding unbiased assessment and 
use of psychometric instruments and 
instructional assessment measures with 
students with E/BD. 

K5 Specialized policies regarding screening, 
referral, and placement procedures for stu- 
dents with E/BD. 



51 Prepare accurate formal social assessment 
reports on students with E/BD based on 
behavioral-ecological information. 

52 Implement procedures for assessing both 
appropriate and problematic social behav- 
iors of students with E/BD. 

53 Use exceptionality-specific assessment 
instruments appropriately for assessing stu- 
dents with E/BD. 



BD: Emotional/Behavioral Disorders 

4, Instructional Content and Practice 



Knowledge: Skills: 



K1 Appropriate ways to apply research about 
students with E/BD in the classroom. 

K2 Sources of specialized materials for students 
with E/BD. 

K3 Research-supported instructional strategies 
and practices for teaching students with 
E/BD. 



51 Identify and use prevention and interven- 
tion strategies as early as appropriate for 
use with students with E/BD. 

52 Delineate and apply the goals and interven- 
tion strategies and procedures related to a 
variety of theoretical approaches (including 
psychod 30 iamic, behavioral, biophysical, and 
ecological) to students with E/BD. 

53 Use technology applicable to students with 
E/BD. 

54 Plan, organize, and implement individual- 

ized student programs appropriate to the 
cognitive and affective needs of the student 
with E/BD with special consideration to use 
of reinforcement systems and environmental 
conditions. , 
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Knowledge: 



Skills: 



55 Select, develop, adopt, and evaluate curricu- 
lum materials and technology applicable to 
students with E/BD. 

56 Establish a consistent classroom routine for 
students with E/BD. 

57 Delineate and apply appropriate manage- 
ment procedures when presented with spon- 
taneous management problems applicable to 
students with E/BD. 

58 Establish classroom rules, as well as a 
means for enforcing these rules, that are 
applicable to students with E/BD. 

59 Integrate academic instruction, affective 
education, and behavior management for 
individual students and groups of students 
with E/BD. 

510 Evaluate strengths and limitations of the 
alternative instructional strategies designed 
for students with E/BD. 

511 Use student-initiated learning experiences 
and integrate them into ongoing instruction 
for students with E/BD. 



BD: Emotional/Behavioral Disorders 

5. Planning and Managing the Teaching and 
Learning Environment 



Knowledge: 

K1 Model programs, including career/vocational 
and transition, that have been effective for 
students with E/BD. 

K2 Issues, resources, and techniques used to 
integrate students with E/BD into and out of 
alternative environments, including special 
centers, psychiatric hospitals, and residen- 
tial treatment centers. 



Skills: 

51 Monitor intragroup behavior changes from 
subject to subject and activity to activity 
applicable to students with E/BD. 

52 Select a functional classroom design (e.g., 
functional seating, work area, storage) that 
is effective for students with E/BD. 
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BD: Emotional/Behavioral Disorders 

6. Managing Student Behavior and 
Social Interaction Skills 



Knowledge: Skills: 



K1 Rationale for selecting specific management 
techniques for individuals with E/BD. 

K2 Continuum of alternative placements and 
programs available to students with E/BD; 
state, provincial, and local services avail- 
able; and the advantages and disadvantages 
of placement options and programs within 
the continuum of services. 

K3 The theory behind reinforcement techniques 
and its application to teaching students with 
E/BD. 



51 Use a variety of nonaversive techniques 
(including voice modulation, facial expres- 
sions, planned ignoring, proximity control, 
and tension release) for the purpose of con- 
trolling targeted behavior and maintaining 
attention of students with E/BD. 

52 Develop and implement a systematic behav- 
ior management plan for students with 
E/BD using a variety of behavioral princi- 
ples (including observation, recording, 
charting estabhshment of timelines, inter- 
vention technique hierarchies, and sched- 
ules of reinforcement). 

53 Select target behaviors to be changed and 
identify the critical variables affecting the 
target behavior (such as subsequent events 
and antecedent events). 

54 Designate certain pupil behaviors as either 
appropriate or inappropriate for a specific 
age group based on observation and social 
validation. 

55 Define and use skills in problem solving and 
conflict resolution. 



BD: Emotional/Behavioral Disorders 

7. Communication and Collaborative Partnerships 



Knowledge: 

K1 Sources of unique services, networks, and 
organizations for students with E/BD. 

K2 Parent education programs and behavior 
management guides, including those com- 
mercially available, that address the man- 
agement of severe behavioral problems and 
facilitate communication links applicable to 
students with E/BD. 

K3 Collaborative and/or consultative role of the 
special education teacher in the reintegra- 
tion of students with E/BD (e.g., 
classroom/instructional modifications). 



Skills: 

SI Use specific behavioral management and 
counseling techniques in managing students 
with E/BD and in providing training for 
their parents. 
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Skills: 



Knowledge: 

K4 Types and importance of information gener- 
ally available from family, school officials, 
legal system, departments of social and 
health services, and mental health agencies. 

K5 Role of professional groups and referral 
agencies in identifying, assessing, and pro- 
viding services to children and youth with 
E/BD (e.g., mental health, corrections). 



BD: Emotional/Behavioral Disorders 

8. Professionalism and Ethical Practices 



Knowledge: Skills: 

K1 Consumer and professional organizations, SI Participate in the activities of professional 
publications, and journals relevant to the organizations relevant to the field of E/BD 

field of E/BD. 
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CEC Knowledge and Skills for All Beginning 
Special Education Teachers of Students with 

Gifts or Talents 

KNOWLEDGE AND SKILLS STATEMENTS 



GT: Gifted Education 

L Philosophical, Historical, and Legal Foundations of 
Special Education 



Knowledge: Skills: 

K1 The historical foundations and classic stud- SI Articulate the pros and cons of current 
ies, including the major contributors, that issues and trends in special education and 

undergird the growth of knowledge and prac- the field of gifted education, 

tices in the field of gifted education. 

K2 Current educational definitions of students 
with gifts and talents, including identifica- 
tion criteria, labeling issues, and current 
incidence and prevalence figures. 

K3 Pohcies and issues at the national, state, and 
local levels that affect the education of stu- 
dents with gifts or talents. 

K4 The impact of various educational placement 
options on individual students with gifts and 
talents with regard to cultural identity or 
economic class and physical, linguistic, acad- 
emic and social-emotional development. 



GT: Gifted Education 

2. Characteristics of Learners 



Knowledge: Skills: 

K1 Cognitive processing and affective character- (None in addition to Common Core.) 

istics of learners gifted in intellectual, cre- 
ative, leadership, specific academic, 
visual/performing arts, and psychomotor 
domains. 

K2 Enrichment and acceleration needs of gifted 
learners in required subject areas as com- 
pared with the needs of the general popula- 
tion of learners. 
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Knowledge: Skills: 

K3 Cognitive and affective characteristics of 
“twice exceptional” special populations of gift- 
ed learners, such as culturally diverse, eco- 
nomically disadvantaged learners with learn- 
ing, physical, or behavioral disabihties. 

K4 The impact of multiple exceptionalities that 
result in additional sensory, motor, and/or 
learning needs. 

K5 Effects of famihes and/or primary caregivers 
on the overall development of the child. 



GT: Gifted Education 

3. Assessment, Diagnosis, and Evaluation 



Knowledge: Skills: 



K1 Specialized terminology used in the assess- 
ment of students with gifts and talents. 

K2 Legal provisions, regulations, and guide- 
lines regarding unbiased assessment and 
the use of instructional assessment mea- 
sures with students with gifts and talents. 

K3 Specialized policies regarding referral and 
placement procedures for students with gifts 
and talents. 



K1 Research-supported instructional strategies 
and practices (e.g., conceptual development, 
accelerated presentation pace, minimal drill 
and practice) for students with gifts or tal- 
ents. 

K2 Sources of specialized materials for students 
with gifts or talents. 

K3 Processes for designing opportunities for 
learners with gifts and talents to participate in 
community-based service learning for the 
development of ethics and social responsibility. 



51 Identify defensible (comprehensive, s}^temat- 
ic, objective) and equitable procedures for 
identifying and placing learners with gifts and 
talents in appropriate programs and services. 

52 Use exceptionality-specific assessment 
instruments, both formal and informal, 
including learner interviews, for assessing 
students with gifts and talents. 

53 Evaluate learner products and portfolios 
appropriately. 



51 Design cognitively complex discussion ques- 
tions, projects, and assignments that pro- 
mote reflective, evaluative, nonentrenched 
thinking in students with intellectual or 
academic gifts or talents. 

52 Select instructional model(s) appropriate to 
teaching topics, content area, or subject 
domain. 

53 Use instructional models; topic/domain 
instructional model matches commonly 
implemented in teaching gifted learners; 
and cognitive, creative, affective, and ethical 
taxonomies in order for higher levels to be 
addressed through instructional strategies. 



GT: Gifted Education 

4. Instructional Content and Practice 



Knowledge: Skills: 
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GT: Gifted Education 

5. Planning and Managing the Teaching and 
Learning Environment 



Knowledge: Skills: 

K1 Research-supported ability and achievement SI Monitor and evaluate program activities for 
grouping practices and model programs, the purpose of continued program develop- 

including career/vocational and transition ment or refinement. 

(e.g., mentorships), that have been effective 
for students with gifts and talents. 

K2 Curriculum and program planning models 
and research-supported accelerated prac- 
tices that have been effective for students 
with gifts or talents. 



GT: Gifted Education 

6. Managing Student Behavior and 
Social Interaction Skills 



Knowledge: Skills: 

(None in addition to Common Core.) (None in addition to Common Core.) 



GTi Gifted Education 

7. Communication and Collaborative Partnerships 



Knowledge: Skills: 

K1 Sources of unique services, networks, and (None in addition to Common Core.) 

organizations for students with gifts or talents. 

K2 Principles of communication and collabora- 
tion and the role of the teacher within the 
various team models (e.g., multidisciplinary, 
interdisciphnary, transdisciplinary). 



GT: Gifted Education 

8. Professionalism and Ethical Practices 



Knowledge: Skills: 

K1 Consumer and professional organizations, SI Maintain knowledge of current research and 
publications, and journals relevant to the literature in the field of special education 

field of gifted education. and gifted education. 
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CEC Knowledge and Skills for All Beginning 
Special Education Teachers of Students 
with Learning Disabilities 

KNOWLEDGE AND SKILLS STATEMENTS 



LD: Learning Disabilities 

L Philosophical, Historical, and Legal Foundations of 
Special Education 



Knowledge: 

K1 The historical foundations and classic stud- 
ies, including the major contributors and 
advocacy organizations, that undergird the 
growth and improvement of knowledge and 
practices in the field of education of individ- 
uals who have learning disabilities. 

K2 The evolution of the term learning disability 
as it relates to medicine, psychology, behav- 
ior, and education. 

K3 Current and past philosophies and theories 
guiding the field of education of individuals 
who have learning disabilities. 

K4 Future trends in the field of education of 
individuals who have learning disabilities. 

K5 The influence of major legislation that 
affects individuals who have learning dis- 
abilities and the influence on practice. 

K6 Current educational definitions of individu- 
als with learning disabilities, including 
identification criteria, labeling issues, and 
current incidence and prevalence figures. 



Skills: 

51 Articulate the factors that influence over- 
representation of culturally and linguistical- 
ly diverse individuals in programs for indi- 
viduals with learning disabilities. 

52 Articulate the pros and cons of current 
issues and trends in special education and 
the field of learning disability. 



LD: Learning Disabilities 

2. Characteristics of Learners 



Knowledge: Skills: 

K1 The various etiologies of conditions affecting (None in addition to Common Core.) 

individuals with learning disabilities. 

K2 The medical factors influencing individuals 
with learning disabilities, including medica- 
tion, nutrition, genetics, and neurology. 
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Skills: 



Knowledge: 

K3 The psychological characteristics of individ- 
uals with learning disabilities, including 
intelligence, perception, memory, thinking 
skills, and language development. 

K4 The relationship between individuals with 
learning disabilities and other associated condi- 
tions, including attention deficit disorder, atten- 
tion deficit with hyperactivity, and dyslexia. 

K5 The social/emotional aspects of individuals 
with learning disabilities, including social 
imperceptiveness, juvenile delinquency, and 
learned helplessness. 



LD: Learning Disabilities 

3. Assessment, Diagnosis, and Evaluation 



Knowledge: 

K1 Specialized terminology used in the assess- 
ment of individuals who have learning dis- 
abilities. 

K2 Legal provisions, regulations, and guidelines 
regarding unbiased assessment and use of 
instructional assessment measures with 
individuals who have learning disabilities. 

K3 Specialized policies regarding referral and 
placement procedures for individuals who 
have learning disabilities. 



Skills: 

SI Choose and administer assessment instru- 
ments appropriately for individuals with 
learning disabilities. 



LD: Learning Disabilities 

4. Instructional Content and Practice 



Knowledge: Skills: 



K1 The impact of listening skills on the devel- 
opment of critical thinking, reading compre- 
hension, and oral and written language. 

K2 The impact of language development on the 
academic and social skills of individuals 
with learning disabilities. 

K3 The impact of learning disabilities on audi- 
tory skills, including perception, memory, 
and comprehension. 



51 Use effective instructional strategies for 
basic skills, including listening, reading, 
writing, reporting, and computing. 

52 Use effective instructional strategies for 
applying various study skills to academic 
areas. 

53 Use skills to enhance thinking processes. 

54 Use skills to enhance vocabulary develop- 
ment. 



S5 Use appropriate reading methods for indi- 
viduals who have learning disabilities. 
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Knowledge: 

K4 The relationship between learning disabili- 
ties and reading instruction, including read- 
ing purpose, rate, accuracy, fluency, and 
comprehension. 

K5 The impact of social skills on the lives of 
individuals who have learning disabilities. 

K6 Sources of specialized materials for individ- 
uals with learning disabilities. 

K7 Various test-taking strategies used by indi- 
viduals with learning disabilities. 

K8 Alternatives for teaching skills and strate- 
gies to individuals with learning disabilities 
who differ in degree and kind of disability. 



Skills: 

56 Use appropriate spelling methods and 
instructional strategies for individuals who 
have learning disabilities. 

57 Assist individuals who have learning dis- 
abilities in the prediction and detection of 
errors in oral and written language. 

58 Use appropriate handwriting methods and 
instructional strategies for individuals with 
learning disabilities. 

59 Use decision criteria for when to teach man- 
uscript versus cursive writing for individu- 
als with learning disabilities. 

510 Use appropriate math methods and instruc- 
tional strategies including articulation, 
practice, immediate feedback, and review, 
for individuals who have learning disabili- 
ties and who show patterns of error. 

511 Use research-supported instructional strate- 
gies and practice for teaching individuals 
with learning disabilities. 

512 Modify speed of presentation and use orga- 
nization cues. 



S13 Integrate appropriate teaching strategies and 
instructional approaches to provide effective 
instruction in academic and nonacademic 
areas for individuals with learning disabilities. 



LD: Learning Disabilities 

5. Planning and Managing the Teaching and 
Learning Environment 



Knowledge: Skills: 

(None in addition to Common Core.) (None in addition to Common Core.) 



LD: Learning Disabilities 

6. Managing Student Behavior and 
Social Interaction Skills 



Knowledge: Skills: 

(None in addition to Common Core.) SI Design a learning environment for individu- 

als with learning disabilities that provides 
feedback from peers and adults. 

Q What Every Special Educator Must Know 




55 



45 



LD: Learning Disabilities 

7. Communication and Collaborative Partnerships 



Knowledge: Skills: 

K1 Sources of unique services, networks, and (None in addition to Common Core.) 

organizations for individuals with learning 
disabilities, including career/vocational sup- 
port. 



LD: Learning Disabilities 

8. Professionalism and Ethical Practices 



Knowledge: 

K1 Consumer and professional organizations, 
publications, and journals relevant to the 
field of learning disabilities. 



Skills: 

5 1 Articulate the learning disability teacher’s eth- 
ical responsibility to nonidentified individuals 
who function similarly to individuals who have 
learning disabilities (e.g., at-risk individuals). 

52 Participate in the activities of professional 
orgamzations relevant to the field of learning 
disabilities. 
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CEC Knowledge and Skills for All Beginning 
Special Education Teachers of Students with 
Mental Retardation and Developmental Disabilities 

KNOWLEDGE AND SKILLS STATEMENTS 



MR: Mental Retardation/Developmental Disabilities 
1. Philosophical, Historical, and Legal Foundations of 
Special Education 



Knowledge: 

K1 Current educational definitions of stu- 
dents/individuals with mental retardation/ 
developmental disabilities, including identi- 
fication criteria, labeling issues, and current 
incidence and prevalence figures. 

K2 Major perspectives on the definition/etiolo- 
gy of mental retardation/developmental 
disabilities. 

K3 Continuum of placement and services avail- 
able for students with mental retardation/ 
developmental disabilities. 

K4 The historical foundations and classic stud- 
ies, including the major contributors, that 
undergird the growth and improvement of 
knowledge and practices in the field of men- 
tal retardation/developmental disabilities. 



Skills: 

51 Articulate the pros and cons of current 
issues and trends in special education and 
the field of mental retardation/developmen- 
tal disabilities. 

52 Articulate the factors that influence the 
overrepresentation of culturally/linguistical- 
ly diverse students in programs for individ- 
uals with mental retardation/developmental 
disabilities. 

53 Teach students with extensive disabilities, 
focusing on ability and similarities to chil- 
dren without disabilities. 



MR: Mental Retardation/Developmental Disabilities 
2. Characteristics of Learners 



Knowledge: 

K1 Causes and theories of intellectual disabili- 
ties and implications for prevention. 

K2 Medical aspects of intellectual disabilities 
and their implications for learning. 

K3 Medical complications and implications for 
student support needs, including seizure 
management, tube feeding, catheterization, 
and CPR. 



Skills: 

Si Describe and define general developmental, 
academic, social, career, and functional 
characteristics of individuals with mental 
retardation/ developmental disabilities as 
they relate to levels of support needed. 



BEST COPY AVAILABLE 
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Knowledge: Skills: 

K4 Psychological characteristics of students 
with mental retardation/developmental dis- 
abilities, including cognition, perception, 
memory, and language development. 

K5 The social-emotional aspects of mental retar- 
dation/developmental disabilities, including 
adaptive behavior, social competence, social 
isolation, and learned helplessness. 



MR: Mental Retardation/Developmental Disabilities 
3. Assessment, Diagnosis, and Evaluation 



Knowledge: Skills: 



K1 Legal provisions, regulations, and guide- 
lines regarding unbiased assessment and 
use of instructional assessment measures 
with students with mental retardation/ 
developmental disabilities. 

K2 Specialized terminology used in the assess- 
ment of students with mental retardation/ 
developmental disabilities. 

K3 Conditions and assessment instruments 
that ensure maximum performance for stu- 
dents with mental retardation/developmen- 
tal disabilities. 

K4 Adaptive behavior assessment. 

K5 Specialized policies regarding referral and 
placement procedures for students with men- 
tal retardation/developmental disabilities. 



51 Use exceptionality-specific assessment 
instruments such as adaptive skills assess- 
ments and developmental screening assess- 
ments. 

52 Adapt and modify existing assessment tools 
and methods to accommodate the unique abil- 
ities and needs of students with mental retar- 
dation/developmental disabihties, including 
ecological inventories, portfolio assessments, 
functional assessments, and future-based 
assessments. 



MR: Mental Retardation/Developmental Disabilities 
4. Instructional Content and Practice 



Knowledge: Skills: 



K1 Sources of specialized materials for students 
with mental retardation/developmental dis- 
abilities. 

K2 Assistive devices for individuals with special 
needs. 

K3 Approaches to create positive learning envi- 
ronments for individuals with special needs. 

7 . • ' • ' _ 
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51 Utilize research-supported instructional 
strategies and practices, including the func- 
tional embedded skills approach, communi- 
ty-based instruction, task analysis, multi- 
sensory, and concrete/manipulative tech- 
niques. 

52 Design and implement sensory stimulation 
programs for individuals with extensive 
needs. 
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Knowledge: 



Skills: 



MR: Mental Retardation/Developmental Disabilities 
5. Planning and Managing the Teaching and 
Learning Environment 



Knowledge: 

K1 Model programs, including career/vocational 
and transition, that have been effective for 
individuals with mental retardation/devel- 
opmental disabilities. 



Knowledge: 

K1 Theories of behavior problems in individuals 
with mental retardation/developmental dis- 
abilities, including self-stimulation and self- 
abuse. 

K2 Impact of multiple disabilities on behavior. 



53 Teach culturally responsive functional life 
skills relevant to independence in the com- 
munity, personal living, and employment, 
including accessing public transportation, 
cooking, shopping, laundry, functional read- 
ing, and sexuality. 

54 Design age appropriate instruction based on 
the adaptive skills of students with mental 
retardation/ developmental disabilities. 

55 Integrate selected related services into the 
instructional day of students with mental 
retardation/developmental disabilities. 

56 Provide instruction in community-based settings. 

57 Assist students in the use of alternative and 
augmentative communication systems. 

58 Use appropriate physical management tech- 
niques, including positioning, handling, lift- 
ing, relaxation, and range of motion. 

59 Use and maintain orthotic, prosthetic, and 
adaptive equipment effectively. 



Skills: 

51 Structure the physical environment to pro- 
vide optimal learning for students with men- 
tal retardation/developmental disabilities. 

52 Demonstrate the ability to teach students 
with mental retardation/developmental dis- 
abilities in a variety of placement settings. 



Skills: 

SI Design, implement, and evaluate instruc- 
tional programs that enhance the student’s 
social participation in family, school, and 
community activities. 



MR: Mental Retardation/Developmental Disabilities 
6. Managing Student Behavior and 
Social Interaction Skills 
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MR: Mental Retardation/Developmental Disabilities 
7. Communication and Collaborative Partnerships 



Knowledge: Skills: 



K1 Sources of unique services, networks, and 
organizations for students/individuals 
with mental retardation/developmental 
disabilities. 



SI Assist students, with the support of parents 
and other professionals, in planning for 
transition to adulthood including employ- 
ment and community and daily life, with 
maximum opportunities for full participa- 
tion in the community and decision making. 



MR; Mental Retardation/Developmental Disabilities 
8. Professionalism and Ethical Practices 



Knowledge: Skills: 

K1 Consumer and professional organizations, SI Participate in the activities of professional 
publications, and journals relevant to the organizations relevant to the field of mental 

field of mental retardation/developmental retardation/developmental disabilities, 

disabilities. 
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CEC Knowledge and Skills for All Beginning 
Special Education Teachers of Students with 
Physical and Health Disabilities 

KNOWLEDGE AND SKILLS STATEMENTS 



PH: Physical and Health Disabilities 

1. Philosophical, Historical, and Legal Foimdations of 

Special Education 


Knowledge: 


Skills: 


K1 Current educational definitions of individu- 
als with physical and health disabilities 
including identification criteria, labeling 
issues, and current incidence and prevalence 
figures. 


SI Articulate the service delivery for individu- 
als with physical and health disabilities and 
its relation to contemporary educational 
placement and instructional content. 


K2 Historical foundations and classic studies, 
including the major contributors, that 
undergird the growth and improvement of 
knowledge and practices in the field of spe- 
cial education and related services for indi- 
viduals with physical and health disabilities 
and their families. 




K3 Contemporary issues in special education 
and related services for individuals with 
physical and health disabilities and their 
families. 




K4 Laws, regulations, and policies related to 
the provision of specialized health care in 
the educational setting. 




PH: Physical and Health Disabilities 

2. Characteristics of Learners 



Knowledge: Skills: 

K1 Implications of physical and health disabili- (None in addition to Common Core.) 

ties on psychosocial, educational, vocational, 
and leisure outcomes for individuals, fami- 
lies, and society. 

K2 Generic medical terminology used to 
describe the impact of physical and health 
disabilities. 
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Skills: 



Knowledge: 

K3 Etiology and characteristics of physical and 
health disabilities across the life span. 

K4 Secondary health care issues that accompa- 
ny specific physical and health disabilities. 



PH: Physical and Health Disabilities 

3. Assessment, Diagnosis, and Evaluation 



Knowledge: Skills: 



K1 Specialized terminology used in the assess- 
ment of individuals with physical and health 
disabilities. 

K2 Legal provisions, regulations, and guide- 
lines regarding unbiased assessment and 
use of instructional assessment measures of 
individuals with physical and health disabil- 
ities. 

K3 Specialized policies regarding referral and 
placement procedures for students with 
physical and health disabilities. 



51 Modify and adapt assessment procedures for 
use with individuals with physical and 
health disabilities. 

52 Develop and use a technology plan based on 
adaptive technology assessment. 

53 Assess reliable method(s) of response of indi- 
viduals who lack typical communication and 
performance abilities. 

54 Use results of specialized evaluations, such 
as oral motor, reflex, and movement, to 
make instructional decisions for individuals 
with physical and health disabilities. 



PH: Physical and Health Disabilities 

4. Instructional Content and Practice 



Knowledge: Skills: 



K1 Research-supported instructional practices, 
strategies, and adaptations necessary to 
accommodate the physical and communica- 
tion characteristics of students with physi- 
cal and health disabilities. 

K2 Sources of specialized materials, equipment, 
and assistive technology for students with 
physical and health disabilities. 



51 Interpret sensory, mobility, reflex, and per- 
ceptual information to create appropriate 
learning plans for individuals with physical 
and health disabilities. 

52 Use appropriate adaptations and assistive tech- 
nology such as switches, adapted keyboards, 
and alternative positioning to allow students 
with ph 3 ^ical and health disabilities full partic- 
ipation and access to the core curriculum. 

53 Adapt lessons that minimize the physical 
exertion of individuals with specialized 
health care needs. 

54 Design and implement an instructional pro- 
gram that addresses instruction in indepen- 
dent living skills, vocational skills, and 
career education for students with physical 
and health disabilities, emphasizing positive 
self-concepts and realistic goals. 
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Knowledge: 



Skills: 



55 Design and implement curriculum and 
instructional strategies for medical self- 
management procedures by students with 
specialized health care needs. 

56 Participate in the selection and implementa- 
tion of augmentative or alternative commu- 
nication devices and systems, including sign 
language, electronic devices, picture and 
symbol systems, and language boards, for 
use with students with physical and health 
disabilities. 



PH: Physical and Health Disabilities 

5. Planning and Managing the Teaching and 
Learning Environment 



Knowledge: Skills: 



K1 School setting adaptations necessary to 
accommodate the needs and abilities of indi- 
viduals with physical and health disabili- 
ties. 

K2 Appropriate use of assistive devices to meet 
the needs of individuals with physical and 
health disabilities. 

K3 Specialized health care practices, first aid 
techniques, and other medically relevant 
interventions necessary to maintain the 
health and safety of students in a variety of 
educational settings. 

K4 Common environmental and personal barri- 
ers that hinder accessibility and acceptance 
of individuals with physical and health dis- 
abilities. 



51 Use local, community, and state resources 
available to assist in programming for indi- 
viduals with physical and health disabili- 
ties. 

52 Coordinate activities of related services per- 
sonnel to maximize direct instruction time 
for individuals with physical and health dis- 
abilities. 

53 Use techniques of physical positioning and 
management of individuals with physical 
and health disabilities to ensure participa- 
tion in academic and social environments. 

54 Demonstrate appropriate body mechanics to 
ensure student and teacher safety in trans- 
fer, lifting, positioning, and seating. 

55 Use appropriate adaptive equipment such as 
wedges, seat inserts, and standers to facili- 
tate positioning, mobility, communication, 
and learning for individuals with physical 
and health disabilities. 

56 Use positioning techniques that decrease 
inappropriate tone and facilitate appropri- 
ate postural reactions to enhance participa- 
tion. 

57 Practice recommended universal precau- 
tions to maintain healthy environments. 
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Knowledge: 



Skills: 



58 Assist individuals to develop a sensitivity 
toward those who have conununicable dis- 
eases. 

59 Monitor the effects of medication on individ- 
ual performance. 

SIO Integrate an individuars health care plan 
into daily programming. 



PH: Physical and Health Disabilities 

6. Managing Student Behavior and 
Social Interaction Skills 



Knowledge: Skills: 

K1 Communication and social interaction alter- (None in addition to Common Core.) 

natives for individuals who are nonspeak- 
ing. 



PH: Physical and Health Disabilities 

7. Communication and Collaborative Partnerships 



Knowledge: Skills: 



K1 Sources of unique services, networks, and 
organizations for individuals with physical 
and health disabilities. 

K2 Roles and responsibilities of school-based 
medical and related services personnel 
(physical and occupational therapists, 
adapted physical education specialists, etc.). 

K3 Roles and responsibilities of community- 
based medical and related services person- 
nel (physicians, prosthetics, rehabilitation 
engineers, etc.). 



51 Collaborate with service providers regarding 
acquisition, development, modification, and 
evaluation of assistive technology, proce- 
dures, and curricula to assist in meeting 
functional, social, educational, and techno- 
logical needs of students with physical and 
health disabilities. 

52 Use strategies to work with chronically ill 
and terminally ill individuals and their 
families. 
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PH: Physical and Health Disabilities 

8. Professionalism and Ethical Practices 



Knowledge: Skills: 



K1 Rights to privacy, confidentiality, and 
respect for differences among all persons 
interacting with individuals with physical 
and health disabilities. 

K2 Consumer and professional organizations, 
agencies, publications, and journals relevant 
to the field of physical and health disabili- 
ties. 

K3 Types and transmission routes of infectious 
disease. 



51 Participate in transdisciplinaiy team activities 
in providing integrated care for individuals 
with physical and health disabilities, particu- 
larly when students are transitioning fi-om 
home, hospital, or rehabilitation facility to 
school. 

52 Maintain confidentiality of medical records and 
respect for privacy of individuals with physical 
and health disabilities. 

53 Practice appropriate universal precautions 
when interacting with individuals with physi- 
cal and health disabilities. 

54 Seek information regarding protocols, proce- 
dural guidelines, and poUdes designed to assist 
individuals with physical and health disabili- 
ties as they partidpate in school and communi- 
ty-based activities. 

55 Partidpate in the activities of professional 
organizations relevant to the field of physical 
and health disabilities. 
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CEC Knowledge and Skills for All Beginning 
Special Education Teachers of Students with 

Visual Impairments 

KNOWLEDGE AND SKILLS STATEMENTS 



VI: Visual Impairment 

1. Philosophical, Historical, and Legal Foundations of 

Special Education 


Knowledge: 


Skills: 


K1 Federal entitlements (e.g., American Printing 
House for the Blind Quote Funds) that relate 
to the provision of specialized equipment and 
materials for learners with visual impair- 
ments. 


SI Articulate the pros and cons of current 
issues and trends in special education visual 
impairment. 


K2 Historical foundations for education of chil- 
dren with visual impairments, including the 
array of service options. 




K3 Current educational definitions of students 
with visual disabilities, including identifica- 
tion criteria, labeling issues, and current 
incidence and prevalence figures. 





VI: Visual Impairment 

2. Characteristics of Learners 



Knowledge: Skills: 

K1 Normal development of the human visual sys- (None in addition to Common Core.) 

tern. 

K2 Basic terminology related to the structure and 
fimction of the human visual S 3 rstem. 

K3 Basic terminology related to diseases and dis- 
orders of the human visual system. 

K4 Development of secondary senses (hearing, 
touch, taste, smell) when the primary sense is 
impaired. 

K5 The effects of a visual impairment on early 
development (motor system, cognition, 
social/emotional interactions, self-help, lan- 
guage). 
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Skills: 



VI: Visual Impairment 

3. Assessment^ Diagnosis, and Evaluation 



Knowledge: Skills: 



Knowledge: 

K6 The effects of a visual impairment on social 
behaviors and independence. 

K7 The effects of a visual impairment on lan- 
guage and communication. 

K8 The effects of a visual impairment on the indi- 
vidual’s family and the reciprocal impact on 
the individual’s self-esteem. 

K9 Psychosocial aspects of a visual impairment. 

KIO Effects of medications on the visual system. 

Kll The impact of additional exceptionalities on 
students with visual impairments. 



K1 The impact of visual disorders on learning 
and experience. 

K2 Specialized terminology used in assessing 
individuals with visual impairments, both 
as it relates to the visual system and in 
areas of importance. 

K3 Ethical considerations and legal provisions, 
regulations, and guidelines (federal, 
state/provincial, and local) related to assess- 
ment of students with visual impairments 
(including the legal versus functional defini- 
tions of blindness and low vision). 

K4 Specialized policies regarding referral and 
placement procedures for students with 
visual impairments. 

K5 Procedures used for screening, prereferral, 
referral, and classifications of students with 
visual impairments, including vision screen- 
ing methods, functional vision evaluation, 
and learning media assessment. 

K6 Alternative assessment techniques for stu- 
dents who are blind or who have low vision. 

K7 Appropriate interpretation and application 
of scores obtained as a result of assessing 
individuals with visual impairments. 

K8 Relationships among assessment, lEP devel- 
opment, and placement as they affect vision- 
related services. 



51 Interpret eye reports and other vision-relat- 
ed diagnostic information. 

52 Use disability- specific assessment instru- 
ments appropriately (e.g.. Blind Learning 
Aptitude Test, Tactile Test of Basic Concepts, 
Diagnostic Assessment Procedure). 

53 Adapt and use a variety of assessment pro- 
cedures appropriately when evaluating indi- 
viduals with visual impairments. 

54 Create and maintain disability-related 
records for students with visual impair- 
ments. 

55 Gather background information about acad- 
emic, medical, and family history as it 
relates to the student’s visual status for stu- 
dents with visual impairments. 

56 Develop individualized instructional strate- 
gies to enhance instruction for learners with 
visual impairments, including modifications 
of the environment, adaptations of materi- 
als, and disability-specific methodologies. 
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VI: Visual Impairment 

4. Instructional Content and Practice 



Knowledge: 

K1 Methods for the development of special audi- 
tory, tactual, and modified visual communi- 
cation skills for students with visual impair- 
ments, including: 

• Braille reading and writing. 

• Handwriting for students with low vision 
and signature writing for students who 
are blind. 

• Listening skills and compensatory audito- 
ry skills. 

• Typing and keyboarding skills. 

• The use of unique technology for individu- 
als with visual impairments. 

• The use of alternatives to nonverbal com- 
munication. 

K2 Methods to acquire disability-unique acade- 
mic skills, including: 

• The use of an abacus. 

• The use of a talking calculator. 

• Tactile graphics (including maps, charts, 
tables, etc.). 

• Adapted science equipment. 

K3 Methods for the development of basic con- 
cepts needed by young students who do not 
learn visually. 

K4 Methods for the development of visual effi- 
ciency, including instruction in the use of 
print adaptations, optical devices, and non- 
optical devices. 

K5 Methods to develop alternative reasoning 
and decision-making skills in students with 
visual impairments. 

K6 Methods to develop alternative organization 
and study skills for students with visual 
impairments. 

K7 Methods to prepare students with visual 
impairments for structured precane orienta- 
tion and mobility assessment and instruc- 
tion. 



Skills: 

51 Interpret and use unique assessment data 
for instructional planning with students 
with visual impairments. 

52 Choose and use appropriate technologies to 
accomplish instructional objectives for stu- 
dents with visual impairments, and inte- 
grate the technologies appropriately into the 
instructional process. 

53 Sequence, implement, and evaluate individ- 
ual disability-related learning objectives for 
students with visual impairments. 

54 Use strategies for facilitating the mainte- 
nance and generalization of disability-relat- 
ed skills across learning environments for 
students with visual impairments. 

55 Teach students who have visual impair- 
ments to use thinking, problem-solving, and 
other cognitive strategies to meet their indi- 
vidual learning needs. 
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Skills: 



Knowledge: 

K8 Methods to develop tactual perceptual skills 
for students who are or will be primarily tac- 
tual learners. 

K9 Methods to teach human sexuality to stu- 
dents who have visual impairments, using 
tactual models that are anatomically accu- 
rate. 

KIO Methods to develop adapted physical and 
recreation skills for individuals who have 
visual impairments. 

Kll Methods to develop social and daily living 
skills that are normally learned or rein- 
forced by visual means. 

K12 Strategies for developing career awareness 
in and providing vocational counseling for 
students with visual impairments. 

K13 Strategies for promoting self-advocacy in 
individuals with visual impairments. 

K14 Functional life skills instruction relevant to 
independent, community, and personal liv- 
ing and employment for individuals with 
visual impairments including: 

• Methods for accessing printed public infor- 
mation. 

• Methods for accessing public transporta- 
tion. 

• Methods for accessing community 
resources. 

• Methods for acquiring practical skills (e.g., 
keeping personal records, time manage- 
ment, personal banking, emergency proce- 
dures). 

K15 Sources of specialized materials for students 
with visual impairments. 

K16 Techniques for modifjdng instructional 
methods and materials for students with 
visual impairments, and assisting classroom 
teachers in implementing these modifica- 
tions. 
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VI: Visual Impairment 

5. Planning and Managing the Teaching and 
Learning Environment 



Knowledge: Skills: 



K1 A variety of input and output enhancements 
to computer technology that address the spe- 
cific access needs of students with visual 
impairments in a variety of environments. 

K2 Model programs, including career-vocational 
and transition, that have been effective for 
students with visual impairments. 



51 Prepare modified special materials (e.g., in 
Braille, enlarged, outlined, highlighted) for 
students who have visual impairments. 

52 Obtain and organize special materials to 
implement instructional goals for learners 
with visual impairments. 

53 Design learning environments that are mul- 
tisensory and that encourage active partici- 
pation by learners with visual impairments 
in a variety of group and individual learning 
activities. 



54 Create a learning environment that encour- 
ages self-advocacy and independence for stu- 
dents with visual impairments. 

55 Transcribe, proofread, and interline grade II 
Braille and Nemeth code Braille materials. 

56 Use Braillewriter, slate and stylus, and 
computer technology to produce Braille 
materials. 



VI: Visual Impairment 
6. Managing Student Behavior and 

Social Interaction Skills 



Knowledge: 

K1 Teacher attitudes and behaviors that affect 
the behaviors of students with visual 
impairments. 



Skills: 

51 Prepare students with progressive eye con- 
ditions to achieve a positive transition to 
alternative skills. 

52 Prepare students who have visual impair- 
ments to access information and services 
from the community at large. 

53 Prepare students who have visual impair- 
ments to respond to societal attitudes and 
actions with positive behavior, self-advocacy, 
and a sense of humor. 
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VI: Visual Impairment 

7. Communication and Collaborative Partnerships 


Knowledge: 


Skills: 


K1 Strategies for assisting parents and other 
professionals in planning appropriate tran- 
sitions for students who have visual impair- 


SI Help parents and other professionals to 
understand the impact of a visual impair- 
ment on learning and experience. 


ments. 

K2 Sources of unique services, networks, and 
organizations for students with visual 
impairments. 

K3 Roles of paraprofessionals who work directly 
with students who have visual impairments 
(e.g., sighted readers, transcribers, aides) or 
who provide special materials to them. 


52 Report disability-related results of evalua- 
tions to students who have visual impair- 
ments, their parents and administrators and 
other professionals in clear, concise, “lay- 
men’s” terms. 

53 Manage and direct the activities of parapro- 
fessionals or peer tutors who work with stu- 
dents who have visual impairments. 


K4 Need for role models who have visual impair- 
ments, and who are successful. 




VI: Visual Impairment 

8. Professionalism and Ethical Practices 


Knowledge: 


Skills: 



K1 Consumer and professional organizations, SI Belong to and participate in the activities of 
publications, and journals relevant to the professional organizations in the field of 

field of visual impairment. visual impairment. 
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Part III 

Guidelines for CEC Approval of 
Special Education Professional 
Preparation Programs 

♦ 
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Overview of Guidelines 



The following Guidelines are used by CEC to 
evaluate special education professional prepara- 
tion programs to determine whether or not such 
programs meet CEC’s Standards for the 
Preparation of Special Education Personnel. 
CEC grants program approval through two pro- 
cedures. First, a college or university that is 
seeking to have its education xmit accredited 
through the National Council for Accreditation of 
Teacher Education (NCATE) sends a folio con- 
taining necessary information on its special edu- 
cation program to NCATE for the CEC review. 
Second, a college or university may apply direct- 
ly to CEC for review of its special education pro- 
gram. The Guidelines have the following three 
components: 

• Institutional requirements. 

• Special education program requirements. 

• Areas of specialization program require- 
ments. 

How were the Guidelines developed? 

In 1983 the CEC Delegate Assembly adopted 
CEC Standards for the Preparation of Special 
Education Personnel. Based on these Standards 
CEC developed CEC/NCATE Guidelines for CEC 
Program Approval of Undergraduate or Basic 
Programs and CEC/NCATE Guidelines for CEC 
Program Approval of Graduate or Advanced 
Programs. These Guidelines were adopted by 
NCATE in 1985. The guidelines were revised in 
1991. In 1992 CEC adopted Non-NCATE 
Guidelines for Program Approval for Institutions 
of Higher Education (IHEs) that wanted CEC 
approval of their special education program but 
did not choose to seek NCATE accreditation. 
These Guidelines were amended in 1993. For the 
past decade CEC has reviewed over 1,500 special 
education programs in over 300 IHEs using 
guidelines that were fundamentally process ori- 
ented. The guidelines set forth a process for col- 
leges and universities to identify the profession- 
al roles they were preparing students to fulfill, 
the knowledge and skills they expect the stu- 
dents to master and evidence that they were 
teaching the students these knowledge and 
skills. Thus, for example, CEC might review and 



approve two programs to prepare teachers of stu- 
dents who are gifted and talented where the stu- 
dents learned very different things. 

In 1989 the CEC Delegate Assembly charged 
CEC and its Divisions to develop the knowledge 
and skills that all beginning special educators 
should possess. The Professional Standards and 
Practice Standing Committee established a 
Subcommittee on Knowledge and Skills, 
cochaired by Barbara Sirvis, of New York, and 
Bill Swan, of Georgia, and composed of CEC divi- 
sion representatives and past CEC Teachers of 
the Year. It set out to accomplish the following 
two major tasks: 

• Identify a common core of knowledge and 
skills for all beginning special education 
teachers. 

• Create specialty sets of knowledge and skills 
that are necessary to teach in a particular 
area of exceptionality or age group. 

The Subcommittee gathered materials from 
literature; state, provincial, and local govern- 
ments; institutions of higher education; and else- 
where. The Subcommittee then identified and 
organized thousands of competencies into major 
categories, culled them down to 195 statements, 
and determined the importance of each by sur- 
veying a 1,000-person sample of CEC’s member- 
ship. Based on the response (54%), the 
Subcommittee reduced the number of statements 
to 107. 

CEC adopted these validated statements, 
which became The CEC Common Core of 
Knowledge and Skills Essential for All Beginning 
Special Education Teachers, published in the fall 
1992 issue of TEACHING Exceptional Children. 

Alan Koenig, of Texas, assumed the chairman- 
ship of the Subcommittee on Knowledge and 
Skills in 1992 began developing specialty sets of 
knowledge and skills to supplement the Common 
Core. The exceptionality- and age-specific CEC 
divisions took the lead, developing sets of knowl- 
edge and skills necessary to teach in their areas 
of specialization. The Subcommitte worked with 
the divisions to ensure that the specialty sets 
were formatted properly and that the statements 
supplemented the Common Core. 
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The Subcommittee also developed a survey for 
each area of specialization, which was sent to a 
stratified random sample of the division’s mem- 
bership. Each survey was composed of at least 
half teachers and other direct service providers. 
Modifications were made in consultation with 
the division. Generally, there was a high level of 
concurrence with the work the division produced. 

The Early Childhood Special Education special- 
ization area knowledge and skills statements are 
taken fi'om a concept paper, jointly approved by 
CEC’s Division for Early Childhood, the National 
Association for the Education of Yoimg Children, 
and the Association of Teacher Educators, 
Personnel Standards for Early Education and 
Early Intervention: Guidelines for Licensure in 
Early Childhood Special Education (DEC, 
NAEYC, & ATE, 1995). The content standards por- 
tion of the paper, however, has been reformatted to 
maintain consistency with CEC’s eight categories 
of knowledge and skills statements for this publi- 
cation. In its approved format, the concept paper 
included standards categories of (a) child develop- 
ment and learning, (b) curriculum development 
and implementation, (c) family and community 
relationships, (d) assessment and evaluation, (e) 
field experiences, and (f) professionalism. These 
six categories were selected to promote consistency 
with the NAEYC Guidelines for Preparation of 
Early Childhood Professionals (NAEYC, 1991) and 
to facilitate states’ using the option to develop com- 
bined certifications. The concept paper in this lat- 
ter format is disseminated by DEC, NAEYC, and 
ATE. All of the performance standards, with the 
exception of the field experiences standards, were 
included and grouped imder one of the eight CEC 
knowledge and skills category headings. The field 
experiences standards were incorporated into the 
CEC/NCATE Guidelines for CEC Program 
Approval of Undergraduate or Basic Programs. 
The reader should note that performance stan- 
dards are based on the notion that the individual 
can demonstrate ability to perform in authentic 
situations. Although the emphasis is on perfor- 
mance, the imphcation is that individuals have the 
knowledge base to apply skills in specific situa- 
tions. The performance standards, therefore, are 
grouped as skills. Because of this, knowledge state- 
ments are not included in the Early Childhood 
Special Education specialization section. It is 
important, however, to emphasize that the early 
childhood and early childhood special education 
knowledge bases support these skills statements. 
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The Accreditation Subcommittee of the 
Professional Standards and Practice Standing 
Committee incorporated the knowledge and 
skills into the CEC accreditation standards. 
The knowledge and skills were formatted into 
matrices and added to the existing guidelines 
about faculty, resources, students, the special 
education program relationship to the educa- 
tion unit and its mission, and the institution’s 
accreditation. 

In 1996, after initial publication, comments 
were received from the field regarding the knowl- 
edge and skills statements and the institutional 
and program requirements. After review of all of 
the comments, CEC approved in the spring of 
1996 a number of technical and clarifying 
changes. These are included in this edition. 

Should all special education professional 
preparation programs seek CEC approval? 

CEC believes that all colleges and universities 
that prepare special education professionals 
should do so in a manner consistent with the 
standards of our profession. Thus, all special 
education programs in colleges and universities, 
particularly those in the United States and 
Canada, should be approved by CEC. We also 
support the view that the education professional 
preparation programs in the United States 
should be accredited by NCATE. 

Do these Guidelines apply to programs admin- 
istered outside the special education unit? 

Yes. These guidehnes are for all programs that 
prepare professionals in the education of children 
with exceptionalities without regard to where 
they are housed in the college or university. For 
example some, early childhood special education 
and gifbed and talented programs are located out- 
side the special education unit. These programs 
should complete the appropriate requirements 
and be submitted as part of the total folio. 

What are some of the benefits IHEs and 
their students receive from going through 
the program approval process? 

Some of the benefits include the following: 

• Most IHEs that have gone through the 
process report that it helped them clarify and 
improve their programs. 
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• Lists of approved programs are published by 
CEC and disseminated to the CEC member- 
ship and individuals seeking information 
about special education professional prepara- 
tion programs. 

• Approved programs are cited in Directory of 
Programs for Preparing Individuals for 
Careers in Special Education 1995 Edition. 

• CEC provides the special education program 
with a certificate indicating that the program 
meets the professional standards of CEC. 

• Certificates are available for students who 
graduate from approved programs stating 
that they have graduated from a CEC- 
approved professional preparation program. 

• It is assumed that graduates from approved 
programs will have met the basic require- 
ments for CEC’s certification standards for 
entry into special education practice. 

Do the CEC Guidelines constitute the totalis 
ty of a high-quality special education pro- 
fessional preparation program? 

No, CEC Guidelines are a minimum. They are 
designed to establish a common set of profession- 
al expectations among all professional prepara- 
tion programs and the profession. We believe 
that high-quality programs build upon that floor 
using unique talents of the faculty, students, and 
other professionals in the community to teach 
the continually emerging knowledge derived 
from research and practice. 

The Standards define the knowledge and 
skills a special education teacher should have. 
However, as the preamble to the Common Core 
notes, "it is assumed that a special educator who 
is required to teach specific subjects or content 
areas . . . has additional preparation, practicum 
experiences, and expertise in those areas.” 

CEC does not advocate any one model (e.g., 
competency-based) for teacher preparation pro- 
grams. Although listings of competencies or 
knowledge and skills may appear to support one 
type of model, this is not CEC’s intention. 
Instead, the knowledge and skills statements 
should be viewed ' as minimum requirements, 
with an expectation that IHEs will extend their 
program development and refinement. 



Do the Guidelines define what a special edu- 
cator should know and be able to do to per- 
form at a level of excellence in the profession? 

No, the Guidelines define the minimum essential 
knowledge and skills necessary for entry into prac- 
tice. The CEC members who developed these 
Guidelines recognized that there are many things 
that need to be learned through practice and con- 
tinuing education. All special educators are expect- 
ed to continually upgrade their knowledge and 
skills through planned, preapproved, organized 
and recognized professional development activi- 
ties. The CEC International Standards for Entry 
into Professional Practice also state that "employ- 
ing agencies should provide resources to enable 
each professional’s continuing development.” 

How should an HIE approach using and 
meeting CEC^s Praeticum Requirements? 

High-quality practicum experiences are an essen- 
tial part of any effective professional preparation 
program. It is through practicum experiences that 
students preparing for future professional roles 
practice and demonstrate the skills they must 
have to perform these roles. Thus, it is expected 
that the practicum experiences align with the 
knowledge and skills requirements in the common 
core and the areas of specialization. For example: 
Early Childhood Special Educators are prepared to 
provide family-centered services; thus, these 
practicum experiences should include opportuni- 
ties to practice and demonstrate s kills in this area. 

CEC recognizes that there are a variety of 
approaches to providing practicum experiences 
that can be utilized to meet the varying needs of 
students, colleges and universities, and practicum 
sites. The Guidelines focus on the qualitative com- 
ponents of the practicum, rather than a model. 
The Guidelines do require that students have a 
minimum of 10 full-time weeks or the equivalent 
clock-hour composite of supervised practicum 
experience in the areas of specialization for which 
they are being prepared. If a candidate is being 
prepared to teach more than one area of special- 
ization it is expected that within the practicum 
the student will have the opportimity to practice 
and demonstrate the skills required across the 
varying specializations for which he or she is 
being prepared. 
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The Specializations^ other than those for 
early childhood^ are by category ofexcep- 
tionality. Is CEC promoting exceptionality- 
specific professional preparation programs? 

The CEC Guidelines define what an individual 
must know and be able to do to teach a child with 
a particular exceptionality. If an individual is 
expected to teach students with varying excep- 
tionalities, then that individual should have 
mastery of the knowledge and skills for each of 
those exceptionalities. 

For example, if an IHE is preparing “teachers 
of students with mild disabilities” and expects 
them to work with students with learning dis- 
abilities and behavior disorders, then the pro- 
gram would have to show that it is preparing 
teachers with mastery of the knowledge and 
skills in both areas of specialization. 

How does an IHE go about seeking CEC^s 
review and approval of its special educa- 
tion professional preparation program? 

An IHE that is seeking accreditation from NCATE 
will receive the NCATE-approved Curriculum 
Guidelines for Basic and Advanced Programs in 
Special Education. These Curriculum Guidelines, 
prepared by CEC, contain the content of the CEC 
Guidelines for Program Approval of Special 
Education Professional Preparation Programs 
except for the requirements that are assessed by 
NCATE through the evaluation of the overall 
school of education. At the time of publication the 
CEC Gmdelines were being reviewed for adoption 
by NCATE. 

IHEs that come directly to CEC for review of 
their special education professional preparation 
programs are required to address all of the 
requirements set forth in CEC Guidelines. 

The special education faculty undertake a self- 
study process to assess their special education 
programs using the Guidelines. Based upon this 
assessment, they prepare a folio that provides 
documents and other evidence that the special 
education programs meet all of the requirements 
set forth in the Gmdelines. 

The folio is then sent to CEC, through NCATE 
or directly, where it is evaluated by a panel of 
trained field reviewers. For each requirement, 
panelists determine whether or not the program 
meets the requirement or whether insufficient 



information has been provided. Based upon their 
assessment a determination is made as to 
whether each program submitted by the IHE 
should be approved. 

A report is then provided to the IHE regarding 
which programs have been approved and which 
have not, with specific reasons why. The IHE 
may then submit a rejoinder providing clarifica- 
tion, additional information, or evidence that it 
will make necessary program changes. The 
rejoinder is reviewed and a second determination 
is made and communicated to the IHE. The IHE 
may continue to repeat the process until it is 
resolved. 

CEC at times approves programs that sub- 
stantially meet the Guidelines with the under- 
standing that specified improvements will be 
instituted within a specified time period. 

After the folio approval, for colleges and uni- 
versities not seeking NCATE accreditation, a 
field team of evaluators conducts a site visit to 
the IHE to validate the information that was 
provided in the folio. Based on their recom- 
mendations, CEC informs the IHE of its deci- 
sion regarding approval of its special education 
programs. 

What percentage of IHEs submitting folios to 
CEC receive CEC approval of their programs? 

The present rate of program approval is approxi- 
mately 70%. 

Will the new Guidelines complicate or sim- 
plify the folio preparation efforts of IHEs? 

Under the old system IHEs had to expend exten- 
sive effort to commimicate in their folios the 
knowledge and skills taught in each of their pro- 
grams and how they are taught. The new 
Guidelines only require the IHEs to indicate 
whether or not the CEC common and specialized 
knowledge and skills are taught. To simplify 
reporting, matrices are provided. By completing 
these forms the IHEs will significantly reduce 
the paperwork they previously had to provide. 

What if a college or university has areas of 
specialization that are not among the eight 
areas of specialization developed by CEC? 

These programs should still be submitted for review. 
It is expected that the program submission will 
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include all of the requirements set forth in the Area of 
Specialization Program Information Requirements 
and the CEC Common Core of Knowledge and Skills 
Essential for All Beginning Special Education 
Tkachers. In addition, the program should articulate 
the role definition of those completing the program 
and the knowledge and skills necessary to carry out 
that role. The knowledge and skills should be orga- 
nized in the same groups as in the Common Core 
knowledge and skills. 

If the program is preparing individuals for 
careers other than teaching (e.g., special educa- 
tion administration) and the IHE assumes that 
the students already possess the Common Core 
of Knowledge and Skills Essential for All 
Beginning Special Education Teachers, then the 
information submitted should include docomen- 
tation of such requirements in the IHEs admis- 
sion standards. 

Are there programs in colleges and universities 
that should not he submitted for CEC review? 

The CEC Guidelines and review process are 
designed to evaluate programs that prepare individ- 
uals for various professional roles in special educa- 
tion — for example, careers in special education 
teaching, supervision, administration, professional 
preparation, research and others. However, IHEs 
often offer programs in continxaing education that 
enhance knowledge and skills but do not specifically 
prepare the student for entry into a professional role. 
CEC is not currently in a position to review such pro- 
grams. Likewise, CEC does not review preparation 
programs that do not result in certification. 

Will CEC approve programs accredited by 
ASHA? 

CEC recognizes the standards of other professional 
associations when those standards meet the basic 
requirements of our standards. After a review of the 
Accreditation Standards of the American-Speech- 
Language-Hearing Association (ASHA), CEC’s 
Professional Standards and Practice Standing 
Committee determined that CEC should approve 
speech pathology and audiology programs that 
have been accredited by ASHAs Educational 
Standards Board. Such programs need only submit 
to CEC their letter of accreditation for CEC recog- 
nition. Speech-language programs not accredited 
by ASHA that are part of an institution seeking 
NCATE accreditation must submit a folio to CEC. 
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Will these Standards change over time? 

CEC recognizes that what we need to know to 
practice effectively changes with advances in 
research and practice and that any standards will 
need to be updated over time. Therefore, the CEC 
Professional Standards and Practice Standing 
Committee has established a process for the con- 
tinual monitoring and improvement of these 
Standards and consideration of amendments 
offered by members and CEC units. 

Proposed changes should be submitted to the 
CEC Professional Standards and Practice 
Standing Committee at least 8 months prior to 
the annual CEC convention. Changes that are 
approved by the Committee for field considera- 
tion will be published for comment in a CEC pub- 
lication. A stratified sample of CEC members will 
be surveyed as to their views on the proposed 
changes. The Committee will then take action on 
the proposal, and, if approved, it will be forward- 
ed to the CEC Executive Director for final adop- 
tion. The Committee may make technical amend- 
ments at any time and will conduct a full-scale 
review of the standards at least every 5 years. 

What assistance is available from CEC to 
assist IHEs seeking CEC program approval? 

CEC’s goal is to have all special education profes- 
sional preparation programs meet our Guidelines. 
Thus, we view assisting IHEs through the foUo 
process and helping them improve their programs 
as essential parts of the process. Among the various 
forms of assistance CEC offers are the following: 

• Instructional Manual for Preparing Folios to 
Meet CEC I NCATE Special Education 
Guidelines (R635). 

• Folio training for programs: Twice-yearly 2- 
day writers’ workshops. 

• On-site training: CEC staff are available to 
conduct 1-day writers’ workshops with spe- 
cial education faculty on campus at cost. 

• Technical assistance: CEC staff are available 
to answer e-mail and telephone inquiries. 

For further information, please call 703/264- 
9466, TTY 703/264-9446, FAX 703/264-1637, E- 
mail address: cecprof@CEC.sped.org. 
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Institutional and Program Requirements 



Provide evidence of each of the following items 
pertaining to the overall institution of higher 
education: 

• The institution in which the special education 
program is housed is accredited by the appro- 
priate institutional accrediting agencies. 

• The institution in which the special educa- 
tion program is housed is an equal opportu- 
nity employer that does not discriminate on 
the basis of race, sex, color, religion, age, or 
disability (consistent with Section 702 of 
Title VII of the 1964 Civil Rights Act, which 
deals with exemptions for religious corpora- 
tions, with respect to emplo 5 mient of individ- 
uals with specific religious convictions). 

General Special Education 
Program Information 
Requirements 

1. Provide a general description of the overall 
special education professional preparation 
program offered at the institution includ- 
ing: 

• How the program structurally and pro- 
grammatically relates to the education 
unit. 

• The program’s philosophy, rationale, 
knowledge base, purposes, and goals. For 
each area of specialization, refer to 
guidelines provided in the appropriate 
document in the reference list at the end 
of Part III of this document. 

• The program’s relationship to the school 
of education’s mission statement. 

• The professional role(s) the graduates 
from the program will be qualified to 
practice. For each area of specialization, 
refer to guidelines provided in the appro- 
priate document in the reference list at 
the end of Part III of this document. 

• A brief description of each of the areas of 
specialization offered by the program. 
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2. Provide and describe the following: 

• The policies/requirements for admission 
of students. 

• The policies/requirements for retention 
of students. 

• The policies/requirements for student 
completion of programs. 

• The procedures used by the special edu- 
cation program for continuing interaction 
with consumers (graduates, school sys- 
tems, teachers, and organizations). 

3. Describe how multicultural issues are inte- 
grated throughout the program. 

4. Describe the institution’s process for devel- 
oping a curriculum for the preparation of 
special education personnel including proce- 
dures for the study of the recommendations 
of national professional organizations (e.g., 
CEC, CEC divisions, American Speech- 
Language-Hearing Association, American 
Nursing Association, National Association 
for the Education of Young Children) as they 
may affect special education programs. 

5. Describe the program’s practicum require- 
ments, including information that demon- 
strates that: 

• Field experiences are sequential in diffi- 
culty. 

• Each field experience has clearly stated, 
measurable objectives that relate to the 
overall goals and objectives of the program. 

• The field experiences involve model pro- 
fessionals (e.g., teachers, early interven- 
tionists) who use practices congruent 
with the knowledge and skills expected of 
the student candidate. 

• Cooperating professionals are provided 
guidelines that structure field experiences. 

• The student teaching experience is in the 
same type of settings as that for which 
the student candidate is seeking licen- 
sure/certification . 
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• The student teaching experience is with 
the same type of individuals as those 
with whom the candidate is preparing to 
work. 

• Candidates are placed only with cooperat- 
ing professionals who are appropriately 
hcensed/certified in the specialization in 
which candidates are seeking certification. 

• Each area of specialization provides super- 
vision to candidates by university/college 
faculty qualified and experienced in teach- 
ing in the area of specialization. 

• During student teaching, the supervisor 
from the university/college observes the 
candidate at least five times. 

• Explicit performance criteria are estab- 
lished for student teaching and each field 
experience. 

• Students have a minimum of 10 full-time 
weeks or the equivalent clock-hour com- 
posite (e.g., 350 clock hours) of super- 
vised practicum/student teaching in the 
areas of specialization for which the can- 
didate is being prepared. 

• Knowledge and Skills required for each 
practicum experience reflect “recom- 
mended practices.” 

• Practicum experiences are supervised 
under a structured program of advisement. 

• Each area of speciafization has responsi- 
bihty for assigning candidates to approved 
placements. This responsibihty includes 
the approval of cooperating teachers and 
supervisors. Criteria for the selection and 
retention of such persons are in writing 
and subject to ongoing evaluation. 

• Each area of specialization has written 
criteria for the selection and retention 
of cooperating professionals and super- 
visors. 

6. Provide evidence of each of the following 

items pertaining to resources available to 

support an effective special education pro- 
fessional preparation program: 

• The budget trends for the special educa- 
tion programs over the past 5 years and 
future planning indicate continued sup- 
port for special education programs. 



• Special education facilities are accessible 
to individuals with disabilities. 

• The special education program allocates 
its available resources to programs in a 
manner that allows each of them to meet 
its mission and needs. 

• Modern equipment is available to sup- 
port administration, research, service, 
and instructional needs of the special 
education program. 

• Financial support provided during the 
last 5 years has been adequate for 
instructional materials and technology. 

• Library holdings provide adequate scope, 
breadth, and currency to support the spe- 
cial education program. 

• An identifiable and relevant media and 
materials collection is accessible to spe- 
cial education students and faculty. 

• Systematic reviews of library and media 
materials are conducted periodically and 
are used to make acquisitions decisions 
by the special education program. 

• Necessary supplies are provided to sup- 
port special education faculty, students, 
staff, and administration in the opera- 
tion and implementation of programs, 
policies, and procedures. 

7. Provide evidence of each of the following 

items pertaining to maintaining an effective 

special education faculty; 

• The teaching load of undergraduate spe- 
cial education faculty is no more than the 
equivalent of 12 semester/quarter hours, 
and the teaching load of graduate special 
education faculty is no more than the 
equivalent of 9 semester/quarter hours. 

• Faculty work load assignments accom- 
modate faculty involvement in teaching, 
scholarship, and service. 

• Instructional resources for supervision of 
special education practicum experiences 
do not exceed a ratio of 18 full-time 
equivalent students to one full-time 
equivalent faculty member. 

• The use of part-time faculty and gradu- 
ate students who teach in special educa- 
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tion programs is limited to prevent the 
fragmentation of instruction and the ero- 
sion of quality, and they are supervised 
by full-time faculty to ensure program 
integrity, quality, and continuity. 

• Special education faculty view them- 
selves as members of the training and 
research arms of the teaching profession. 

• Special education faculty are actively 
involved in professional associations and 
professional activities at the local, state, 
national, and/or international levels in 
their areas of expertise and assignment. 

• The special education faculty are regu- 
larly involved with the professional 
world of practice at the appropriate level 
of instruction (infant, toddler, preschool, 
elementary, and/or secondary). 

• Systematic faculty development activi- 
ties are provided for faculty, cooperating 
teachers, and others who may contribute 
to special education programs. 

• Support for special education faculty 
development is at least at the level of 
that for other units in the institution. 

• Faculty keep abreast of developing work 
and debates about research on teaching 
and special education, as well as recent 
scholarly work in the areas that they 
teach. 

• Special education faculty are regularly 
evaluated in terms of their contributions 
to the areas of teaching, scholarship, and 
service. These evaluation data are used 
in determining salary, promotion, and 
tenure. 

® Competence in teaching is evaluated 
through direct measures of teaching 
effectiveness such as student evalua- 
tions. 

• Evaluations of special education faculty 
are systematically used to improve teach- 
ing, scholarly and creative activities, and 
service within the program. 
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8. Provide evidence of each of the following 
items pertaining to student recruitment, 
selection, and support: 

• Applicants from diverse economic, racial, 
and cultural backgrounds and individu- 
als with disabilities are recruited. 

• Incentives and affirmative procedures are 
used to attract high-quality candidates 
who represent a culturally diverse popu- 
lation and individuals with disabilities. 

• Special education students have access to 
publications that describe program 
requirements and institutional policies, 
including clear statements of due 
process. 

• The special education program’s advisory 
system provides special education stu- 
dents access to academic and profession- 
al assistance, including information 
about requirements needed to complete 
their special education programs. 

• Special education students are made 
aware of the availability of social and 
psychological counseling services within 
the institution. 

9. Provide evidence of each of the following 
items pertaining to relationship to the com- 
munity and local schools: 

• The special education program and local 
schools, early intervention settings, and 
agencies cooperatively develop research 
questions and inquiry strategies to 
encourage the involvement of practicing 
professionals with the special education 
faculty for further development and 
refinement of the professional knowledge 
bases. 

® Positive working relationships with local 
schools are developed and maintained to 
improve the delivery of high-quality edu- 
cation in the schools, early intervention 
settings, and agencies. 

® The special education program has devel- 
oped arrangements with school districts, 
early intervention settings, and agencies 
in its geographical area. 
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Area of Specialization Program 
Requirements 

1. Provide evidence that the area of speciahza- 
tion program provides students with each of 
the knowledge and skills set forth in the 
CEC Common Core of Knowledge and Skills 
Essential for All Beginning Special 
Education Teachers. (See Matrix, pp. 74-84). 

2. Provide evidence that the area of special- 
ization program provides students with 
each of the knowledge and skills set forth in 
the appropriate CEC Specialized 
Knowledge and Skills Essential for 
Beginning Special Education Teachers. (See 
Matrix, pp. 85-144). (Note: If an institu- 
tion’s specialization program covers more 
than one of CEC’s specialization areas, then 
a separate matrix is required for each spe- 
cialization covered.) 

For specializations other than those covered 
by the CEC Specialized Knowledge and 
Skills Essential for Beginning Special 
Education Teachers, provide the knowledge 
and skills required by the program. 



3. Provide the course of study with all 
required courses clearly indicated. 

4. Provide a description of all field and clinical 
experiences, including student teaching and 
internships. 

5. Provide evidence that the area of special- 
ization program meets state certification 
requirements. 

6. For advanced programs, additionally pro- 
vide evidence of the following: 

• That the course work is advanced in 
nature; that it is a graduate course; that 
it meets the institution’s criteria for 
advanced studies. 

• That no more than one third of the 
advanced courses are open to undergrad- 
uates. 

• That each advanced program includes 
the study of research methods and find- 
ings; that students are knowledgeable 
consumers of research data; and that 
graduates are prepared to engage in 
research activities. 
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CEC Common Core of Knowledge and Skills 
Essential for All Beginning Special Education 

Teachers 



Preamble 

The standards of the profession of special educa- 
tion are a formally codified set of beliefs. These 
belief statements represent the special educa- 
tor’s principles of appropriate ethical behavior 
and are based on several assumptions. 

One assumption is that special education has 
within its heritage the perspectives of advocacy 
for persons with exceptionalities and of embrac- 
ing individual differences. These differences 
include the traditional consideration of the 
nature and effect of exceptionalities. As the com- 
munity of exceptional children, youth, and adults 
has become increasingly diverse, these perspec- 
tives have been broadened to include other char- 
acteristics that significantly influence their qual- 
ity of life. To maintain their ability to successful- 
ly function as advocates for their multicultural 
clients, special educators must broaden their per- 
spectives to ensure vigilant attention to the 
issues of diversity. Current demographic trends 
clearly indicate that: 

• The numbers of children and youth fi"om cul- 
turally and linguistically diverse backgroimds 
served in public schools are growing rapidly. 

• Cultural and linguistic diversity is expected 
to continue as well as to increase. 

• The number of professionals who are cultural- 
ly and linguistically diverse entering the spe- 
cial education profession has been declining 
even as the numbers of students who are cul- 
turally and linguistically diverse are rising. 

Given the pervasive nature of diversity, profes- 
sional standards are needed that guide profes- 
sional practice in ways that are relevant to the 
multicultural populations served in special edu- 
cation. Specifically, these standards reflect the 
premise that, to design effective interventions, 
special educators must understand the character- 
istics of their learners, including factors such as 
culture, language, gender, religion, and sexuality. 
This premise has been addressed in two ways. 
First, most statements are inclusive in nature; 
that is, they identify knowledge and skills essen- 



tial to effectively serve all exceptional learners, 
including those from culturally and linguistically 
diverse backgrounds. Second, selected items 
address the most critical aspects of diversity and 
are infused throughout the model. 

Another assumption is that the sustained 
involvement of families and the larger communi- 
ty is fundamental to delivering high-quality edu- 
cational services to individuals with exceptional 
learning needs. The knowledge and skills con- 
tained in this document should be interpreted 
broadly to include learners of all ages, beginning 
with infants and preschoolers and extending to 
young adults who are exiting the school program. 
Similarly, the term families should be interpret- 
ed broadly to include, as appropriate to given sit- 
uations, biological mothers and fathers, adoptive 
parents, legal guardians, foster parents or pri- 
mary caregivers, siblings, and extended family 
members. Finally, while not specifically stated, it 
is assumed that special educators may provide 
learning opportunities in a variety of learning 
environments, including the home, preschool, 
school, and community settings, as well as in 
both specialized and integrated environments. 

This document focuses on the unique set of 
knowledge and skills needed to practice in spe- 
cial education, not on specific areas of exception- 
ality or age groupings, general educational meth- 
ods, or subject matter content. Special educators 
who practice in a specific area (or areas) of excep- 
tionality or age grouping must possess the excep- 
tionality-specific knowledge and skills adopted 
by CEC in addition to the Common Core. Also, it 
is assumed that a special educator who is 
required to teach specific subjects or content 
areas (such as science, social studies, foreign lan- 
guages, vocational education) has additional 
preparation, practicum experiences, and exper- 
tise in those areas. 

An additional assumption is that this 
Common Core of Knowledge and Skills will 
change over time. As with the adoption of the 
CEC Code of Ethics, time should be provided for 
continuing examination, debate, and further 
articulation of the knowledge and skills for 
entry-level special educators. 
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A final assumption of this Common Core of 
Knowledge and Skills is that the professional 
conduct of entry-level special educators is gov- 
erned foremost by the CEC Code of Ethics, 
Special education professionals 

• Are committed to developing the highest 
educational and quality of life potential of 
exceptional individuals. 

• Promote and maintain a high level of com- 
petence and integrity in practicing their 
profession, 

• Engage in professional activities that benefit 
exceptional individuals, their families, other 
colleagues, students or research subjects. 

• Exercise objective professional judgment in 
the practice of their profession. 

• Strive to advance their knowledge and 
skills regarding the education of exception- 
al individuals. 



• Work within the standards and policies of 
their profession. 

• Seek to uphold and improve, where neces- 
sary, the laws, regulations, and policies gov- 
erning the delivery of special education and 
related services and the practice of their pro- 
fession. 

• Do not condone or participate in unethical or 
illegal acts, nor violate professional standards 
adopted by the Delegate Assembly of CEC. 

It was through significant professional and 
personal commitment that the members of CEC 
crafted this product. In the process we learned 
not only about knowledge and skills but also 
about each other and developed a deep mutual 
respect. May those who use this Common Core of 
Knowledge and Skills experience that same 
mutual respect from all who serve children and 
their families. 



KNOWLEDGE AND SKILLS STATEMENTS 



Guidelines 


Cite courses by number; cite other documentation 
by page number. Provide descriptions and 
examples as needed. 


CC: Common Core 

1. Philosophical, Historical, and 

Legal Foundations of 
Special Education 




Knowledge: 




K1 Models, theories, and philosophies that 

provide the basis for special education 
practice. 




K2 Variations in beliefs, traditions, and val- 

ues across cultures within society and the 
effect of the relationship among child, 
family, and schooling. 




K3 Issues in definition and identification pro- 

cedures for individuals with exceptional 
learning needs including individuals from 
culturally and/or linguistically diverse 
backgrounds. 




K4 Assurances and due process rights related 

to assessment, eligibihty, and placement. 
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Guidelines 1 

e 


yite courses by number; cite other documentation 
)y page number. Provide descriptions and 
xamples as needed. 


K5 Rights and responsibilities of parents, 

students, teachers and other profession- 
als, and schools as they relate to individ- 
ual learning needs. 




Skills: 




SI Articulate personal philosophy of special 

education including its relationship 
to/with regular education. 




S2 Conduct instructional and other profes- 

sional activities consistent with the 
requirements of law, rules and regula- 
tions, and local district policies and proce- 
dures. 




CC; Common Core 
2. Characteristics of Learners 




Knowledge: 




K1 Similarities and differences among the 

cognitive, physical, cultural, social, and 
emotional needs of individuals with and 
without exceptional learning needs. 




K2 Differential characteristics of individuals 

with exceptionalities, including levels of 
severity and multiple exceptionalities. 




K3 Characteristics of normal, delayed, and dis- 

ordered commxinication patterns of indi- 
viduals with exceptional learning needs. 




K4 Effects an exceptional condition(s) may 

have on an individual's life. 




K5 Characteristics and effects of the cultural 1 

and environmental milieu of the child 1 

and the family including cultural and lin- I 
guistic diversity, socioeconomic level, 
abuse/neglect, and substance abuse. 




K6 Effects of various medications on the educa- 1 

tional, cognitive, ph3^ical, social, and emo- B 
tional behavior of individuals with excep- | 
tionalities. I 
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Guidelines 


Cite courses by number; cite other documentation 
by page number. Provide descriptions and 
examples as needed. 


K7 Educational implications of characteris- 

tics of various exceptionalities. 




Skills: 




SI Access information on various cognitive, 

communication, physical, cultural, social, 
and emotional conditions of individuals 
with exceptional learning needs. 




CC: Common Core 

3. Assessment, Diagnosis, and 

Evaluation 

Knowledge: 


. 


liiMMiliililSIiH 


K1 Basic terminology used in assessment. 




K2 Ethical concerns related to assessment. 




K3 Legal provisions, regulations, and guide- 

lines regarding assessment of individuals. 




K4 lypical procedures used for screening, 

prereferral, referral, and classification. 




K5 Appropriate application and interpreta- 

tion of scores, including grade score ver- 
sus standard score, percentile ranks, 
age/grade equivalents, and stanines. 




K6 Appropriate use and limitations of each 

type of assessment instrument. 




K7 Incorporation of strategies that consider 

the influence of diversity on assessment, 
eligibility, programming, and placement 
of individuals with exceptional learning S 
needs. 1 




K8 The relationship between assessment and I 

placement decisions . I 




K9 Methods for monitoring progress of indi- | 

viduals with exceptional learning needs. E 
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Guidelines 


Cite courses by number; cite other documentation 
by page number. Provide descriptions and 
examples as needed. 


Skills: 




SI 


Collaborate with families and other pro- 
fessionals involved in the assessment of 
individuals with exceptional learning 
needs. 




S2 


Create and maintain records. 




S3 


Gather background information regarding 
academic, medical, and family history. 




S4 


Use various types of assessment proce- 
dures appropriately 




S5 


Interpret information from formal and 
informal assessment instruments and 
procedures. 




S6 


Report assessment results to individuals 
with exceptional learning needs, parents, 
administrators, and other professionals 
using appropriate commimication skills. 




S7 


Use performance data and information 
from teachers, other professionals, indi- 
viduals with exceptionalities, and parents 
to make or suggest appropriate modifica- 
tion in learning environments. 




S8 


Develop individualized assessment strate- 
gies for instruction. 




S9 


Use assessment information in making 
instructional decisions and planning indi- 
vidual programs that result in appropri- 
ate placement and intervention for all 
individuals with exceptional learning 
needs, including those from culturally 
and/or linguistically diverse backgrounds. 




SIO 


Evaluate the results of instruction. 




Sll 


Evaluate supports needed for integration 
into various program placements. 
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Guidelines 


Cite courses by number; cite other documentation 1 
number. Provide descriptions and 
examples as needed. 


CC: 

4. 


Common Core 
Instructional Content and 
Practice 




Knowledge: 




K1 


Differing learning styles of individuals 
with exceptional learning needs and how 
to adapt teaching to these styles. 




K2 


Demands of various learning environ- 
ments such as individualized instruction 
in general education classes. 




K3 


Curricula for the development of motor, 
cognitive, academic, social, language, 
affective, career, and functional life skills 
for individuals with exceptional learning 
needs. 




K4 


Instructional and remedial methods, tech- 
niques, and curriculum materials. 




K5 


Techniques for modifying instructional 
methods and materials. 




K6 


Life skills instruction relevant to inde- 
pendent, community, and personal living 
and employment. 




K7 


Cultural perspectives influencing the 
relationship among families, schools, and 
communities as related to effective 
instruction for individuals with exception- 
al learning needs. 




Skills: 




SI 


Interpret and use assessment data for 
instruction. 




S2 


Develop and/or select instructional con- 
tent, materials, resources, and strategies 
that respond to cultural, linguistic, and 
gender differences. 




S3 


Develop comprehensive, longitudinal indi- 
vidualized programs. 
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Guidelines 


Cite courses by number; cite other documentation 
by page number. Provide descriptions and 
examples as needed. 


S4 


Choose and use appropriate technologies 
to accomplish instructional objectives and 
to integrate them appropriately into the 
instructional process. 




S5 


Prepare appropriate lesson plans. 




S6 


Involve the individual and family in set- 
ting instructional goals and charting 
progress. 




S7 


Use task analysis. 




S8 


Select, adapt, and use instructional 
strategies and materials according to 
characteristics of the learner. 




S9 


Sequence, implement, and evaluate indi- 
vidual learning objectives. 




SIO 


Integrate affective, social, and 
career/vocational skills with academic 
curricula. 




Sll 


Use strategies for facilitating mainte- 
nance and generalization of skills across 
learning environments. 




S12 


Use instructional time properly. 




S13 


Teach individuals with exceptional learn- 
ing needs to use thinking, problem-solv- 
ing, and other cognitive strategies to 
meet their individual needs. 




S14 


Choose and implement instructional tech- 
niques and strategies that promote suc- 
cessful transitions for individuals with 
exceptional learning needs. 




S15 


Establish and maintain rapport with 
learners. 




S16 


Use verbal and nonverbal communication 
techniques. 




S17 


Conduct self-evaluation of instruction. 
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Guidelines 


Cite courses by number; cite other documentation 
t>y number. Provide descriptions and 

examples as needed. 


CC: 

5. 


Common Core 
Planning and Managing the 
Teaching and Learning 
Environment 




Knowledge: 




K1 


Basic classroom management theories, 
methods, and techniques for individuals 
with exceptional learning needs. 




K2 


Research-based best practices for effective 
management of teaching and learning. 




K3 


Ways in which technology can assist with 
planning and managing the teaching and 
learning environment. 




Skills: 




SI 


Create a safe, positive, and supportive 
learning environment in which diversities 
are valued. 




S2 


Use strategies and techniques for facili- 
tating the functional integration of indi- 
viduals with exceptional learning needs 
in various settings. 




S3 


Prepare and organize materials to imple- 
ment daily lesson plans. 




S4 


Incorporate evaluation, planning, and 
management procedures that match 
learner needs with the instructional 
environment. 




S5 


Design a learning environment that 
encourages active participation by learn- 
ers in a variety of individual and group 
learning activities. 




S6 


Design, structure, and manage daily rou- 
tines, effectively including transition | 

time, for students, other staff, and the 
instructional setting. [ 
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Guidelines 


Cite courses by number; cite other documentation 
by page number. Provide descriptions and 
examples as needed. 


S7 Direct the activities of a classroom para- 

professional, aide, volunteer, or peer 
tutor. 




S8 Create an environment that encourages 

self-advocacy and increased indepen- 
dence. 




CC; Common Core 
6. Managing Student Behavior 

and Social Interaction Skills 




Knowledge: 




K1 Applicable laws, rules and regulations, 

and procedural safeguards regarding the 
planning and implementation of manage- 
ment of behaviors of individuals with 
exceptional learning needs. 




K2 Ethical considerations inherent in 

behavior management. 




K3 Teacher attitudes and behaviors that pos- 

itively or negatively influence behavior of 
individuals with exceptional learning 
needs. 




K4 Social skills needed for educational and 

functional living environments and effec- 
tive instruction in the development of 
social skills. 




K5 Strategies for crisis prevention/interven- 

tion. 




K6 Strategies for preparing individuals to 

live harmoniously and productively in a 
multiclass, multiethnic, multicultural, 
and multinational world. 




Skills: 




SI Demonstrate a variety of effective behav- 

ior management techniques appropriate 
to the needs of individuals with excep- 
tional learning needs. 
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Guidelines 


Cite courses by number; cite other documentation 
by page number. Provide descriptions and 
examples as needed. 


S2 


Implement the least intensive interven- 
tion consistent with the needs of the indi- 
viduals with exceptionalities. 




S3 


Modify the learning environment (sched- 
ule and physical arrangement) to manage 
inappropriate behaviors. 




S4 


Identify realistic expectations for person- 
al and social behavior in various settings. 




S5 


Integrate social skills into the curriculum. 




S6 


Use effective teaching procedures in 
social skills instruction. 




S7 


Demonstrate procedures to increase the 
individual’s self-awareness, self-control, 
self-reliance, and self-esteem. 




S8 


Prepare individuals with exceptional 
learning needs to exhibit self-enhancing 
behavior in response to societal attitudes 
and actions. 




CC: 

7. 


Common Core 
Communication and 
Collaborative Partnerships 




Knowledge: 




K1 


Factors that promote effective communi- 
cation and collaboration with individuals, 
parents, and school and community per- 
sonnel in a culturally responsive program. 




K2 


Tfypical concerns of parents of individuals 
with exceptional learning needs and 
appropriate strategies to help parents 1 

deal with these concerns. B 




K3 


Development of individual student pro- I 
grams working in collaboration with team | 
members. | 


K4 


Roles of individuals with exceptionalities, 
parents, teachers, and other school and 
community personnel in planning an indi- 
vidualized program. 
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What Every Special Educator Must Know 



Guidelines 


Cite courses by number; cite other documentation 
by page number. Provide descriptions and 
examples as needed. 


K5 


Ethical practices for confidential commu- 
nication to others about individuals with 
exceptional learning needs. 




Skills: 




SI 


Use collaborative strategies in working 
with individuals with exceptional learn- 
ing needs, parents, and school and com- 
munity personnel in various learning 
environments. 




S2 


Communicate and consult with individu- 
als, parents, teachers, and other school 
and community personnel. 




S3 


Foster respectful and beneficial relation- 
ships between families and professionals. 




S4 


Encourage and assist families to become 
active participants in the educational 
team. 




S5 


Plan and conduct collaborative confer- 
ences with families or primary caregivers. 




S6 


Collaborate with regular classroom teach- 
ers and other school and commimity per- 
sonnel in integrating individuals with 
exceptional learning needs into various 
learning environments. 




S7 


Communicate with regular teachers, 
administrators, and other school person- 
nel about characteristics and needs of 
individuals with specific exceptional 
learning needs. 




CC: 

8. 


Common Core 
Professionalism and Ethical 
Practices 




Knowledge: 




K1 


Personal cultural biases and differences 
that affect one's teaching. 
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Guidelines 


Cite courses by number; cite other documentation 
by page number. Provide descriptions and 
examples as needed. 


K2 


Importance of the teacher serving as a 
model for individuals with exceptional 
learning needs. 




Skills: 




SI 


Demonstrate commitment to developing 
the highest educational and quality-of-life 
potential of individuals with exceptional 
learning needs. 




S2 


Demonstrate positive regard for the cul- 
ture, religion, gender, and sexual orienta- 
tion of individual students. 




S3 


Promote and maintain a high level of 
competence and integrity in the practice 
of the profession. 




S4 


Exercise objective professional judgment 
in the practice of the profession. 




S5 


Demonstrate proficiency in oral and writ- 
ten communication. 




S6 


Engage in professional activities that 
may benefit individuals with exceptional 
learning needs, their families, and/or col- 
leagues. 




S7 


Comply with local, state, provincial, and 
federal monitoring and evaluation 
requirements. 




S8 


Use copyrighted educational materials in 
an ethical manner. 




S9 


Practice within the CEC Code of Ethics 
and other standards and policies of the 
profession. 
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What Every Special Educator Must Know 



Knowledge and Skills for All Beginning Special 
Education Teachers of Students Who Are 
Deaf or Hard of Hearing 



Guidelines 


Cite courses by number; cite other documentation 
by page number. Provide descriptions and 
examples as needed. 


DH: Deaf or Hard of Hearing 
L Philosophical, Historical, and 

Legal Foundations of 
Special Education 




Knowledge: 




K1 Current educational definitions of stu- 

dents with hearing loss, including identi- 
fication criteria, labeling issues, and cur- 
rent incidence and prevalence figures. 




K2 Models, theories, and philosophies (e.g., 

bilingual-bicultural, total communication, 
oral/aural) that provide the basis for edu- 
cational practice(s) for students who are 
deaf or hard of hearing, as consistent 
with program philosophy. 




K3 Variations in beliefs, traditions, and val- 

ues across cultures and within society, 
and the effect of the relationships among 
children who are deaf or hard of hearing, 
their families, and schooling. 




K4 Issues in definition and identification pro- 

cedures for individuals who are deaf or 
hard of hearing (e.g., cultural versus 
medical perspective). 




K5 Rights and responsibihties (e.g.. Deaf 

Children's BiU of Rights) of parents, stu- 
dents, teachers, and schools as they relate 
to students who are deaf or hard of hearing. 




K6 The impact of various educational place- 

ment options (from the perspective of the 
needs of any given child who is deaf or 
hard of hearing and consistent with pro- 
gram philosophy) with regard to cultural 
identity and linguistic, academic, and 
social-emotional development. 
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Guidelines 


Cite courses by number; cite other documentation 
by page number. Provide descriptions and 
examples as needed. 


Skills: 




SI 


Apply understanding of theory, philoso- 
phy, and models of practice to the educa- 
tion of students who are deaf or hard of 
hearing. 




S2 


Articulate pros and cons of current issues 
and trends in special education and the 
field of education of children who are deaf 
or hard of hearing. 




S3 


Identify the major contributors to the 
growth and improvement of knowledge 
and practice in the field of education of 
children who are deaf or hard of hearing. 




DH; 

2. 


Deaf or Hard of Hearing 
Characteristics of Learners 




Knowledge: 




K1 


Communication features (visual, spatial, 
tactile, and/or auditory) salient to the 
learner who is deaf or hard of hearing 
that are necessary to enhance cognitive, 
emotional, and social development. 




K2 


Research in cognition related to children 
who are deaf or hard of hearing. 




K3 


Cultural dimensions that being deaf or 
hard of hearing may add to the life of a 
child. 




K4 


Various etiologies of hearing loss that can 
result in additional sensory, motor, and/or S 
learning differences in students who are j 
deaf or hard of hearing. S 




K5 


Effects of families and/or primary care- 1 
givers on the overall development of the j 
child who is deaf or hard of hearing. I 


K6 


Effects that onset of hearing loss, age of \ 
identification, and provision of services E 

have on the development of the child who E 
is deaf or hard of hearing. E 
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Guidelines 


Cite courses by number; cite other documentation 
by page number. Provide descriptions and 
examples as needed. 


K7 


Impact of early comprehensible communi- 
cation on the development of the child 
who is deaf or hard of hearing. 




K8 


Recognition that being deaf or hard of 
hearing alone does not necessarily preclude 
normal academic development, cognitive 
development, or communication ability. 




K9 


The differences in quality and quantity of 
incidental language/leaming experiences 
that children who are deaf or hard of 
hearing may experience. 




KIO 


Effects of sensory input on the develop- 
ment of language and cognition of chil- 
dren who are deaf or hard of hearing. 




Skills: 


(None in addition to Common Core.) 




DH: 

3. 


Deaf or Hard of Hearing 
Assessment, Diagnosis, and 
Evaluation 




Knowledge: 




K1 


Specialized terminology used in the 
assessment of children who are deaf or 
hard of hearing. 




K2 


Components of an adequate evaluation 
for eligibility placement and program 
planning (e.g., interpreters, special tests) 
decisions for students who are deaf or 
hard of hearing. 




K3 


Legal provisions, regulations and guide- 
lines regarding unbiased diagnostic 
assessment, and use of instructional 
assessment measures with students who 
are deaf or hard of hearing 




K4 


Special policies regarding referral and 
placement procedures (e.g.. Federal Policy 
Guidance^ October 30, 1993) for students 
who are deaf or hard of hearing. 
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Guidelines 


Cite courses by number; cite other documentation 
by page number. Provide descriptions and 
examples as needed. 


Skills: 
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SI Administer appropriate assessment tools 

utilizing the natural/native/preferred lan- 
guage of the student who is deaf or hard 
of hearing. 




S2 Gather and analyze communication sam- 

ples from students who are deaf or hard 
of hearing, including nonverbal as well as 
linguistic acts. 




S3 Use exceptionality-specific assessment 

instruments (e.g., SAT-HI, TERA-DHH, 
FSST) appropriate for students who are 
deaf or hard of hearing. 




DH: Deaf or Hard of Hearing 

4. Instructional Content and 

Practice 






Knowledge: 










K1 Sources of specialized materials for stu- 

dents who are deaf or hard of hearing. 




K2 Components of the nonlinguistic and lin- 

guistic communication that students who 
are deaf or hard of hearing use. 




K3 The procedures and technologies required 

to educate students who are deaf or hard 
of hearing under one or more of the exist- | 
ing modes or philosophies (consistent | 

with program philosophy). 




K4 Information related to American Sign 

Language (ASL) and existing communica- 
tion modes used by students who are deaf 
or hard of hearing. 




K5 Current theories of how languages (e.g., 

ASL and English) develop in both chil- | 

dren who are hearing and those who are | 
deaf or hard of hearing. | 




K6 Subject matter and practices used in gen- | 

eral education across content areas. 
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Guidelines 


Cite courses by number; cite other documentation 
by page number. Provide descriptions and 
examples as needed. 


K7 Ways to facilitate cognitive and commu- 

nicative development in students who are 
deaf or hard of hearing (e.g., visual salien- 
cy) consistent with program philosophy. 




K8 Techniques of stimulation and utilization 

of residual hearing in students who are 
deaf or hard of hearing consistent with 
program philosophy 




K9 Research-supported instructional strate- 

gies and practice for teaching students 
who are deaf or hard of hearing. 




Skills: 




SI Demonstrate proficiency in the lan- 

guage(s) the beginning teacher will use to 
instruct students who are deaf or hard of 
hearing. 




S2 Demonstrate the basic characteristics of 

various existing communication modes 
used with students who are deaf or hard 
of hearing. 




S3 Select, design, produce, and utilize media, 

materials, and resources required to edu- 
cate students who are deaf or hard of 
hearing under one or more of the existing 
modes or philosophies (e.g., bilingual- 
bicultural, total communication, 
aural/oral). 




S4 Infuse speech skills into academic areas 

as consistent with the mode or philosophy 
espoused and the ability of the student 
who is deaf or hard of hearing. 




S5 Modify the instructional process and class- 

room environment to meet the physical, 
cognitive, cultural, and communication 
needs of the child who is deaf or hard of 
hearing (e.g., teacher’s style, acoustic envi- 
ronment, availability of support services, 
availability of appropriate technologies). 




S6 Facilitate independent communication 

behavior in children who are deaf or hard 
of hearing. 





ERIC 



What Every Special Educator Must Know 



89 



Guidelines 


Cite courses by number; cite other documentation 
by page number. Provide descriptions and 
examples as needed. 


S7 Apply first and second language teaching 

strategies (e.g., English through ASL or 
ESL) appropriate to the needs of the indi- 
vidual student who is deaf or hard of 
hearing and consistent with program phi- 
losophy. 




S8 Demonstrate the ability to modify inci- 

dental language experiences to fit the 
visual and other sensory needs of chil- 
dren who are deaf or hard of hearing. 




S9 Provide appropriate activities for stu- 

dents who are deaf or hard of hearing to 
promote literacy in English and/or ASL. 




DH: Deaf or Hard of Hearing 
5. Planning and Managing the 

Teaching and Learning 
Environment 




Knowledge: 




K1 Deaf cultural factors that may influence 

classroom management of students who 
are deaf or hard of hearing. 




K2 Model programs, including career/voca- 

tional and transition, that have been 
effective for students with hearing losses. 




Skills: 




SI Manage assistive/augmentative devices 

appropriate for students who are deaf or 
hard of hearing in learning environments. 




S2 Select, adapt, and implement classroom 

management strategies for students who 
are deaf or hard of hearing that reflect 
understanding of each child’s cultural 
needs, including primarily visual Deaf 
culture where appropriate. 




S3 Design a classroom environment that 

maximizes opportunities for visually ori- 
ented and/or auditory learning in stu- 
dents who are deaf or hard of hearing. 
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Guidelines 1 

( 


"^ite courses by number; cite other documentation 
by page number. Provide descriptions and 
examples as needed. 


S4 Plan and implement instruction for stu- 

dents who are deaf or h£ird of hearing 
and who have multiple disabilities and 
special needs. 




DH: Deaf or Hard of Hearing 
6. Managing Student Behavior 

and Social Interaction Skills 
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Knowledge: 




K1 Processes for estabhshing ongoing inter- 

actions of students who are deaf or hard 
of hearing with peers and role models 
who are deaf or hard of hearing. 




K2 Opportunities for interaction with com- 

munities of individuals who are deaf or 
hard of hearing on the local, state, and 
national levels. 












SI Prepare students who are deaf or hard of 

hearing in the appropriate use of inter- 
preters. 




DH: Deaf or Hard of Hearing 
7. Communication and 

Collaborative Partnerships 




Knowledge: 




K1 Available resources to help parents of 

children who are deaf or hard of hearing 
deal with their concerns regarding educa- 
tional options and communication 
modes/philosophies for their children. 




K2 Roles and responsibilities of teachers and 

support personnel in educational practice 
for students who are deaf or hard of hear- | 
ing (e.g., educational interpreters, tutors, | 
and notetakers). | 
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Guidelines 


Cite courses by number; cite other documentation 
PCig^ number. Provide descriptions and 
examples as needed. 


K3 Effects of communication on the develop- 

ment of family relationships and strate- 
gies used to facilitate communication in 
families with children who are deaf or 
hard of hearing. 




K4 Services provided by governmental and 

nongovernmental agencies or individuals 
in the ongoing management of children 
who are deaf or hard of hearing. 




Skills: 




SI Teach students who are deaf or hard of 

hearing to use support personnel effec- 
tively (e.g., educational interpreters, 
tutors, and notetakers). 




S2 Facilitate communication between the 

child who is deaf or hard of hearing and 
his or her family and/or other caregivers. 




S3 Facilitate coordination of support person- 

nel (e.g., interpreters) to meet the diverse 
communication needs of the student who 
is deaf or hard of hearing and his or her 
primary caregivers. 




DH: Deaf or Hard of Hearing 
8. Pi*of 0 Ssio]ia.lis]Ti 2111 d PtViioal 




Practices 




Knowledge: 






K1 The process for acquiring the needed 

skills in modes/philosophies of education 
of students who are deaf or hard of hear- 
ing in which an individual was not pre- 
pared. 




K2 Consumer and professional organizations, 

publications, and journals relevant to the 
field of education of students who are | 

deaf or hard of hearing. 1 
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Guidelines 


Cite courses by number; cite other documentation 
by page number. Provide descriptions and 
examples as needed. 


Skills: 




SI Actively seek interaction with adults in 

the Deaf community to maintain/improve 
ASL, English signs, or cues as consistent 
with program philosophy. 




S2 Demonstrate the ability to interact with a 

variety of individuals who are deaf or 
hard of hearing on an adult-to-adult level. 




S3 Provide families with the knowledge and 

skills to make appropriate choices needed 
to enhance the development and transi- 
tion of their children who are deaf or 
hard of hearing. 




S4 Participate in the activities of professional 

organizations relevant to the education of 
students who are deaf or hard of hearing. 
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Knowledge and Skills for All Beginning Special 
Education Teachers of Students in 
Early Childhood 



Guidelines 


Cite courses by number; cite other documentation 
by number. Provide descriptions and 

examples as needed. 


EC: Early Childhood 

1. Philosophical, Historical, and 

Legal Foundations of 
Special Education 




Knowledge: * 


! i. ‘ ‘ ‘ ' • -I' ’ • 


Skills: 
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SI Articulate the historical, philosophical, 

and legal basis of services for young chil- 
dren both with and without special needs. 




S2 Identify ethical and policy issues related to 

educational, social, and medical services 
for young children and their families. 




S3 Identify current trends and issues in early 

childhood education, early childhood spe- 
cial education and special education. 




S4 Identify legislation that affects children, 

families, and programs for children. 




EC: Early Childhood 

2. Characteristics of Learners 




Knowledge: * 




Skills: 




SI Apply theories of child development, both | 

typical and atypical, and apply current 1 
research with emphasis on cognitive, 1 

motor, social-emotional, communication, | 
adaptive, and aesthetic development in | 
learning situations in family and commu- | 
nity contexts. | 





* Indicators of the ECSE knowledge base beyond the common core are reflected in the ECSE skills statements. Refer 
to the conceptual base that appears in Personnel Standards for Early Education and Early Intervention: 
Guidelines for Licensure in Early Childhood Special Education (DEC, NAEYC, & ATE, 1995). 
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What Every Special Educator Must Know 



Guidelines 


Cite courses by number; cite other documentation 
by page number. Provide descriptions and 
examples as needed. 


S2 Identify pre-, peri-, and postnatal devel- 

opment and factors such as biological and 
environmental conditions that affect chil- 
dren’s development and learning. 




S3 Identify specific disabilities, including the 

etiology, characteristics, and classification of 
common disabilities in yoimg children, and 
describe specific implications for develop- 
ment and learning in the first years of life. 




S4 Apply knowledge of cultural and linguis- 

tic diversity and the significance of socio- 
cultural and political contexts for devel- 
opment and learning, and recognize that 
children are best understood in the con- 
texts of family, culture, and society. 




S5 Demonstrate understanding of (a) devel- 

opmental consequences of stress and 
trauma, (b) protective factors and 
resilience, (c) the development of mental 
health, and (d) the importance of support- 
ive relationships. 




EC: Early Childhood 

3. Assessment, Diagnosis, and 

Evaluation 




Knowledge: * 




Skills: 




SI Assess children’s cognitive, social-emo- 

tional, communication, motor, adaptive, 
and aesthetic development. 




S2 Select and use a variety of informal and 

formal assessment instruments and pro- 
cedures, including observational methods, 
to make decisions about children’s learn- 
ing and development. 





* Indicators of the ECSE knowledge base beyond the common core are reflected in the ECSE skills statements. Refer 
to the conceptual base that appears in Personnel Standards for Early Education and Early Intervention: 
Guidelines for Licensure in Early Childhood Special Education (DEC, NAEYC, & ATE, 1995). 
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Guidelines 


Cite courses by number; cite other documentation 
by page number. Provide descriptions and 
examples as needed. 

— 


S3 Select and administer assessment instru- 

ments and procedures based on the pur- 
pose of the assessment being conducted 
and in compliance with established crite- 
ria and standards. 




S4 Develop and use authentic, performance- 

based assessments of children’s learning 
to assist in planning, communicate with 
children and parents, and engage chil- 
dren in self-assessment. 




S5 Involve families as active participants in 

the assessment process. 




S6 Participate and collaborate as a team 

member with other professionals in con- 
ducting family-centered assessments. 




S7 Communicate assessment results and 

integrate assessment results from others 
as an active team participant in the 
development and implementation of the 
individualized education program (lEP) 
and individual family service plan (IFSP). 




S8 Monitor, summarize, and evaluate the 

acquisition of child and family outcomes 
as outlined on the IFSP or lEP. 




S9 Select, adapt, and administer assessment 

instruments and procedures for specific 
sensory and motor disabilities. 




SIO Communicate options for programs and 

services at the next level and assist the 
family in planning for transition. 




Sll Implement culturally unbiased assess- 

ment instruments and procedures. 




S12 Develop and use formative and summa- 

tive program evaluation to ensure com- 
prehensive quality of the total environ- 
ment for children, families, and the com- 
munity. 
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What Every Special Educator Must Know 



Guidelines 


Cite courses by number; cite other documentation 
by page number. Provide descriptions and 
examples as needed. 


EC: Early Childhood 

4. Instructional Content and 

Practice 




Knowledge: * 




Skills: 




SI Plan and implement developmentally and 

individually appropriate curricula and 
instructional practices based on knowl- 
edge of individual children, the family, 
the community, and curricula goals and 
content. 




S2 Develop an IFSP or lEP, incorporating 

both child and family outcomes in part- 
nership with family members and other 
professionals. 




S3 Incorporate information and strategies 

from multiple disciplines in the design of 
intervention strategies. 




S4 Develop and select learning experiences 

and strategies that affirm and respect 
family, cultural, and societal diversity, 
including language differences. 




S5 Plan for and link current developmental 

and learning experiences and teaching 
strategies with those of the next educa- 
tional setting. 




S6 Select intervention curricula and methods 

for children with specific disabilities 
including motor, sensory, health, commu- 
nication, social-emotional, and cognitive 
disabilities. 





* Indicators of the ECSE knowledge base beyond the common core are reflected in the ECSE skills statements. Refer 
to the conceptual base that appears in Personnel Standards for Early Education and Early Intervention: 
Guidelines for Licensure in Early Childhood Special Education (DEC, NAEYC, & ATE, 1995). 
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Guidelines 


Cite courses by number; cite other documentation 
by number. Provide descriptions and 

examples as needed. 


S7 Implement developmentally and function- 

ally appropriate individual and group 
activities using a variety of formats, 
including play, environmental routines, 
parent-mediated activities, small-group 
projects, cooperative learning, inquiry 
experiences, and systematic instruction. 




S8 Develop and implement an integrated 

curriculum that focuses on children’s 
needs and interests and takes into 
account culturally valued content and 
children’s home experiences. 




S9 Demonstrate appropriate use of technolo- 

gy, including adaptive and assistive tech- 
nology. 




SIO Employ pedagogically sound and legally 

defensible instructional practices. 




Sll Implement nutrition and feeding strate- 

gies for children with special needs. 




S12 Use appropriate health appraisal proce- 

dures and recommend referral and ongo- 
ing follow-up to appropriate community 
health and social services. 




S13 Identify aspects of medical care for pre- 

mature, low birth weight, and other med- 
ically fragile babies, including methods of 
care for young children dependent on 
technology and implications of medical 
conditions on child develop and family 
resources, concerns, and priorities. 




S14 Recognize signs of emotional distress, 

child abuse, and neglect in young chil- 
dren and follow procedures for reporting 
known or suspected abuse or neglect to 
appropriate authorities. 
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Guidelines 


Cite courses by number; cite other documentation 
by page number. Provide descriptions and 
examples as needed. 


EC: Early Childhood 

5. Planning and Managing the 

Teaching and Learning 
Environment 




Knowledge: * 




Skills: 




SI Make specific adaptations for the special 

needs of children who have unique tal- 
ents, learning and developmental needs, 
or specific disabilities. 




S2 Design plans that incorporate the use of 

technology, including adaptive and assis- 
tive technology. 




S3 Select, develop, and evaluate developmen- 

tally and functionally appropriate materi- 
als, equipment, and environments. 




S4 Establish and maintain physically and 

psychologically safe and healthy learning 
environments that promote development 
and learning. 




S5 Provide a stimulus-rich indoor and out- 

door environment that employs materials, 
media, and technology, including adaptive 
and assistive technology. 




S6 Organize space, time, peers, materials, 

and adults to maximize child progress in 
group and home settings. 




S7 Implement basic health, nutrition, and 

safety management practices for young 
children, including specific procedures for 
infants and toddlers and procedures 
regarding childhood illness and communi- 
cable diseases. 





* Indicators of the ECSE knowledge base beyond the common core are reflected in the ECSE skills statements. Refer 
to the conceptual base that appears in Personnel Standards for Early Education and Early Intervention: 
Guidelines for Licensure in Early Childhood Special Education (DEC, NAEYC, & ATE, 1995). 
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Guidelines 


Cite courses by number; cite other documentation 
by page number. Provide descriptions and 
examples as needed. 


EC: Early Childhood 

6. Managing Student Behavior 

and Social Interaction Skills 




Knowledge: * 




Skills: 




SI Use individual and group guidance and 

problem-solving techniques to develop 
positive and supportive relationships 
with children; to encourage and teach 
positive social skills and interaction 
among children; to promote positive 
strategies of conflict resolution; and to 
develop personal self-control, self-motiva- 
tion, and self-esteem. 




S2 Select and implement methods of behav- 

ior support and management appropriate 
for young children with special needs, 
including a range of strategies from less 
directive, less structured methods (e.g., 
verbal support and modeling) to more 
directive, more structured methods (e.g., 
applied behavior analysis). 




S3 Support and facilitate family and child 

interactions as primary contexts for 
learning and development. 




EC: Early Childhood 

7. Communication and 

Collaborative Partnerships 




Knowledge: * 




Skills: 




SI Establish and maintain positive, collabo- 

rative relationships with families. 





* Indicators of the ECSE knowledge base beyond the common core are reflected in the ECSE skills statements. Refer 
to the conceptual base that appears in Personnel Standards for Early Education and Early Intervention: 
Guidelines for Licensure in Early Childhood Special Education (DEC, NAEYC, & ATE, 1995). 
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Guidelines 


Cite courses by number; cite other documentation 
by page number. Provide descriptions and 
examples as needed. 


S2 


Apply family systems theory and knowl- 
edge of the dynamics, roles, and relation- 
ships within families and communities. 




S3 


Demonstrate sensitivity to differences in 
family structures and social and cultural 
backgrounds. 




S4 


Assist families in identifying their 
resources, priorities, and concerns in rela- 
tion to their child’s development. 




S5 


Respect parents’ choices and goals for 
children and communicate effectively 
with parents about curriculum and chil- 
dren’s progress. 




S6 


Involve families in assessing and plan- 
ning for their children, including children 
with special needs. 




S7 


Implement a range of family-oriented ser- 
vices based on the family’s identified 
resources, priorities, and concerns. 




S8 


Implement family services consistent 
with due process safeguards. 




S9 


Evaluate services with families. 




SIO 


Collaborate/consult with other profession- 
als and with agencies in the larger com- 
munity to support children’s develop- 
ment, learning, and well-being. 




Sll 


Apply models of team process in diverse 
service delivery settings. 




S12 


Employ various team membership roles. 




S13 


Identify functions of teams as determined 1 
by mandates and service delivery needs 1 
of children and families. 1 


S14 


Identify structures supporting intera- I 

gency collaboration, including interagency 1 
agreements, referral, and consultation. j 
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Guidelines 


Cite courses by number; cite other documentation 
by page number. Provide descriptions and 
examples as needed. 


S15 


Participate as a team member to identify 
dynamics of team roles, interaction, com- 
munication, team building, problem solv- 
ing, and conflict resolution. 




S16 


Employ two-way communication skills. 




S17 


Evaluate and design processes and 
strategies that support transitions among 
hospital; home; and infant/toddler, prepri- 
mary, and primary programs. 




S18 


Administer, supervise, and consult with 
or instruct other adults. 




S19 


Employ adult learning principles in 
supervising and training other adults. 




S20 


Facilitate the identification of staff devel- 
opment needs and strategies for profes- 
sional growth. 




S21 


Apply various models of consultation in 
diverse settings. 




S22 


Provide consultation and training in con- 
tent areas specific to services for children 
.and families and organization/develop- 
ment programs. 




S23 


Provide feedback and evaluate perfor- 
mance in collaboration with other adults. 




EC: 

8. 


Early Childhood 
Professionalism and Ethical 
Practices 




Knowledge: * 




Skills: 




SI 


Adhere to the profession's code of ethical 
conduct. 





* Indicators of the ECSE knowledge base beyond the common core are reflected in the ECSE skills statements. Refer 
to the conceptual base that appears in Personnel Standards for Early Education and Early Intervention: 
Guidelines for Licensure in Early Childhood Special Education (DEC, NAEYC, & ATE, 1995). 
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Guidelines 


Cite courses by number; cite other documentation 
PO'ge number. Provide descriptions and 
examples as needed. 


S2 Serve as advocates on behalf of young 

children and their families, improved 
quality of programs and services for 
young children, and enhanced profession- 
al status and working conditions for early 
childhood special educators. 




S3 Reflect upon one’s own professional prac- 

tice and develop, implement, and evalu- 
ate a professional development plan. 




S4 Participate actively in professional orga- 

nizations. 




S5 Read and critically apply research and 

recommended practices. 
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Knowledge and Skills for All Beginning Special 
Education Teachers of Students with 
Emotional and Behavioral Disorders 



Guidelines 


Cite courses by number; cite other documentation 
by page number. Provide descriptions and 
examples as needed. 


BD: Emotional/Behavioral 

Disorders 

1. Philosophical, Historical, and 

Legal Foundations of 
Special Education 




Knowledge: 




K1 Current educational terminology and def- 

initions of students with emotional/ 
behavioral disorders (E/BD), including 
the identification criteria and labeling 
controversies, utilizing professional 
accepted classification systems, and cur- 
rent incidence and prevalence figures. 




K2 Differing perceptions of deviance, includ- 

ing those from mental health, religion, 
legal-corrections, education, and social 
welfare. 




K3 Differences between etiology and diagno- 

sis unique to a variety of theoretical 
approaches (biophysical, psychodynamic, 
behavioral, ecological) and their applica- 
tion for students with E/BD. 




K4 The historical foundations and classic 

studies, including the major contributors, 
that undergird the growth and improve- 
ment of knowledge and practices in the 
field of E/BD. 




K5 The legal system to assist students with 

E/BD. 




Skills: 




SI Analyze and articulate current issues and 

trends in special education and the field 
of E/BD. 





O 104 




What Every Special Educator Must Know 



Guidelines 


Cite courses by number; cite other documentation 
by page number. Provide descriptions and 
examples as needed. 


S2 Articulate the factors that influence the 

overrepresentation of culturally/linguisti- 
cally diverse students in programs for 
individuals with E/BD. 




S3 Delineate the principles of normalization 

versus the educational concept of ‘least 
restrictive environment” in designing 
educational programs for students with 
E/BD. 




BD: Emotional/Behavioral 

Disorders 

2. Characteristics of Learners 




Knowledge: 




K1 Physical development, physical disability, 

and health impairments as they relate to 
the development and behavior of students 
with E/BD. 




K2 Major social characteristics of individuals 

with E/BD. 




K3 The effects of dysfunctional behavior on 

learning, and the differences between 
behavioral and emotional disorders and 
other disabling conditions. 




Skills: (None in addition to Common Core.) 




BD: Emotional/Behavioral 

Disorders 

3. Assessment, Diagnosis, and 

Evaluation 




Knowledge: 




K1 Essential characteristics of valid behavior 

ratings scales. 




K2 Processes involved in the diagnosis of stu- i 

dents with E/BD, including academic and 1 
social behaviors in accordance with the | 
current Diagnostic and Statistical 1 

Manual of Mental Disorders (DSM). 1 
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Guidelines 


Cite courses by number; cite other documentation 
by page number. Provide descriptions and 
examples as needed. 


K3 


Specialized terminology used in the 
assessment of E/BD. 




K4 


Legal provisions, regulations, and guide- 
lines regarding unbiased assessment and 
use of psychometric instruments and 
instructional assessment measures with 
students with E/BD. 




K5 


Speciahzed policies regarding screening, 
referral, and placement procedures for 
students with E/BD. 




Skills: 






SI 


Prepare accmate formal social assessment 
reports on students with E/BD based on 
behavioral-ecological information. 




S2 


Implement procedmes for assessing both 
appropriate and problematic social behav- 
iors of students with E/BD. 




S3 


Use exceptionality-specific assessment 
instruments appropriately for assessing 
students with E/BD, 




BD: 


Emotional/Behavioral 






Disorders 




4. 


Instructional Content and 






Practice 




KTm VII 7/> W cf/> • 










K1 


Appropriate ways to apply research about 
students with E/BD in the classroom. 




K2 


Sources of specialized materials for stu- 
dents with E/BD. 




K3 


Research-supported instructional strate- 
gies and practices for teaching students 
with E/BD. 
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Guidelines 


Cite courses by number; cite other documentation 
by page number. Provide descriptions and 
examples as needed. 


Skills: 


. 


SI 


Identify and use prevention and interven- 
tion strategies as early as appropriate for 
use with students with E/BD. 




S2 


Delineate and apply the goals and inter- 
vention strategies and procedures related 
to a variety of theoretical approaches 
(including psychodynamic, behavioral, 
biophysical, and ecological) to students 
with E/BD. 




S3 


Use technology applicable to students 
with E/BD. 




S4 


Plan, organize, and implement individu- 
alized student programs appropriate to 
the cognitive and affective needs of the 
student with E/BD with special consider- 
ation to use of reinforcement systems and 
environmental conditions. 




S5 


Select, develop, adopt, and evaluate cur- 
riculum materials and technology applic- 
able to students with E/BD. 




S6 


Establish a consistent classroom routine 
for students with E/BD. 




S7 


Delineate and apply appropriate manage- 
ment procedures when presented with 
spontaneous management problems 
applicable to students with E/BD. 




S8 


Establish classroom rules, as well as a 
means for enforcing these rules, that are 
applicable to students with E/BD. 




S9 


Integrate academic instruction, affective 
education, and behavior management for 
individual students and groups of stu- 
dents with E/BD. 




SIO 


Evaluate strengths and limitations of the 
alternative instructional strategies 
designed for students with E/BD. 





1 
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Guidelines 


Cite courses by number; cite other documentation 
by page number. Provide descriptions and 
examples as needed. 


Sll Use student-initiated learning experi- 

ences and integrate them into ongoing 
instruction for students with E/BD. 




BD: Emotional/Behavioral 

Disorders 

5. Planning and Managing the 

Teaching and Learning 
Environment 




Knowledge: 




K1 Model programs, including career/voca- 

tional and transition, that have been 
effective for students with E/BD. 




K2 Issues, resources, and techniques used to 

integrate students with E/BD into and 
out of alternative environments, includ- 
ing special centers, psychiatric hospitals, 
and residential treatment centers. 




Skills: 




SI Monitor intragroup behavior changes 

from subject to subject and activity to 
activity applicable to students with E/BD. 




S2 Select a functional classroom design (e.g., 

functional seating, work area, storage) 
that is effective for students with E/BD. 




BD: Emotional/Behavioral 

Disorders 

6. Managing Student Behavior 

and Social Interaction Skills 




Knowledge: 




K1 Rationale for selecting specific manage- 

ment techniques for individuals with EVBD. 




K2 Continuum of alternative placements and 

programs available to students with 
E/BD; state, provincial, and local services 
available; and the advantages and disad- 
vantages of placement options and pro- 
grams within the continuum of services. 
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Guidelines 


Cite courses by number; cite other documentation 
by page number. Provide descriptions and 
examples as needed. 


K3 The theory behind reinforcement tech- 

niques and its application to teaching stu- 
dents with E/BD. 




Skills: 




SI Use a variety of nonaversive techniques 

(including voice modulation, facial expres- 
sions, planned ignoring, proximity control, 
and tension release) for the purpose of 
controlhng targeted behavior and main- 
taining attention of students with E/BD. 




S2 Develop and implement a systematic 

behavior management plan for students 
with E/BD using a variety of behavioral 
principles (including observation, record- 
ing, charting establishment of timelines, 
intervention technique hierarchies, and 
schedules of reinforcement). 


' 


S3 Select target behaviors to be changed and 

identify the critical variables affecting the 
target behavior (such as subsequent 
events and antecedent events). 




S4 Designate certain pupil behaviors as 

either appropriate or inappropriate for a 
specific age group based on observation 
and social validation. 




S5 Define and use skills in problem solving 

and conflict resolution. 




BD: Emotional/Behavioral 

Disorders 

7. Communication and 

Collaborative Partnerships 




Knowledge: 




K1 Sources of unique services, networks, and 

organizations for students with E/BD. 
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Guidelines 


j Cite courses by number; cite other documentation 
B by page number. Provide descriptions and 
B examples as needed. 


K2 Parent education programs and behavior 

management guides, including those com- 
mercially available, that address the 
management of severe behavioral prob- 
lems and facilitate communication links 
applicable to students with E/BD. 




K3 Collaborative and/or consultative role of 

the special education teacher in the rein- 
tegration of students with E/BD (e.g., 
classroom/instructional modifications). 




K4 Types and importance of information gen- 

erally available from family, school offi- 
cials, legal system, departments of social 
and health services, and mental health 
agencies. 




K5 Role of professional groups and referral 

agencies in identifying, assessing, and pro- 
viding services to children and youth with 
E/BD (e.g., mental health, corrections). 




Skills: 




SI Use specific behavioral management and 

counseling techniques in managing stu- 
dents with E/BD and in providing train- 
ing for their parents. 




BD: - Emotional/Behavioral 
Disorders 

8. Professionalism and Ethical 

Practices 




Knowledge: 




K1 Consumer and professional organizations, 

publications, and journals relevant to the 
field of E/BD. 




Skills: 




SI Participate in the activities of profession- 

al organizations relevant to the field of i 
E/BD. 





o 
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Knowledge and Skills for All Beginning Special 
Education Teachers of Students 
with Gifts or Talents 



Guidelines 


Cite courses by number; cite other documentation 
by page number. Provide descriptions and 
examples as needed. 


GTi Gifted Education 
L Philosophical, Historical, and 

Legal Foundations of 
Special Education 




Knowledge: 








K1 The historical foundations and classic stud- 

ies, including the major contributors, that 
undergird the growth of knowledge and 
practices in the field of gifted education. 




K2 Current educational definitions of stu- 

dents with gifts and talents, including 
identification criteria, labeling issues, and 
current incidence and prevalence figures. 




K3 Policies and issues at the national, state, 

and local levels that affect the education 
of students with gifts or talents. 




K4 The impact of various educational place- 

ment options on individual students with 
gifts and talents with regard to cultural 
identity or economic class and physical, 
linguistic, academic and social-emotional 
development. 




Skills: 




SI Articulate the pros and cons of current 

issues and trends in special education 
and the field of gifted education. 
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Guidelines 


Cite courses by number; cite other documentation 
by page number. Provide descriptions and 
examples as needed. 


GT: Gifted Education 

2. Characteristics of Learners 
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Knowledge: 
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K1 Cognitive processing and affective charac- 

teristics of learners gifted in intellectual, 
creative, leadership, specific academic, 
visual/performing arts, and psychomotor 
domains. 




K2 Enrichment and acceleration needs of 

gifted learners in required subject areas 
as compared with the needs of the gener- 
al population of learners. 




K3 Cognitive and affective characteristics of 

‘Iwice exceptional” special populations of 
gifted learners, such as culturally diverse, 
economically disadvantaged learners with 
learning, physical, or behavioral disabilities. 




K4 The impact of multiple exceptionalities 

that result in additional sensoiy, motor, 
and/or learning needs. 




K5 Effects of families and/or primary care- 

givers on the overall development of the 
child. 




Skills: (None in addition to Common Core.) 




GT: Gifted Education 

3. Assessment, Diagnosis, and 

Evaluation 




Knowledge: 




K1 Specialized terminology used in the assess- 

ment of students with gifts and talents. 




K2 Legal provisions, regulations, and guide- 

lines regarding unbiased assessment and 
the use of instructional assessment mea- 
sures with students with gifts and talents. | 
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Guidelines 


Cite courses by number; cite other documentation 
by page number. Provide descriptions and 
examples as needed. 


K3 Specialized policies regarding referral 

and placement procedures for students 
with gifts and talents. 




Skills: 




SI Identily defensible (comprehensive, sys- 

tematic, objective) and equitable proce- 
dures for identifying and placing learners 
with gifts and talents in appropriate pro- 
grams and services. 




S2 Use exceptionality-specific assessment 

instruments, both formal and informal, 
including learner interviews, for assess- 
ing students with gifts and talents. 




S3 Evaluate learner products and portfolios 

appropriately. 




G'D Gifted Education 
4. Instructional Content and 

Practice 




Knowledge: 




K1 Research-supported instructional strate- 

gies and practices (e.g., conceptual devel- 
opment, accelerated presentation pace, 
minimal drill and practice) for students 
with gifts or talents. 




K2 Sources of specialized materials for stu- 

dents with gifts or talents. 




K3 Processes for designing opportunities for 

learners with gifts and talents to partici- 
pate in community-based service learning 
for the development of ethics and social 
responsibility. 




Skills: 




SI Design cognitively complex discussion 

questions, projects, and assignments that 
promote reflective, evaluative, nonen- 
trenched thinking in students with intel- 
lectual or academic gifts or talents. 
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Guidelines 


Cite courses by number; cite other documentation 
number. Provide descriptions and 
examples as needed. 


S2 


Select instructional model(s) appropriate 
to teaching topics, content area, or sub- 
ject domain. 




S3 


Use instructional models; topic/domain 
instructional model matches commonly 
implemented in teaching gifted learners; 
and cognitive, creative, affective, and eth- 
ical taxonomies in order for higher levels 
to be addressed through instructional 
strategies. 


- 


G'R 

5. 


Gifted Education 
Planning and Managing the 
Teaching and Learning 
Environment 




Knowledge: 




K1 


Research-supported ability and achieve- 
ment grouping practices and model pro- 
grams, including career/vocational and 
transition (e.g., mentorships), that have 
been effective for students with gifts and 
talents. 




K2 


Curriculum and program planning mod- 
els and research-supported accelerated 
practices that have been effective for stu- 
dents with gifts or talents. 




Skills: 


. 




SI 


Monitor and evaluate program activities 
for the purpose of continued program 
development or refinement. 




GT: 

6. 


Gifted Education 
Managing Student Behavior 
and Social Interaction Skills 
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Guidelines 


Cite courses by number; cite other documentation 
by page number. Provide descriptions and 
examples as needed. 


GT: Gifted Education 

7. Communication and 

Collaborative Partnerships 




Knowledge: 




K1 Sources of unique services, networks, and 

organizations for students with gifts or 
talents. 




K2 Principles of communication and collabo- 

ration and the role of the teacher within 
the various team models (e.g., multidisci- 
plinary, interdisciplinary, transdiscipli- 
nary). 




Skills: (None in addition to Common Core.) 




GT: Gifted Education 

8. Professionalism and Ethical 

Practices 




Knowledge: 




K1 Consumer and professional organizations, 

publications, and journals relevant to the 
field of gifted education. 




Skills: 




SI Maintain knowledge of current research 

and literature in the field of special edu- 
cation and gifted education. 
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Knowledge and Skills for All Beginning Special 
Education Teachers of Students with 
Learning Disabilities 



Guidelines 


Cite courses by number; cite other documentation 
page number. Provide descriptions and 
examples as needed. 


LD; Learning Disabilities 
1. Philosophical, Historical, and 

Legal Foundations of 
Special Education 




Knowledge: 




K1 The historical foundations and classic 

studies, including the major contributors 
and advocacy organizations, that under- 
gird the growth and improvement of 
knowledge and practices in the field of 
education of individuals who have learn- 
ing disabilities. 




K2 The evolution of the term learning dis- 

ability as it relates to medicine, psycholo- 
gy, behavior, and education. 




K3 Current and past philosophies and theo- 

ries guiding the field of education of indi- 
viduals who have learning disabilities. 




K4 Future trends in the field of education of 

individuals who have learning disabilities. 




K5 The influence of major legislation that 

affects individuals who have learning dis- 
abilities and the influence on practice. 




K6 Current educational definitions of individ- 

uals with learning disabilities, including 
identification criteria, labeling issues, and 
current incidence and prevalence figures. 




Skills: 




[si Articulate the factors that influence over- I 

representation of culturally and linguisti- | 
cally diverse individuals in programs for | 
individuals with learning disabilities. \ 
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Guidelines 


Cite courses by number; cite other documentation 
by page number. Provide descriptions and 
examples as needed. 


S2 


Articulate the pros and cons of current 
issues and trends in special education 
and the field of learning disability. 




LD: 

2. 


Learning Disabilities 
Characteristics of Learners 




Knowledge: 




K1 


The various etiologies of conditions affect- 
ing individuals with learning disabilities. 




K2 


The medical factors influencing individu- 
als with learning disabilities, including 
medication, nutrition, genetics, and neu- 
rology. 




K3 


The psychological characteristics of individ- 
uals with learning disabilities, including 
intelligence, perception, memoiy, thinking 
skills, and language development. 




K4 


The relationship between individuals 
with learning disabilities and other asso- 
ciated conditions, including attention 
deficit disorder, attention deficit with 
hyperactivity, and dyslexia. 




K5 


The social/emotional aspects of individu- 
als with learning disabilities, including 
social imperceptiveness, juvenile delin- 
quency, and learned helplessness. 




Skills: 


(None in addition to Common Core.) 




LD: 

3. 


Learning Disabilities 
Assessment, Diagnosis, and 
Evaluation 




Knowledge: 




K1 


Specialized terminology used in the 
assessment of individuals who have 
learning disabilities. 





Q What Every Special Educator Must Know 



12G 



in 



( 

Guidelines \ 

i 


Cite courses by number; cite other documentation 
number. Provide descriptions and 
3xamples as needed. 


K2 Legal provisions, regulations, and guide- 

lines regarding unbiased assessment and 
use of instructional assessment measures 
with individuals who have learning dis- 
abilities. 




K3 Specialized policies regarding referral 

and placement procedures for individuals 
who have learning disabilities. 




Skills: 




SI Choose and administer assessment 

instruments appropriately for individuals 
with learning disabilities. 




LD: Learning Disabilities 

4. Instructional Content and 

Practice 




Knowledge: 




K1 The impact of listening skills on the 

development of critical thinking, reading 
comprehension, and oral and written lan- 
guage. 




K2 The impact of language development on 

the academic and social skills of individu- 
als with learning disabilities. 




K3 The impact of learning disabilities on 

auditory skills, including perception, 
memory, and comprehension. 




K4 The relationship between learning dis- 

abilities and reading instruction, includ- 
ing reading purpose, rate, accuracy, 
fluency, and comprehension. 




K5 The impact of social skills on the lives of indi- 

viduals who have learning disabilities. 




K6 Sources of specialized materials for indi- | 

viduals with learning disabilities. | 




K7 Various test-taking strategies used by I 

individuals with learning disabilities. I 
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Guidelines 


Cite courses by number; cite other documentation 
number. Provide descriptions and 
examples as needed. 


K8 


Alternatives for teaching skills and 
strategies to individuals with learning 
disabilities who diflFer in degree and kind 
of disability. 




Skills: 






SI 


Use eflFective instructional strategies for 
basic skills, including listening, reading, 
writing, reporting, and computing. 




S2 


Use eflFective instructional strategies for 
applying various study skills to academic 
areas. 




S3 


Use skills to enhance thinking processes. 




S4 


Use skills to enhance vocabulary develop- 
ment. 




S5 


Use appropriate reading methods for indi- 
viduals who have learning disabilities. 




S6 


Use appropriate spelling methods and 
instructional strategies for individuals 
who have learning disabilities. 




S7 


Assist individuals who have learning dis- 
abilities in the prediction and detection of 
errors in oral and written language. 




S8 


Use appropriate handwriting methods 
and instructional strategies for individu- 
als with learning disabilities. 




S9 


Use decision criteria for when to teach 
manuscript versus cursive writing for 
individuals with learning disabilities. 




SIO 


Use appropriate math methods and 
instructional strategies including articu- 
lation, practice, immediate feedback, and 
review, for individuals who have learning 
disabilities and who show patterns of | 

error. | 




Sll 


Use research-supported instructional 
strategies and practice for teaching indi- 
viduals with learning disabilities. 
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Guidelines 


Cite courses by number; cite other documentation 
by page number. Provide descriptions and 
examples as needed. 


S12 Modify speed of presentation and use 

organization cues. 




S13 Integrate appropriate teaching strategies 

and instructional approaches to provide 
effective instruction in academic and 
nonacademic areas for individuals with 
learning disabilities. 




LD: Learning Disabilities 

5. Planning and Managing the 

Teaching and Learning 
Environment 






Knowledge: (None in addition to Common Core.) 




Skills: (None in addition to Common Core.) 


iiiiilB 


LD: Learning Disabilities 

6. Managing Student Behavior 

and Social Interaction Skills 




Knowledge: (None in addition to Common Core.) 




Skills: 




SI Design a learning environment for indi- 

viduals with learning disabilities that 
provides feedback from peers and adults. 




LD: Learning Disabilities 

7. Communication and 

Collaborative Partnerships 




Knowledge: 




K1 Sources of unique services, networks, and 

organizations for individuals with learn- 
ing disabilities, including career/vocation- 
al support. 




Skills: (None in addition to Common Core.) 
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Guidelines 


Cite courses by number; cite other documentation 
by page number. Provide descriptions and 
examples as needed. 


LD: Learning Disabilities 

8. Professionalism and Ethical 

Practices 




Knowledge: 






K1 Consumer and professional organizations, 

publications, and journals relevant to the 
field of learning disabilities. 




Skills: 




SI Articulate the learning disability 

teacher’s ethical responsibility to non- 
identified individuals who function simi- 
larly to individuals who have learning 
disabilities (e.g., at-risk individuals). 




S2 Participate in the activities of profession- 

al organizations relevant to the field of 
learning disabilities. 
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Knowledge and Skills for All Beginning Special 
Education Teachers of Students with Mental 
Retardation and Developmental Disabilities 



Guidelines 


Cite courses by number; cite other documentation 
by page number. Provide descriptions and 
examples as needed. 


MR: Mental Retardation/ 

Developmental Disabilities 
L Philosophical, Historical, and 

Legal Foundations of 
Special Education 




Knowledge: 




K1 Current educational definitions of 

students/individuals with mental retar- 
dation/developmental disabilities, 
including identification criteria, labeling 
issues, and current incidence and preva- 
lence figures. 




K2 Major perspectives on the definition/etiol- 

ogy of mental retardation/developmental 
disabilities. 




K3 Continuum of placement and services 

available for students with mental retar- 
dation/ developmental disabilities. 




K4 The historical foundations and classic 

studies, including the major contributors, 
that undergird the growth and improve- 
ment of knowledge and practices in the 
field of mental retardation/developmental 
disabilities. 




Skills: 




SI Articulate the pros and cons of current 

issues and trends in special education 
and the field of mental retardation/devel- 
opmental disabilities. 




S2 Articulate the factors that influence the 

overrepresentation of culturally/linguisti- 
cally diverse students in programs for 
individuals with mental retardation/ 
developmental disabilities. 
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Guidelines 


Cite courses by number; cite other documentation 
number. Provide descriptions and 
examples as needed. 


S3 Teach students with extensive disabili- 

ties, focusing on ability and similarities to 
children without disabilities. 




MR: Mental Retardation/ 

Developmental Disabilities 
2. Characteristics of Learners 




Knowledge: 
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K1 Causes and theories of intellectual dis- 

abilities and implications for prevention. 




K2 Medical aspects of intellectual disabilities 

and their implications for learning. 




K3 Medical complications and implications 

for student support needs, including 
seizure management, tube feeding, 
catheterization, and CPR. 




K4 Psychological characteristics of students 

with mental retardation/developmental 
disabilities, including cognition, percep- 
tion, memory, and language development. 




K5 The social-emotional aspects of mental 

retardation/developmental dis abilities , 
including adaptive behavior, social com- 
petence, social isolation, and learned 
helplessness. 




Skills: 




SI Describe and define general developmen- 

tal, academic, social, career, and function- 
al characteristics of individuals with 
mental retardation/developmental dis- 
abilities as they relate to levels of support 
needed. 
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Guidelines 


Cite courses by number; cite other documentation 
number. Provide descriptions and 
examples as needed. 


MR: Mental Retardation/ 

Developmental Disabilities 
3. Assessment, Diagnosis, and 

Evaluation 




Knowledge: 






K1 Legal provisions, regulations, and guide- 

lines regarding unbiased assessment and 
use of instructional assessment measures 
with students with mental retardation/ 
developmental disabilities. 




K2 Specialized terminology used in the 

assessment of students with mental 
retardation/developmental disabihties. 




K3 Conditions and assessment instruments 

that ensure maximum performance for 
students with mental retardation/devel- 
opmental disabilities. 




K4 Adaptive behavior assessment. 




K5 Specialized policies regarding referral 

and placement procedures for students 
with mental retardation/developmental 
disabilities. 




Skills: 




SI Use exceptionality-specific assessment 

instruments such as adaptive skills 
assessments and developmental screening 
assessments. 




S2 Adapt and modify existing assessment 

tools and methods to accommodate the 
unique abilities and needs of students 
with mental retardation/developmental 
disabilities, including ecological invento- 
ries, portfolio assessments, functional 
assessments, and future-based assess- 
ments. 
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Guidelines b 

e 


^ite courses by number; cite other documentation 
y page number. Provide descriptions and 
xamples as needed. 


MR: Mental Retardation/ 

Developmental Disabilities 
4. Instructional Content and 

Practice 




Knowledge: 




K1 Sources of specialized materials for stu- 

dents with mental retardation/develop- 
mental disabilities. 




K2 Assistive devices for individuals with 

special needs. 




K3 Approaches to create positive learning 

environments for individuals with special 
needs. 




Skills: 




SI Utilize research-supported instructional 

strategies and practices, including the 
functional embedded skills approach, 
community-based instruction, task analy- 
sis, multisensory, and concrete/manipula- 
tive techniques. 




S2 Design and implement sensory stimula- 

tion programs for individuals with exten- 
sive needs. 




S3 Teach culturally responsive functional life 

skills relevant to independence in the 
community, personal living, and employ- 
ment, including accessing public trans- 
portation, cooking, shopping, laundry, 
functional reading, and sexuality. 




S4 Design age appropriate instruction based 

on the adaptive skills of students with 
mental retardation/developmental dis- 1 

abilities. | 




S5 Integrate selected related services into 

the instructional day of students with 
mental retardation/developmental dis- 
abilities. 1 
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Guidelines 


Cite courses by number; cite other documentation 
by page number. Provide descriptions and 
examples as needed. 


S6 


Provide instruction in community-based 
settings. 




S7 


Assist students in the use of alternative 
and augmentative conummication systems. 




S8 


Use appropriate physical management 
techniques, including positioning, han- 
dling, lifting, relaxation, and range of 
motion. 




S9 


Use and maintain orthotic, prosthetic, 
and adaptive equipment effectively. 




MR: 

5. 


Mental Retardation/ 
Developmental Disabilities 
Planning and Managing the 
Teaching and Learning 
Environment 




Knowledge: 




K1 


Model programs, including career/voca- 
tional and transition, that have been 
effective for individuals with mental 
retardation/developmental disabilities. 




Skills: 






SI 


Structure the physical environment to 
provide optimal learning for students 
with mental retardation/developmental 
disabilities. 




S2 


Demonstrate the ability to teach students 
with mental retardation/developmental dis- 
abilities in a variety of placement settings. 
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Guidelines 


Cite courses by number; cite other documentation 
by page number. Provide descriptions and 
examples as needed. 


MR: Mental Retardation/ 

Developmental Disabilities 
6. Managing Student Behavior 

and Social Interaction Skills 




Knowledge: 




K1 Theories of behavior problems in individ- 

uals with mental retardation/develop- 
mental disabilities, including self-stimu- 
lation and self-abuse. 




K2 Impact of multiple disabilities on behavior. 




Skills: 




SI Design, implement, and evaluate instruc- 

tional programs that enhance the stu- 
dent’s social participation in family, 
school, and community activities. 




MR: Mental Retardation/ 

Developmental Disabilities 
7. Communication and 

Collaborative Partnerships 




Knowledge: 




K1 Sources of unique services, networks, and 

organizations for students/individuals 
with mental retardation/developmental 
disabilities. 




Skills: 




SI Assist students, with the support of par- 

ents and other professionals, in planning 
for transition to adulthood including 
emplo 3 nnent and community and daily 
life, with maximum opportunities for full 
participation in community and decision 
making. 
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Guidelines 


Cite courses by number; cite other documentation 
by page number. Provide descriptions and 
examples as needed. 


MR: Mental Retardation/ 

Developmental Disabilities 
8. Professionalism and Ethical 

Practices 




Knowledge: 




K1 Consumer and professional organizations, 

publications, and journals relevant to the 
field of mental retardation/developmental 
disabilities. 




Skills: 




SI Participate in the activities of professional 

organizations relevant to the field of mental 
retardation/developmental disabilities. 
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Knowledge and Skills for All Beginning Special 
Education Teachers of Students with 
Physical and Health Disabilities 



Guidelines 


Cite courses by number; cite other documentation 
number. Provide descriptions and 
examples as needed. 


PH; Physical and Health 
Disabilities 

L Philosophical, Historical, and 

Legal Foundations of 
Special Education 




Knowledge: 




K1 Current educational definitions of indi- 

viduals with physical and health disabili- 
ties including identification criteria, 
labeling issues, and current incidence and 
prevalence figures. 




K2 Historical foundations and classic studies, 

including the major contributors, that 
undergird the growth and improvement 
of knowledge and practices in the field of 
special education and related services for 
individuals with physical and health dis- 
abilities and their families. 




K3 Contemporary issues in special education 

and related services for individuals with 
physical and health disabilities and their 
families. 




K4 Laws, regulations, and policies related to 

the provision of specialized health care in 
the educational setting. 




Skills: 




SI Articulate the service delivery for indi- 

viduals with physical and health disabil- 
ities and its relation to contemporary 
educational placement and instructional 
content. 
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Cite courses by number; cite other documentation 




Guidelines 


by page number. Provide descriptions and 
examples as needed. 


PH: 


Physical and Health 
Disabilities 




2. 


Characteristics of Learners 


i ! • ! : If ^ H ; i ; : E:ii •••.;. : M 


Knowledge: 




K1 


Implications of physical and health dis- 
abilities on psychosocial, educational, 
vocational, and leisure outcomes for indi- 
viduals, families, and society 




K2 


Generic medical terminology used to 
describe the impact of physical and 
health disabilities. 




K3 


Etiology and characteristics of physical 
and health disabilities across the life 






span. 




K4 


Secondary health care issues that accompa- 
ny specific physical and health disabilities. 




Skills: 


(None in addition to Common Core.) 




PH: 


Physical and Health 
Disabilities 




3. 


Assessment, Diagnosis, and 
Evaluation 












edge: 




K1 


Specialized terminology used in the 
assessment of individuals with physical 
and health disabilities. 




K2 


Legal provisions, regulations, and guide- 
lines regarding unbiased assessment and 
use of instructional assessment measures 
of individuals with physical and health 
disabilities. 




K3 


Specialized policies regarding referral 
and placement procedures for students 
with physical and health disabilities. 
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Guidelines 


Cite courses by number; cite other documentation 
by page number. Provide descriptions and 
examples as needed. 


Skills: 




SI Modify and adapt assessment procedures 

for use with individuals with physical 
and health disabilities. 




S2 Develop and use a technology plan based 

on adaptive technology assessment. 




S3 Assess reliable method(s) of response of 

individuals who lack typical communica- 
tion and performance abilities. 




S4 Use results of speciahzed evaluations, 

such as oral motor, reflex, and movement, 
to make instructional decisions for individ- 
uals with physical and health disabilities. 




PH: Physical and Health 

Disabilities 

4. Instructional Content and 

Practice 




Knowledge: 




K1 Research-supported instructional prac- 

tices, strategies, and adaptations neces- 
sary to accommodate the physical and 
communication characteristics of students 
with physical and health disabilities. 




K2 Sources of specialized materials, equip- 

ment, and assistive technology for stu- 
dents with physical and health disabilities. 




Skills: 




SI Interpret sensory, mobility, reflex, and 

perceptual information to create appro- B 
priate learning plans for individuals with | 
physical and health disabilities. 




S2 Use appropriate adaptations and assis- 

tive technology such as switches, adapted 
keyboards, and alternative positioning to 
allow students with physical and health 
disabilities full participation and access | 

to the core curriculum. i 
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Guidelines by 

exi 


te courses by number; cite other documentation 
page number. Provide descriptions and 
2 mples as needed. 


S3 Adapt lessons that minimize the physical 

exertion of individuals with specialized 
health care needs. 




S4 Design and implement an instructional 

program that addresses instruction in 
independent living skills, vocational 
skills, and career education for students 
with physical and health disabilities, 
emphasizing positive self-concepts and 
realistic goals. 




S5 Design and implement curriculum and 

instructional strategies for medical self- 
management procedures by students with 
specialized health care needs. 




S6 Participate in the selection and imple- 

mentation of augmentative or alternative 
communication devices and systems, 
including sign language, electronic 
devices, picture and s}anbol systems, and 
language boards, for use with students 
with physical and health disabilities. 




PH: Physical and Health 

Disabilities 

^ 51 VI V1 1 VI Cf 51Vw1 IVr 51 VI £1 OTl T1 Cf 








%Jm MT AX1.U l/XXC 

Teaching and Learning 
Environment 




















K1 School setting adaptations necessary to 

accommodate the needs and abilities of 
individuals with physical and health dis- 
abilities. 




K2 Appropriate use of assistive devices to 

meet the needs of individuals with physi- 1 
cal and health disabilities. S 




K3 Specialized health care practices, first aid j 

techniques, and other medically relevant | 
interventions necessary to maintain the | 
health and safety of students in a variety B 
of educational settings. | 
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Cite courses by number; cite other documentation 




Guidelines 


by page number. Provide descriptions and 






examples as 


needed. 










K4 


Common environmental and personal 
barriers that hinder accessibility and 
acceptance of individuals with physical 
and health disabilities. 




Skills: 


::x 






iiiii 








SI 


Use local, community, and state resources 
available to assist in programming for 
individuals with physical and health dis- 
abilities. 
















S2 


Coordinate activities of related services 
personnel to maximize direct instruction 
time for individuals with physical and 
health disabilities. 




S3 


Use techniques of physical positioning 
and management of individuals with 
physical and health disabilities to ensure 
participation in academic and social envi- 
ronments. 




S4 


Demonstrate appropriate body mechanics 
to ensure student and teacher safety in 
transfer, lifting, positioning, and seating. 




S5 


Use appropriate adaptive equipment such 
as wedges, seat inserts, and standers to 
facilitate positioning, mobility, communi- 
cation, and learning for individuals with 
physical and health disabilities. 




S6 


Use positioning techniques that decrease 
inappropriate tone and facilitate appro- 
priate postural reactions to enhance par- 
ticipation. 




S7 


Practice recommended universal precau- 
tions to maintain healthy environments. 




S8 


Assist individuals to develop a sensitivity 
toward those who have communicable 
diseases. 




S9 


Monitor the effects of medication on indi- 
vidual performance. 




SIO 


Integrate an individuaFs health care plan 
into daily programming. 
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Ute courses by number; cite other documentation 
y page number. Provide descriptions and 
xamples as needed. 


PH: Physical and Health 

Disabilities 

6. Managing Student Behavior 

and Social Interaction Skills 




Knowledge: 




K1 Communication and social interaction 

alternatives for individuals who are non- 
speaking. 




Skills: (None in addition to Common Core.) 




PH: Physical and Health 

Disabilities 

7. Communication and 

Collaborative Partnerships 




Knowledge: 




K1 Sources of unique services, networks, and 

organizations for individuals with physi- 
cal and health disabilities. 




K2 Roles and responsibilities of school-based 

medical and related services personnel 
(physical and occupational therapists, 
adapted physical education spedahsts, etc.). 




K3 Roles and responsibilities of community- 

based medical and related services per- 
sonnel (physicians, prosthetics, rehabili- 
tation engineers, etc.). 




Shills* 






• 


SI Collaborate with service providers | 

regarding acquisition, development, modi- 1 
fication, and evaluation of assistive tech- B 
nology, procedures, and curricula to assist | 
in meeting functional, social, educational, 1 
and technological needs of students with | 
physical and health disabilities. 1 




S2 Use strategies to work with chronically ill and | 

terminally ill individuals and their families. B 
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e: 


'ite courses by number; cite other documentation 
y page number. Provide descriptions and 
mmples as needed. 


PH: Physical and Health 

Disabilities 

8. Professionalism and Ethical 

Practices 






Knowledge: 






K1 Rights to privacy, confidentiality, and 

respect for differences among all persons 
interacting with individuals with physical 
and health disabilities. 




K2 Consumer and professional organizations, 

agencies, publications, and journals rele- 
vant to the field of physical and health 
disabilities. 




K3 Types and transmission routes of infec- 

tious disease. 




Skills: 




SI Participate in transdisciplinary team 

activities in providing integrated care for 
individuals with physical and health dis- 
abilities, particularly when students are 
transitioning from home, hospital, or 
rehabilitation facility to school. 




S2 Maintain confidentiality of medical 

records and respect for privacy of individ- 
uals with physical and health disabilities. 




S3 Practice appropriate universal precau- 

tions when interacting with individuals 
with physical and health disabilities. 




S4 Seek information regarding protocols, 

procedural guidelines, and policies 
designed to assist individuals with physi- 
cal and health disabilities as they partici- 
pate in school and community-based 
activities. 




S5 Participate in the activities of profession- 

al organizations relevant to the field of 
physical and health disabilities. 
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Knowledge and Skills for All Beginning Special 
Education Teachers of Students with 
Visual Impairments 



Guidelines 


Cite courses by number; cite other documentation 
by page number. Provide descriptions and 
examples as needed. 


VI; 

L 


Visual Impairment 
Philosophical, Historical, and 
Legal Foundations of 
Special Education 




Knowledge: 




K1 


Federal entitlements (e.g., American 
Printing House for the Blind Quote 
Funds) that relate to the provision of spe- 
cialized equipment and materials for 
learners with visual impairments. 




K2 


Historical foundations for education of 
children with visual impairments, includ- 
ing the array of service options. 




K3 


Current educational definitions of stu- 
dents with visual disabilities, including 
identification criteria, labeling issues, and 
current incidence and prevalence figures. 




Skills: 




SI 


Articulate the pros and cons of current 
issues and trends in special education 
visual impairment. 




VI; 

2. 


Visual Impaiimient 
Characteristics of Learners 




Knowledge: 




K1 


Normal development of the human visual 
system. 




K2 


Basic terminology related to the structure 
and function of the human visual system. 




K3 


Basic terminology related to diseases and 
disorders of the human visual system. 
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Guidelines 


Cite courses by number; cite other documentation 
by page number. Provide descriptions and 
examples as needed. 


K4 


Development of secondary senses (hear- 
ing, touch, taste, smell) when the primary 
sense is impaired. 




K5 


The effects of a visual impairment on 
early development (motor system, cogni- 
tion, social/emotional interactions, self- 
help, language). 




K6 


The effects of a visual impairment on 
social behaviors and independence. 




K7 


The effects of a visual impairment on lan- 
guage and communication. 




K8 


The effects of a visual impairment on the 
individual’s family and the reciprocal 
impact on the individual’s self-esteem. 




K9 


Psychosocial aspects of a visual impair- 
ment. 




KIO 


Effects of medications on the visual sys- 
tem. 




Kll 


The impact of additional exceptionalities 
on students with visual impairments. 




Skills: 


(None in addition to Common Core.) 








VI: 

3. 


Visual Impairment 
Assessment, Diagnosis, and 
Evaluation 














- 












edge: 








K1 


The impact of visual disorders on learn- 
ing and experience. 




K2 


Specialized terminology used in assessing 
individuals with visual impairments, both 
as it relates to the visual system and in 
areas of importance. | 
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courses by number; cite other documentation 
ige number. Provide descriptions and 
iples as needed. 


K3 


Ethical considerations and legal provi- 
sions, regulations, and guidelines (feder- 
al, state/provincial, and local) related to 
assessment of students with visual 
impairments (including the legal versus 
functional definitions of blindness and 
low vision). 




K4 


Specialized policies regarding referral 
and placement procedures for students 
with visual impairments. 




K5 


Procedures used for screening, prerefer- 
ral, referral, and classifications of stu- 
dents with visual impairments, including 
vision screening methods, functional 
vision evaluation, and learning media 
assessment. 




K6 


Alternative assessment techniques for 
students who are blind or who have low 
vision. 




K7 


Appropriate interpretation and application 
of scores obtained as a result of assessing 
individuals with visual impairments. 




K8 


Relationships among assessment, lEP 
development, and placement as they 
affect vision-related services. 




Skills: 




• 






SI 


Interpret eye reports and other vision- 
related diagnostic information. 




S2 


Use disability-specific assessment instru- 
ments appropriately (e.g.. Blind Learning 
Aptitude Test, Tactile Test of Basic 
Concepts, Diagnostic Assessment 
Procedure). B 




S3 


Adapt and use a variety of assessment | 

procedures appropriately when evaluat- g 
ing individuals with visual impairments. B 




S4 


Create and maintain disability-related 
records for students with visual impair- 
ments. 
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Guidelines 


Cite courses by number; cite other documentation 
by page number. Provide descriptions and 
examples as needed. 


S5 Gather background information about 

academic, medical, and family history as 
it relates to the student’s visual status for 
students with visual impairments. 




S6 Develop individualized instructional 

strategies to enhance instruction for 
learners with visual impairments, includ- 
ing modifications of the environment, 
adaptations of materials, and disability- 
specific methodologies. 




VI: Visual Impairment 

4. Instructional Content and 

Practice 




Knowledge: 




K1 Methods for the development of special 

auditory, tactual, and modified visual 
communication skills for students with 
visual impairments, including: 

• Braille reading and writing. 

• Handwriting for students with 
low vision and signature writing 
for students who are blind. 

• Listening skills and compensatory 
auditory skills. 

• Typing and keyboarding skills. 

• The use of unique technology for 
individuals with visual impair- 
ments. 

• The use of alternatives to nonver- 
bal communication. 




K2 Methods to acquire disability-unique aca- 

demic skills, including: 

• The use of an abacus. 

• The use of a talking calculator. 

• Tactile graphics (including maps, 
charts, tables, etc.). 

• Adapted science equipment. 
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Guidelines 


Cite courses by number; cite other documentation 
by page number. Provide descriptions and 
examples as needed. 


K3 


Methods for the development of basic con- 
cepts needed by young students who do 
not learn visually 




K4 


Methods for the development of visual 
efficiency, including instruction in the use 
of print adaptations, optical devices, and 
non-optical devices. 




K5 


Methods to develop alternative reasoning 
and decision-making skills in students 
with visual impairments. 




K6 


Methods to develop alternative organiza- 
tion and study skills for students with 
visual impairments. 




K7 


Methods to prepare students with visual 
impairments for structured precane ori- 
entation and mobility assessment and 
instruction. 




K8 


Methods to develop tactual perceptual 
skills for students who are or will be pri- 
marily tactual learners. 




K9 


Methods to teach human sexuality to stu- 
dents with visual impairments, using tac- 
tual models that are anatomically accurate. 




KIO 


Methods to develop adapted physical and 
recreation skills for individuals with visu- 
al impairments. 




Kll 


Methods to develop social and daily living 
skills that are normally learned or rein- 
forced by visual means. 




K12 


Strategies for developing career aware- 
ness in and providing vocational counsel- 
ing for students with visual impairments. 




K13 


Strategies for promoting self-advocacy in 
individuals with visual impairments. | 
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Guidelines 


Cite courses by number; cite other documentation 
by page number. Provide descriptions and 
examples as needed. 


K14 Functional life skills instruction relevant 
to independent, community, and personal 
living and employment for individuals 
with visual impairments including: 

• Methods for accessing printed 

public information. 

• Methods for accessing public 

transportation. 

• Methods for accessing community 

resources. 

• Methods for acquiring practical 

skills (e.g., keeping personal 
records, time management, per- 
sonal banking, emergency proce- 
dures). 




K15 Sources of specialized materials for stu- 
dents with visual impairments. 




K16 Techniques for modifying instructional 

methods and materials for students with 
visual impairments, and assisting class- 
room teachers in implementing these 
modifications. 




Skills: 




SI Interpret and use unique assessment 

data for instructional planning with stu- 
dents with visual impairments. 




S2 Choose and use appropriate technologies 

to accomplish instructional objectives for 
students with visual impairments, and 
integrate the technologies appropriately 
into the instructional process. j 




S3 Sequence, implement, and evaluate indi- 

vidual disability-related learning objectives 
for students with visual impairments. 




S4 Use strategies for facilitating the mainte- 

nance and generalization of disability- 
related skills across learning environ- 
ments for students with visual impair- 
ments. 
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'^ite courses by number; cite other documentation 
)y page number. Provide descriptions and 
xamples as needed. 


S5 


Teach students who have visual impair- 
ments to use thinking, problem-solving, 
and other cognitive strategies to meet 
their individual learning needs. 




VI: 

5. 


Visual Impairment 
Planning and Managing the 
Teaching and Learning 
Environment 




Knowledge: 




K1 


A variety of input and output enhance- 
ments to computer technology that 
address the specific access needs of stu- 
dents with visual impairments in a vari- 
ety of environments. 




K2 


Model programs, including career-voca- 
tional and transition, that have been effec- 
tive for students with visual impairments. 
















SI 


Prepare modified special materials (e.g., in 
Braille, enlarged, outlined, highlighted) for 
students who have visual impairments. 




S2 


Obtain and organize special materials to 
implement instructional goals for learn- 
ers with visual impairments. 




S3 


Design learning environments that are 
multisensory and that encourage active 
participation by learners with visual 
impairments in a variety of group and 
individual learning activities. 




S4 


Create a learning environment that 
encourages self-advocacy and independence 
for students with visual impairments. 


' 


S5 


Transcribe, proofiread, and interline grade II 
Braille and Nemeth code Braille materials. 1 




S6 


Use Braillewriter, slate and stylus, and 1 
computer technology to produce Braille 1 
materials. | 
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Guidelines 


Cite courses by number; cite other documentation 
number. Provide descriptions and 
examples as needed. 


VI: Visual Impairment 

6. Managing Student Behavior 

and Social Interaction Skills 




Knowledge: 




K1 Teacher attitudes and behaviors that 

affect the behaviors of students with visu- 
al impairments. 




Skills: 




SI Prepare students with progressive eye 

conditions to achieve a positive transition 
to alternative skills. 




S2 Prepare students who have visual impair- 

ments to access information and services 
from the community at large. 




S3 Prepare students who have visual impair- 

ments to respond to societal attitudes and 
actions with positive behavior, self-advo- 
cacy, and a sense of humor. 




VI: Visual Impairment 

7. Communication and 

Collaborative Partnerships 




Knowledge: 




K1 Strategies for assisting parents and other 

professionals in planning appropriate I 

transitions for students who have visual 
impairments. 




K2 Sources of unique services, networks, and 

organizations for students vsdth visual 
impairments. 




K3 Roles of paraprofessionals who work 

directly vdth students who have visual 
impairments (e.g., sighted readers, tran- | 
scribers, aides) or who provide special | 

materials to them. | 




K4 Need for role models who have visual 

impairments, and who are successful. 
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Guidelines 1 

e 


2ite courses by number; cite other documentation 
~>y page number. Provide descriptions and 
examples as needed. 


Skills: 












SI Help parents and other professionals to 

understand the impact of a visual impair- 
ment on learning and experience. 




S2 Report disability-related results of evalu- 

ations to students who have visual 
impairments, their parents and adminis- 
trators and other professionals in clear, 
concise, “laymen’s” terms. 




S3 Manage and direct the activities of para- 

professionals or peer tutors who work 
with students who have visual impair- 
ments. 




VI: Visual Impairment 

8. Professionalism and Ethical 

Practices 

Knowledge: 


|i|:| |j:i 




— 


liiiiilli 


iiiiiiiiiiiil 
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K1 Consumer and professional organizations, 

publications, and journals relevant to the 
field of visual impairment. 




Skills: 




SI Belong to and participate in the activities 

of professional organizations in the field 
of visual impairment. 
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